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FACTORS OF PSYCHOLOGICAL RESILIENCE
AMONG ADOLESCENDS

Abstract. The Soviet scholars studied the problem of individual development, and age stages quite thoroughly
and comprehensively. Child psychology, as a branch of psychology, according to many psychologists, is considered
one of the most developed areas of psychological science. Recent studies pay greater attention to the child’s social
development, which depends on changing values, mentality, the novelty in reality, to which we can include (except
for values) the spreading IT into the daily life, growing infantilism of children and others. The primary duties of high
school student have strong ties with professional and personal self-determination. At this age, the psychological con-
tent of many essential age characteristics, including psychological stability, is qualitatively changing. One of the
characteristics of modern life is the increased impact on the person of stressful situations. They, having hidden, wait
for it in any sphere of life and are always expressed differently. It can be a misunderstanding in a family, a salary
delay, the conflict to negatively adjusted seller in the shop. The article deals with the actual problem of the
psychological resilience of high school students who are going to study in specialized classes. The question is the
fact that at the beginning of training in such classes, many students have difficulties with stress and anxiety. The
participants mentioned that the process of adaptation, in which they need to build relationships with peers, teachers
and the complicated level of the school program, was the reasons for their high level of anxiety. This problem
prompted the creation of a test identifying the levels of students' psychological resilience. We analyzed some Soviet,
Russian and Western psychological schools about psychological resilience.

Key word: psychological resilience, stress, self-regulation.

Introduction. One of the characteristics of modem life is the increased impact on the person of
stressful situations. They, having hidden, wait for it in any sphere of life and are always expressed diffe-
rently. It can be a misunderstanding in a family, a salary delay, the conflict to negatively adjusted seller in
the shop.

The article deals with the actual problem of the psychological resilience of high school students who
are going to study in specialized classes. The question is the fact that at the beginning of training in such
classes, many students have difficulties with stress and anxiety. The participants mentioned that the
process of adaptation, in which they need to build relationships with peers, teachers and the complicated
level of the school program was the reasons for their high level of anxiety. This problem prompted the
creation of a test identifying the levels of students' psychological resilience. We analyzed some Soviet,
Russian and Western psychological schools about psychological resilience. In the process of developing
the test, we paid attention to the concept of “educational environment”; we analyzed in detail the psycho-
logical sources, theories, and concepts related to this phenomenon. The subject of study is high school
student who is facing the personal development changes. Therefore the test included judgments related to
self-esteem, the ability to build relationships with teachers and classmates, and adaptation to the
educational environment. We found significant differences in the level of students' psychological resi-
lience at the beginning of the year and the end of the semester.

The student' psychological resilience protects his personality from disintegration and personality
disorders, creates internal harmony, mental health, high performance, and adaptation, especially in
connection with the transition to specialized classes.
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The theoretical analysis of psychological literature showed that psychological stability is the most
important social, psychological and pedagogical problem (B.G.Ananyev, L.I. Antsiferova, A.G. Asmolov,
A A Bodalev, L.I.Bozhovich, L.S. Vygotsky, E.I.Golovaha, E E Danilova, G.A Kvashnina, E.P Krupnik,
L.V Kulikov, N.D Levitov, A.V.Libin, AV Petrovsky V. 1. Syrensky , V. E. Chudnovsky, V. A. Yadov).
According to some scholars, this period covers various aspects of the formation and development of a
personality, focusing on self-determination and adaptation to the conditions of a socio-cultural envi-
ronment.

We should mention a little difficulty which occurs on the translation of the phenomenon of psycho-
logical resilience. For a Western School of Psychology, it is "psychological resilience" as a form of mental
toughness. Psychological resilience is the ability to cope with a crisis successfully and to return to pre-
crisis status quickly. Resilience exists when the person uses "mental processes and behaviors in promoting
personal assets and protecting an individual from the potential negative effects of stressors." In simpler
terms, psychological resilience exists in people who develop psychological and behavioral capabilities that
allow them to remain calm during crises/chaos and to move on from the incident without long-term
negative consequences. Psychological resilience is an evolutionary advantage that most people have and
use to manage normal stressors. The concept of resilience has evolved over time and its origins can be
traced to the discipline of psychology in the 1970s (Thomas & Revell, 2016). Resilience is the ability of a
person to recover, adjust or thrive following adversity (Hegney, Rees, Eley, Osseiran-Moisson, & Franics,
2015). It is a complex and dynamic phenomenon (American Psychological Association, 2016).

Resilience is the process of adapting well in the face of adversity, trauma, tragedy, threats or
significant sources of stress — such as family and relationship problems, serious health problems or
workplace and financial stressors. It means "bouncing back" from painful experiences.

Emotional pain and sadness are common in people who have suffered significant adversity or trauma
in their lives. The road to resilience is likely to involve considerable emotional distress. Resilience is not a
trait that people either have or do not have. It involves behaviors, thoughts, and actions that can be learned
and developed in anyone.

