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FAMILY PATTERN AS KEY FACTOR OF PRIMARY SCHOOL
CHIDREN ACADEMIC PERFOMANCE

Abstract. Nowadays many families face problems caused by differences in their view of the parental and
educational style of upbringing. The progress of the child at school is one of the essential criteria of its assessment.
The relationship in the family where emotionally atmosphere is warm, the family where parents are respectful to the
identity of the child is defined, recognizing his rights, accepting it as the personality — give the child the chance suc-
cessfully to develop and be successful in the study. We used specific methods: Varga, Stolin Questionnaire of the
parental attitude towards children, Schubert Test "Definition of school motivation," «School test of IQ development”
(ShTUR), Phillips Test level of school anxiety. We divided participants (48 students) into two groups (Control and
Experimental). According to the results of research EG showed a low level of school motivation of 33,3%, these
children attended school reluctantly, preferred to skip classes. At lessons students often were engaged in the different
activity. We found significant differences in the results of the IQ test between EG and CG. The problem of influence
of the dominating type of the parental relation on the child gained particular relevance today. From a strategy of
behavior which parents choose depends on emotional, motivational children development.
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Introduction. The family is the most important source of social and economic development of
society; it makes the most critical public wealth - the person. The most important function of a family is
the education of children. The family represents a basic model for the socialization of the child, and
parents are the first teachers. They are obliged to lay the foundation of the physical, moral and intellectual
development of the child at children's age.

Education in a family is emotional, individual, and specific. Family nurture is focused, constant and
includes real opportunities in various fields of activity (household, economic, leisure, public). The wide
range of different subsystems (age, gender, professional occupation) is presented in a family; it allows the
child step by step join a social life, and also show and realize the emotional and intellectual opportunities.
In the many kinds of research (Eydemiller &Y ustitskis, 2001) directed on studying of family influence on
the mental development of the child were shown that crucial importance had the type of the relations
between parents and the child. The position taken by parents, the attitude towards the child in a family in
many aspects defines all course of its mental development, abilities which are formed at the child and a
trait of personality. The variety of family relationship depends on their traditions, values, culture, and
education of parents, etc.

Problem Statement. Many factors influence the success of pupils. Children with poor health or
receiving insufficient food, anxious with problems in a family or possessing the underestimated self-
assessment, often insufficiently successfully cope with school tasks. The perception of them as the com-
petent pupil can also have a noticeable influence on the success of training. According to Eric Chikweru
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Amadi (2018), more than 20% of school students underestimate the real abilities. These children do not
expect from themselves much and are surprised if their estimates are high from time to time.

According to David Mac-Clelland (McClelland, 1985), the reasons of higher achievements of one
child in comparison with others is in cultural values in which they are brought up. The comparison of
several historical periods in some various cultures let Mac-Clelland (1985) make conclusion that the
achievement motivation — the aspiration to achieve success and superiority — is the acquired cultural value.
In any society, during any period at some national groups, the value of such achievement is much higher,
than at the others. Besides, different cultures or subcultures can appreciate different types of
achievements. In one society appreciate education level more; give preference in others to achievements in
society. Children which parents divide the values differing from accepted at school; often have the weaker
motivation to the performance of the academic tasks.

The role of parents in the creation of conditions and stimulation of certain skills development which
helping children to succeed is significant. Child will defiantly have some difficulties at school if student
comes from abusive or toxic family (criminal pattern); one of his parents has mental health problems;
family has poor housing conditions; when he has to live in foster family (Sameroff, Seifer, Baldwin &
Baldwin, 1993). If we look at the parents of the children differing in achievements in school, we will find
types of parental behavior which can realize practically any the father and mother irrespective of
economic conditions.

Researchers know long ago that the following factors relating to parental behavior are connected with
the success of children in school (Hess, Holloway, 1984).

1. Parents of successful children have realistic ideas of their current achiecvements, but thus believe
that in the future they will inevitably succeed in the career. Such parents help the child to develop self-
confidence, encouraging to the performance of the tasks corresponding to age at school and home.

2. The relations of parents and children differ in warmth and love. The control methods used by
parents and maintenance of discipline are characteristic instead for authoritative, than authoritative style of
behavior. Children know borders legal, but thus feel safe and know that they are desired and loved.

3. Moreover, probably, the most critical variable: parents of the children advanced at school con-
tinuously communicate with them. They read to them books, attentively listen to them and regularly talk
to them. Parents maintain the interest of children in knowledge and research and serve as role models. It is
necessary to add that explanation parents of the advantage of preparation of lessons, and they are insisting
on it are also important factors of success of children at school. In general children, as a rule, well study if
parents give them support and help the councils. So, the atmosphere of support is inherent practically in all
families of natives of Southeast Asia.

Parents in these families very much highly appreciate education and persistent work and believe that
their children will be able to achieve success in any activity if show determination and persistence (Kaplan
et al., 1992). In this way, Afro-American parents which children will study at school, also highly appre-
ciate education and encourage the development of self-esteem and belief in the forces and abilities. At the
same time, they assume that their child can face at school racial prejudices, and try to prepare him for such
situations (to Patterson, Kupersmidt & Vaden, 1990). Poor pupils can be long and to families with an
average and high prosperity. Children whose mother and the father pay too much attention to children's
entertainments, games or real problems, as a rule, study worse than what parents highly appreciate know-
ledge and education (Kaplan et al., 1992). In families where children raise with high growth, but not with
high self-esteem, attentions to the identity of the child (his interests, tastes, the relations with friends) are
combined with sufficient insistence. School progress is the critical criterion of an assessment of the child
as persons from adults and contemporaries. The attitude towards itself as to the pupil considerably is
defined by family values. The child meets all worry of his parents — maintenance of prestige («And who
else did get the five?"), obedience ("Did anyone try to abuse you today?"). In consciousness, parents show
more interest not the educational, but household moments in his school life (" Is it warm in a class?",
"What did you eat on a breakfast?"). Rather an indifferent question: "What was at school today?" will lead
to the corresponding answer sooner or later: "Anything special," "Everything is normal." Parents also set
the initial level of claims of the child, on what it applies in educational activity and the relations.

The family — the most widespread type of social group, the leading cell of society in which is born,
formed, develops and the most of the time during life is the person. The family relations usually define
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psychology and behavior of the person; therefore, the family is of particular interest for social and
psychological research. The typical modern family in the developed