The Soviet School of psychology pays greater attention to a fact of "stability." Psychological
resilience is psychological stability. According to E.N. Ignatova, L.V. Kulikova, resilience is a socio-
psychological stress tolerance of person to adverse living conditions. Some authors associate this
phenomenon (stability) with different aspects of the personality (V.A. Ivannikov, E.P Ilyin, E.I. Ignatov,
V K Kalin, L. A. Korostyleva, L.V Kulikov, A. . Maslow ). Rapokhin considers "stability" as:

» the individual ability to complete self-realization and personal growth, timely stimulating;

» adequate resolution of intrapersonal conflicts (motivational, value, role);

» the relative stability of the emotional sphere and favorable mood;

» ability emotional-volitional regulation with the sufficient motivation to the situation.

The basis of own psychological stability, according to Prokhorov, Petrovsky are the balanced mental
states that characterize adequate, predictable, balanced behavior and optimal human activity. The
psychological stability understands by dynamic characteristics ( V.V. Belous, V.S. Merlin ).

According to V.S.Rotenberg and V.V. Arshavsky, psychological resilience (stability) is the search
activity. The high need for secarching, an active, creative attitude push personality to overcome the
destructive impact of adverse life circumstances.

Psychological resilience (A.G.Asmolov, B.S Bratus, N.IKorolyuk, M. A Kotik, E.P Krupnik,
L.V Kulikov, B.V.Kulagin) is persistence to reach the goals.

According to some humanistic psychologists, psychological stability is as part of the process of
spiritual and moral education (Kon, T.I.Petrakova, E. Fromm, et al.). This approach identifies in
psychological stability system-forming inherent characteristics of the personality, which determine its
essential nature and qualitative originality.

Many authors (Bozhovich, E.1.Golovaha, A F Lazursky, Leontiev, A. Maslow, G.Olport, E. Fromm,
V .E.Chudnovsky) consider the psychological stability of personality as an indicator of moral maturity.

The phenomenon of personal psychological resilience includes the adaptive human body, appropriate
conduct, the normal functioning of the mind, ensuring the successful activation of internal resources and
overcoming life difficulties ( V.Miniiyarov ).
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Yul. Aleksandrov and V.D. Shadrikov emphasize that sustainability determine the totality of
personality traits. These include a deep understanding and acceptance of oneself, a positive orientation
towards effective communication, high satisfaction with life and one’s health.

Psychological resilience affects the interaction between individuals or a group of individuals
(L. M. Mitina, V.F. Petrenko, K. V. Sel'chinok, V.I. Slobodchikov ). If we resort to medical metaphor, then
this concept can be compared with immunity, which is responsible for nonspecific adaptive reactions of
the body, developing in response to a threat to its integrity (B.G.Ananiev).

Meanwhile, psychological resilience includes as a high personal potential (stability, stability, balance,
adequate self-esteem, adaptability, striving to achieve the goals), providing will regulation in educational
activities and focus on constructive interaction in everyday situations. Psychological stability represents
the process of preservation of the most optimum operating mode of the mentality of the person in the
conditions of constantly changing circumstances and their stressful influence. It depends on such factors
as the nervous system of the person, his education, experience, a level of development, etc.

Besides, psychological stability is not an absolute guarantee of stability in general to everything.
Psychological stability is instead flexibility of mentality of the person, then firmness and stability of his
nervous system. Moreover, the fundamental characteristic of psychological stability is mobility of
mentality in continually changing conditions. Psychological stability as well as instability, always "works"
according to the scheme.

P.A. Korchemnaya considered the structure of the psychological stability of personality in military
psychology. According to her psychological resilience consist of the emotional, volitional, intellectual
components.

According to A.V. Permyakova psychological resilience structure includes the following compo-
nents: psychological (attention, memory, thinking, will and self-attitude ), socio-psychological (ability to
interact with other people), medical (health, physiological capabilities of the body), engineering and
psychological (speed, speed, and accuracy of motor reactions).

Some scholars includes as essential components of the psychological stability : the ability to complete
self-realization (E.I.Ignatova, L.A Korostyleva, L.V Kulikov, Maslow), personal growth with the timely
and adequate resolution of intrapersonal conflicts (motivation, value , role-playing), the relative stability
of the emotional sphere and favorable mood (L.V Kulikov), the ability to emotional and volitional
regulation (V. A Ivannikov, E.PIlin, V. K Kalin, N.P.Rapohin) the motivational tension adequate to the
situation (E.Ignatova, E.P Ilin).

Some scholars emphasize the role of cognitive components of psychological resilience (Yu.l. Alek-
sandrov, V. D. Shadrikov ). Psychological stability of the personality is shown in stability, firmness,
resilience which are implemented in a strong-willed component (L.V. Kulikov). Psychologically stable
personality can self-regulate and self-organize their behavior in stressful situations, resolve intrapersonal
conflicts ( E.H. Ericson ).

The factors that we identified, one way or another, affect the students' psychological resilience. They
can promote or hinder its manifestations in the educational environment, by which it is necessary to
understand the totality of educational institutions that form the system of educational and educational
influences in the pedagogical process. It is necessary to create the appropriate psychological and
pedagogical conditions that will facilitate the process of students adaptation to study in specialized classes
(B.M.Bim Bad, Bourdieu, Yu.N.Kulyutkin, S.V. Tarasov, V.A. Yasvin ).

Research Methods. Empirical base of research. 107 high school students of specialized classes of
school number 29, 45, 159 took part in our study, Ufa. Thus, high school students are the most adaptive
regarding solving the principal tasks of this period: educational activities, personal self-affirmation.

We devided participants on two groups: Control group with newcomers 54 students (32 girls and
22 boys); Experimental groupwith 53 students ( 30 girls and 23 boys). The age of participants was from 15
to 17 - years. The average age was 16.8 years.

For standartization of test of psychological resilience we create data with 257 high school students
from different schools in the city of Ufa. The average age was 16.3 years. Participants were 138 girls and
119 boys.

Findings. Meanwhile, such a phenomenon as specialized classes, which are often formed in schools
in the 10th-11th grades, cannot but affect the emotional stability and psychological equilibrium of senior
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pupils. The desire to reach certain heights and demands from parents and teachers make psychologi-
cal stability the problem area of child development in adolescence. Therefore, the technique developed by
K. A. Shinyaev and V. M. Miniyarov is topical, relevant and accessible.

Test Description. As a rule, the specialized class is a new team. A pupil meets new teachers, masters
complicated academic program. Thus, the new educational environment affects the self-esteem, stress,
striving for success, and other factors of the psychological stability of a senior pupil. [2]

Test “Determination of psychological resilience of personality” for senior pupils (V. M. Miniyarov,
K. A. Shinyaev) was developed in order to identify the level of psychological resilience of senior pupils.
The test passed psychometric analysis and was standardized.

The tasks of the methodology were based on a theoretical analysis of construct “psychological
stability of personality” and survey of probationers (senior pupils described this concept). Next, we
identified the structural components of the psychological stability of personality: cognitive, volitional and
behavioral ones. We identified strong characteristics of the selected components (based on scientific
sources and survey data). The components of psychological stability provided the basis for the test. These
structural components have the following content. The cognitive component includes self-understanding
and self-acceptance and environment in educational milieu, correlation of concepts of predictable possi-
bilities of present potential; volitional component includes stability, durability, resistance, balance,
emotional flexibility, capacity for personal growth; behavioral component includes the ability to self-
regulate and self-organize our behavior in various stressful situations, focus on constructive commu-
nication in daily life and activities, to create and maintain favorable interpersonal relations, to resolve
intrapersonal conflicts.

Efficiency and point discriminatory power index was taken into account while selecting the items
(tasks) of the method. Efficiency index was determined by dividing the number of students who gave
“key” response by their total number. Discriminatory power index was calculated as the coefficient of
correlation of each task of a technique with a total score of the technique. Discriminatory power index of
the technical task shows its relevance to the measured parameter (psychological stability of personality).
Spearman’s R criterion was used to calculate the correlation coefficient. All the values of coefficients of
correlation of the technical tasks with the final score are positive, statistically significant (p < 0.01) and are
in the range from 0.23 to 0.58. It shows the high discriminatory power of the technical tasks.

Psychological resilence

109

Frequency

Mean =10.15
Std. Dev. =2.226
N =89

2.00 4.00 6.00 8.00 10.00 12.00 14.00

Psychological resilence

Figure 1 — Psychological resilience with normal distribution
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The technique is valid. Test validity is the extent to which a test measures what it is intended. Test
validity is based on theory and empirical studies data. The main types of validity include content and
constructive ones.

The content validity of a test is the degree of coincidence between the real and desirable content
(tasks) of a test (which characterizes a given construct). The content validity was proved as follows. The
expert group of five people was asked to assess the compliance of the technical tasks with the construct
measured on a five-grade scale where 1 - the task does not correspond to the measured construct in full;
2 - does not correspond at all; 3 - can be attributed to the construct; 4 - is likely to correspond; 5 - fully
corresponds. The experts were specialists in psychological diagnostics, high school psychology teachers.

Construct validity reflects representation degree of a test construct in test results and defines the
scope of phenomena theoretical structure measured by the test.

We applied “Social and psychological adaptation diagnosis™ test developed by C. Rogers and
R. Diamond in order to identify construct validity. The construct of “social and psychological adaptation™
is theoretically connected with “psychological stability of personality” construct. Pearson’s linear
correlation criterion defined the relationship between them. The positive significant correlation was disco-
vered. This relationship is direct and explicit, and it reflects the high degree of similarity of psychological
stability of personality with adaptation.

Thus, the results of the study suggest that the personality psychological stability test developed is
valid. The reliability of the test proves its high quality. The test is considered reliable if it allows obtaining
the same indices for each test-taker during the second test. The reliability of the test was determined by the
reproducibility and accuracy of the test results.

We did not check the test for retest reliability (it is necessary to assess the risk of errors occurrence
that may affect the test result), because the primary condition for retest reliability check conduction is the
optimal choice of the time range, in order to reveal the insignificance of the changes. We carried out
repeated tests at the end of the academic year, so with such a large time gap, adequate results cannot be
obtained.

Table 1 — Correlation between designed test and Social and psychological adaptation diagnosis™ test

Deserved Self- Susceptibility Neurotic Aspiration Psych.
authority | confidence to stresses to the power | resilience
Ability to do thing  Pearson s . . . .
independently Correlation A3BF) S06(™) ~SH(F) A28(F*) A
Sig. (2-tailed) .000 .000 004 002 .000
N 93 93 87 88 89
Susceptibility to Pearson % - i “ o
stresses Correlation -267(*%) -.360(**) 1 -.673(*%) 230(%) -.382(**)
Sig. (2-tailed) 012 .001 .000 .033 .000
N 87 87 87 84 86 85
Neuroticism/ Pearson s s - s
Stability Correlation 330) AR -573) 1 D
Sig. (2-tailed) 002 .000 .000 .000
N 88 88 84 88 84
Success Pearson - o - -
achievement Correlation ALLC) A48C") A34C) A93C*%)
Sig. (2-tailed) .000 .000 .000 .000
N 90 90 90 87
Psychological Pearson i e i ek
resilience Correlation AR A R 2 T1) ]
Sig. (2-tailed) .000 .000 .000 .000
N 89 89 85 84 89
** Correlation is significant at the 0.01 level (2-tailed).
* Correlation is significant at the 0.05 level (2-tailed).
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Table 2 presents partial correlations between all study variables, with results for each age group
presented separately. We controlled for sex to ensure that any observed differences in the pattern of
correlations between age groups were not gender related. As expected, psychological resilience was
associated with Deserved Authority, Self-Confidence among adolescents. Psychological resilience
evidenced a significant negative correlation with depression and anxiety (Susceptibility to stresses) and a
significant positive correlation with Neurotic Scale. That’s evidence was quite surprising fact cause most
of scholar associate resilience with physiological stability.

Table 2 — Crosstabulation Psychological resilience * Sex * Neurotic Scale

Sex Neuroticism/Stability
Low level | Medium level High level | Very high level
Female Psychological resilience  Low level 8 1 0 0
Medium 8 23 9 0
High Level 0 4 3 3
Total 16 28 12 3
Male Psychological resilience ~ Low level 1 1 1 0
Medium 6 5 10 4
High Level 0 0 4 1
Total 7 6 15 5

As we see in table 2, 47.4% of females showed a Medium level of Neuroticism/Stability. These
participants (82.1%) were identified as students with medium level of resilience. Neuroticism or
emotionality is characterized by high levels of negative affect such as depression and anxiety.
Neuroticism, according to Eysenck's theory, is based on activation thresholds in the sympathetic nervous
system or visceral brain. This is the part of the brain that is responsible for the fight-or-flight response in
the face of danger. Activation can be measured by heart rate, blood pressure, cold hands, sweating and
muscular tension (especially in the forehead). Neurotic people — who have low activation thresholds, and
unable to inhibit or control their emotional reactions, experience negative affect (fight-or-flight) in the
face of very minor stressors — are easily nervous or upset. Emotionally stable people — who have high
activation thresholds and good emotional control, experience negative affect only in the face of very major
stressors — are calm and collected under pressure.

Table 3 — Crosstabulation Psychological resilience * Sex* Extraversion

Sex Extraversion
Introversion Not Identified Extraversion
Female Psychological resilience Low level 0 7 2
Medium 1 20 19
High Level 1 3 6
Total 2 30 27
Male Psychological resilience Low level 0 1 2
Medium 0 16
High Level 1 2
Total 1 19 13

The majority of participants (43.5%) showed high scores on Extraversion and scale or was not
identified (Ambivertion 53.2%). Extraversion is characterized by being outgoing, talkative, high on
positive affect (feeling good), and in need of external stimulation. According to Eysenck's arousal theory
of extraversion, there is an optimal level of cortical arousal, and performance deteriorates as one becomes
more or less aroused than this optimal level. Arousal can be measured by skin conductance, brain waves
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or sweating. At very low and very high levels of arousal, performance is low, but at a better mid-level of
arousal, performance is maximized. Extraverts, according to Eysenck's theory, are chronically under-
aroused and bored and are therefore in need of external stimulation to bring them UP to an optimal level
of performance.

Sex=Male

10 _ Neuroticism/Stability

.Low level
.Medlum level
I:Iquh level

5= .Very high level

Count

Low level Medium High Level 9.00

Psychological resilience

Figure 2 — Psychological resilience among male respondents

Women have been shown to have lower self-confidence, lower self-esteem, and lower self-efficacy
compared to men (Costa et al., 2001; Feingold, 1994; Kling et al., 1999; Lynn & Martin, 1997). Pearlin
and Schooler (1978) evaluated the efficacy of different psychological resources and active coping
responses in mediating four role-based stressors. They find that men are equipped with more
psychological resources (e.g., self-esteem and mastery) than women, concluding that in addition to other
unmeasured factors, socialization better equips men with effective psychological resources, buffering
them from the otherwise deleterious impact of stressors on wellbeing. Interestingly, although previous
work demonstrates significant sex differences in psychological wellbeing, there is less evidence that these
factors are differentially heritable. Thus, sex may indirectly affect the structure of the genetic etiology of
general resilience through the provision of these gendered social psychological resources.

Sex=Female

25 Neuroticism/Stability

BWiow level

Bl Medium level
Caion 1eve1

55 W very high level

Count

10

. i -

Low level Medium High Level 8.50

Psychological resilience

Figure 3 — Psychological resilience among female respondents
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Though sex may capture physiological differences, such as hormonal or sex-linked genetic diffe-
rences, sex also confers different, broadly defined environments for men and women. Our findings are
particularly relevant to gene—environment interaction studies because they suggest that sex is an important
environmental moderator of latent genetic factors that contribute to salutary mental health.

Resilience in children refers to individuals who are doing better than expected, given a history that
includes risk or adverse experience. Once again, it is not a trait or something that some children simply
possess. There is no such thing as an 'invulnerable child' that can overcome any obstacle or adversity that
he or she encounters in life—and in fact, the trait is quite common. Resilience is the product of a number of
developmental processes over time, that has allowed children experience small exposures to adversity or
some sort of age appropriate challenges to develop mastery and continue to develop competently. This
gives children a sense of personal pride and self-worth.

Research on 'protective factors', which are characteristics of children or situations that particularly
help children in the context of risk has helped developmental scientists to understand what matters most
for resilient children. Two of these that have emerged repeatedly in studies of resilient children are good
cognitive functioning (like cognitive self-regulation and 1Q) and positive relationships (especially with
competent adults, like parents). Children who have protective factors in their lives tend to do better in
some risky contexts when compared to children without protective factors in the same contexts. However,
this is not a justification to expose any child to risk. Children do better when not exposed to high levels of
risk or adversity.

tendency to an affiliation (group recognition and respect)

159

Percent
-
=
1

10.00 12.00 13.00 15.00 16.00 17.00 18.00 19.00 20.00 21.00 22.00 23.00 24.00 25.00

tendency to an affiliation (group recognition and respect)

Figure 4 — The normal distribution of group recognition and respect

Technique standardization and group norms definition were carried out on the sample of pupils of
10th and 11th grades; the sample size amounted to 257 senior pupils. The testing of the conformance of
the empirical distribution to normal distribution was carried out according to % -Kolmogorov-Smirnov
criterion. It was revealed that the empirical distribution of the results of the survey conducted using the
author's method does not differ from a normal distribution, . = 2,061, p <0.05. This result makes it
possible to standardize the methodology and identify group norms.

The scale of high and medium level of psychological stability of personality is standard, the low one
shows the variations in the psychological stability of personality.

The results of the test psychometric indicators research presented above allow us to conclude
that “Determination of psychological stability of personality” test for senior pupils (V. M. Miniyarov,
K. A. Shinyaev) accurately measures the structural components of psychological stability of personality,
which underlay the test. The test is valid and reliable.
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The empirical study of the psychological stability of high school students who transferred to
specialized classes was carried out further (table 4).

Table 4 — The Dynamic of students’ resilience

Level of psychological stability Control Group Experimental Group
of personality in the beginning at the end in the beginning. at the end
(in %) of academic year academic year academic year academic year
High 444 38.9 62.3 54.7
Average 55.6 61.1 34 358
Low 0 0 3.9 9.5

According to Table 4, the high level of psychological stability tends to decrease (44.4% and 38.9%,
62.3% and 54.7%) in both groups by the end of the academic year. However, in the combined student
population group this trend is less pronounced. Perhaps this can be explained by the fact that by the end of
the academic year students get less interested in learning for various reasons. The students from constant
population group are not motivated to achieve good results; they are focused on other values. Even though
in the constant population group the motivation to achieve good results is expressed sufficiently by the end
of the academic year, they could not withstand the claims filed emotionally because of excessive academic
load and fear not to live up to the expectations of parents and teachers. The indicators of the average level
of psychological stability in both samples did not significantly change, the low level of psychological
stability in the combined class is not represented at all, and in the class, with constant students, low
population level of psychological stability increased.

Conclusion. Thus, with the help of empirical data, we managed to confirm the theoretical proposition
that psychological and pedagogical factors of psychological stability of personality of senior pupils
studying in specialized classes are significantly different from the psychological stability of pupils
studying in classes with the regular student population. Even if the psychological stability of students in
the class with constant student population at the beginning of the academic year is higher than that of
students studying in specialized classes, by the end of the academic year the situation starts changing. In
the class with constant student population psychological stability reduces, and in specialized classes, we
witness an upward trend.

When facing stressful events during their placement, students with low resilience and high burnout
were preoccupied with deficiency (i.e. focusing on the problem), which resulted in an overemphasis of the
barriers contributing to the increase in their stress (Larrabee et al, 2010).

A focus on coping enabled high resilience students to manage the demands and limited their cog-
nitive and emotional disturbance. Students with low resilience tended to conform to external demands and
sacrifice their needs. The strong social orientation of Chinese people makes it difficult at times for them to
abstract themselves from the interpersonal demands of a situation (Gabrenya, & Hwang, 1996 in Bond).
However, students who adopted a self-directed orientation in this study were aware of their own limita-
tions and potential, had a sense of responsibility and an active attitude. This contributed to their adaptive
coping and high resilience. Self-regulation and self-awareness was another distinguishing characteristic of
students with high resilience. When compared with students with low resilience, they used much more
self-strategies with the objectives of comforting, sustaining themselves, and most importantly of finding
meaning in the experience. When compared with students with high resilience and low burnout, students
with high resilience and high bumout used more self-persuasion strategies to buffer the increased
cognitive and psychological distress, enable them to face the challenges and sustain their coping. Self-
regulation in the form of reframing, conscious choice based on self-directed goals and persistent support
by self-cfficacy are key elements in adaptive coping with resilience despite adversity (Stephens, 2013).
Self-awareness refers to the ability to separate oneself from a situation and reflect (Rees, Breen, Cusack,
& Hegney, 2015). Students with high resilience and low burnout were able to detach themselves from the
problem. Reflection is the key to enhancing self-awareness and self-knowledge. Challenges, changes, and
disruption are all aspects of adversity that should be noted before the process of resilience can occur.
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'M. AkMoIIa aThIHIAFE! BAIIKYPT MEMIIEKETTiK TIeIArOTHKATBIK YHHBEPCHTETI, Pecei,
*BamrkypT MeMICKETTIiK yHHBEpCHTETI, Pecei

«KOFAPTHI ChIHBIII OKYHIBICBIHBIH TYJIFA PETIHAEI'T
NCUXOJOTIUAJNBIK TYPAKTBIJIBIFbI» 9JICTEMECIH 93IPJIEY KOHE ChIHAJTHIM

AnnoTtamust. Makanana npo(rIbai CHIHBINITAPFA KON OLTIMIH KAJFACTHIPATHIH KOFAPFBI CHIHBIN OKYIIBI-
JAPBIHBIH KOKEHKECTI NMCHXOJIOTHSUIBIK TYPAKTBUIBIK IPOOIEMACH! TYpajbl aHThIIAAb, MYHAAH CHIHBINTApAA OLTIM
amynel OacTaraH Ke3ne KONIINTiHIH KHBIHABIKKA AyIap OONATBHIHABIFBI TYPalbl MOCENe KOWBLIANBL OJAPIbIH
KONIIIITiHIH Oy OKymburapAa 0acTanKbia ICHXOIOTHSUIBIK TYPAKTHUIBIKTBIH TOMEH/ICYIHE OAHITAHBICTHI OOJIBII
kenmeni. CHIHBINTACTAPBIMCH, YCTA3AAPMCH KAPBIM-KATHIHAC KAJBIITACTHIPY KAXKCTTLTIriHC OAMIAHBICTHI AWKBIHIA-
TaThIH OCHIMACTY AiH KHBIHABIFBI, MCKTCT OAFAapIaMACHIHBIH KHBIH/IBIFBIHBIH JKOFApHl ACHICHI KepiHic Ocpeni. byn
mpoOeMa »KOFAPFbI CHIHBIN OKYIUBIIAPBIHBIH IICHXOJOTHSIBIK TYPAKTBUIBIK JCHICHJICPIH AHBIKTAWTBHIH TEpME-
cayamaaybll >KacakTayra anbim kemmi. JKymbic OapbichiHma 013 TepMecayangaybil TYKbIPIMAAMACBIHBIH HETi3iH
KajaraH OIpKaTap OTaHIBIK SKOHE MICTEJMIK IICHXOJIOTHSIIBIK JCPEKKO3ICpAl 3epTTedik. bizOeH TeopHsuibIK-
METOJONOTHSIIBIK HETi3aeMenep OenriaeH i, 013 oapra CyHeHe OTHIPHII, CYPAKTap KypBUIBIMBIH d3ipiaeaik. CoHmak-
aK TICHXOJOTHSUIBIK TYPAKTBUIBIKTHIH >KAC ACIHEKTIJICPiHE KATBICTHI MACENEC KBI3BIKTHIPABL. KacecmipiM INaKTarbl
TMICUXOJIOTHANNBIK, TYPAKTBUIBIKTBIH KOPiHIC OCpyiHEe KapaMacTaH, TCPMECAyaTAAyBI OJAPABIH TMCHXOJOTHSIIBIK
TYPAKTBUIBIFBIHA TEPIC dCep €Tyl MYMKIH >KaWTTapIablH OapibIFbIH aHBIKTayFa MYMKIHIIK Oepxi. Tepmecayan-
JAYBIITHIH KOMET1 apKBLIBI IICHXOJIOTHSUIIBIK TYPAKTBUIBIKTHIH KOPIHIC Oepy JCHICHICPIH aHBIKTayFa 00azpl, 01 63
Ke3erinae 00JaniakTa MEKTENTIiH OiiM Oepy OpTachIHAA MCUXOJIOTHSIIBIK TYPAKTBUIBIKTBI TY3ETY OOHBIHIIA KAKETTI
Imapanapasl 6TKI3yTe MyMKiHAik Oepeai. JKOFapFbI CHIHBIN OKY IIBICHIHBIH TICHXOJIOTHSAIBIK TYPAKTHUIBIK KOPiHICIHIH
THSHAKTBIIBIFBIHA OLTIM aJy IbIH TAOBICTBLUIBIFBI MCH >KOFAPFBI CHIHBIIN OKY IIBICBIHBIH TYJIFA PETIHAC AAMYbIH AHKbIH-
JAWTBIH MEKTENTiH OimiM Oepy oprachl acep eredi. TepMmecayamaaysImTsl 93ipiey OapsiChiHAA 013 «OimiM Oepy
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OpTachkl» JCTCH YFBIMFA HA3apP ayJap/blK, IICHXOIOTHSIIBIK ACPEKKO3AepAl, Oy KOpiHICIICH OAHIaHBICTHI TCOPUS MECH
TYKBIPBIMIAMAHBI HAKTBHIPAK TAIAAQABIK. TepMecayanmaybImIThl d3ipiaey OapbIChIHAA O13 MKOFAPFBl CHIHBII OKY-
IOBICHIHBIH, KOCIOM ©31H-631 aliKpIHAAy mpoOJICMAChIHA HA3ap ayJapbll KaHA KOMMAil, COHBIMCH KATAp OHBIH JKCKC
TYJIFA PETIHIETI AaMybIHA Ja HA3ap ayJapAbIK, COFaH OalIaHBICTHI TepMECAy AIAAYbIIKA ©31H 631 Oaranayra, ycras-
JAPBIMCH YKOHC CHIHBIITACTAPBIMCH KAPHIM-KATBIHAC KAJIBINITACTHIpA OiNMyiHe, sKaHA >Karmaiimapra, Oi3aiH skarmaina
MEKTENTiH OimiM Oepy OpTachIHIAFBI >KaFmaimapra OcHIMIETy IPOLCCTEPIHIH CPEKIICTIKTEPIMEH OaiIaHBICTHI
OMIiKipIep KambImTacThIpblabl. OKy KbUIBIHBIH OACBIHAA >KOHE ASFBIHIAFHI KOFAPFBI CHIHBIN OKYIIBICHIHBIH TYJFA
PeTiHAETI NMCHXOJOTHSIBIK TYPAKTBUIBIFBIHBIH KOPIHIC Oepy AcHreiuepiH emmien, O0i3 mpo(uibai CHIHBIITAPIAFHI
’KaHa JKaraaiiapaa OLTIMIH JKaIFaCTBIPATHIH XKOFAPFBI CHIHBII OKYIIBUIAPBIHBIH, OKY KbIJIBIHBIH OaChIHIAFbI OCHIM-
Jenyre OaiIaHbICTHI KUBIHABIKTAPFA KAPAMACTaH, OKY >KbUIBIHBIH ASFBIHAA OJNAPAbl HTepe OLMN, MCHXOJIOTHLIBIK
TYPAKTBUIBIK KOPiHICIHE OapBIHINA THSIHAKTHI 00JIa OIATSHIITI Ty PaIbl TY)KbIPHIMFA KETIIK.
Tyiiin ce3aep: ICHXOIOTHSIBIK TYPAKTBLUIBIK, CTPECC, ©31H-031 peTTey.
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PA3ZPABOTKA H AITPOBALIINA METOAUKH
«[ICHXOJOI'HYECKAA YCTOUMUHNBOCTD JIHUHOCTHU CTAPIIEKJACCHHUKA»

AnnoTtamus. B cratee roBopuTCs 00 aKTyaabHOH MPOOIEME NCHXOJOTHYECKOM YCTOWYHBOCTH CTAPIICKIACC-
HHKOB, KOTOPBIC MEPEXOAAT 00YUATECSA B MPO(IIEHBIC KIACCHL, CTABUTCA BOMPOC O TOM, YTO B HAYAJIC OOYVUCHHA B
HOI[06HI>IX KjacCaxX MHOTHC HCOBITBIBAKOT TPYAHOCTH, OoNBIIAS YACTh KOTOPBIX CBA3aHA C TEM, YTO IICHUXOJIO-
THYCCKaA yCTOfI‘{HBOCTB Ha NCPBBIX MOPAX Y 3THX IIKOJIbHUKOB MOHIDKACTCA. CKa3BIBAKOTCA CIOKHOCTH ATanTanuu,
KOTOPBIC ONPEACILIFOTCS HEOOXOAUMOCTHIO BBICTPAUBATH OTHOIICHHSA C OJHOKIACCHUKAMH, IICAArOTaMH, BBICOKMM
YPOBHEM TPYIHOCTH TIKOJIBHOHM MpoTpaMMel. 3Ta mpobiieMa moOyauIa CO34aTh ONPOCHHUK, BBIABILFOIIHN YPOBHH
TICUXOJIOTHYECKOH YCTOMYMBOCTH CTAPIICKIACCHHKOB. B mpomecce paboThl Mbl MPOAHATH3HPOBATH P OTEUCCT-
BCHHBIX H 33py6e>KHI>IX TCHXOJIOTHICCKUX HCTOYHHKOB, YTO JICTJIO B OCHOBY KOHLCIIIIHHA OMPOCHHKA. Hamu Obim
OTIPEICICHBI TEOPETHKO-METOIOIOTHUYCCKIE OCHOBAHMUS, OMUPASCh HA KOTOPHIC MBI Pa3padoTamd CTPYKTYPY BOII-
pocoB. Takske HAC HWHTEPECOBAN BOIPOC, KACAFOIIMMCS BO3PACTHBIX ACMEKTOB ICHXOJOTMYCCKOH YCTOHYHBOCTH.
Ol'[pOCHI/IK TIO3BOJIAJI MPOACHUTD, ITO, HCCMOTPA HA CTa0UIBLHOCTH TPOABICHUA TICHXOJIOTHYICCKON yCTOfI‘{HBOCTH B
HOHOIICCKOM BO3pACTC, CYIMICCTBYHT CUTY AU, KOTOPBIC MOTYT HCTATHBHO BIWATH HA HX IMCHXOJIOTHICCKYIO yCTOfI-
4uBOCTh. C MOMOIIBIO ONMPOCHUKA MOYKHO OIIPECIIUTD YPOBHH IPOSBIICHHS ICUXOIOTHUECKON YCTOMIHBOCTH, C TEM,
4TOOBI B IOCICAYIOMEM POBOIUTH HEOOXOAMMBIE MEPOIIPHATHS MO KOPPEKIHH MCHXOJIOTHUECKOH YCTOHIHBOCTH B
00pazoBaTenpHOI cpeze mKoIbl. Ha cTabMIbHOCTS MPOSIBICHMS IICHXOIOTHIECCKOH YCTOHYHBOCTH CTAPIICKIACCHUKA
BAHSET 00Pa30BATEIbHAS CPEJa INKOJBI, KOTOPAs ONMPEACIET YCHEITHOCTh OOVUEHHS M JTHYHOCTHOTO PA3BUTHSA
CTapIIeKIAcCHUKA. B mporecce pa3padOTKH OMPOCHHWKA MbI OOpATHIIM BHHMAHHC HA MOHATHE «0Opa30BaTeIbHAS
cpeaa», MoAPOOHO TPOAHATHM3HPOBATH NMCHXOJOTHMCCKHE HWCTOYHHWKH, TCOPHHM W KOHIICIIIHH, CBS3AHHBIE C 3THM
sBICHHEM. B Xozxe pa3paboTku OmpocHHWKA MBI OOPATHIM BHUMAHHE HE TOJBKO HA MPoOIeMy mpo(hecCHOHATHHOTO
CaMOOTIPE/ICIICHHS CTAPIICKIACCHIKA, HO M HA €T0 JMYHOCTHOC PA3BUTHE, B CBI3H C Y€M B ONPOCHHK OBLIH 3aJ10-
JKCHBI CYXXIACHWA, CBIA3AHHBIC C CaMOOHeHKOfI, YMCHHCM CTPOUTH OTHOIICHWA C MECAATOTaMH W OAHOKJIACCHUKAMH,
0COOCHHOCTSIMH IPOLIECCA AAANTAIMH K HOBBIM YCIOBHAM, B HAIIEM CIy4ae, K YCIOBIAM 00pa30BATEIbHON CPEbl
IOKOJBL. M3MEPHB YPOBHH MPOSBICHHA MCHXOIOTHYSCKON YCTOMYMBOCTH CTAPIICKIACCHUKOB B HAYAJIC M B KOHIE
V4eOHOTO roa, MBI NPHUIIIN K BEIBOAY, UTO OOYUAOIIHMECS, OKA3ABIIHNECS B HOBBIX YCIOBISIX MPO(HIBHOTO KIACCa,
HCCMOTPA HA TO, B HAYAJIC yqe6H0ro T0Ja UCHBITBIBAIA TPY AHOCTH aaanTallud, B KOHIIC yqe6Horo roaa CyMEIn ux
MPEO0TIETh, CTaB O0JIce CTAONIbHBIMHE B IIPOSIBICHHH IICHXOJOTHICCKOH YCTOHIHNBOCTH.
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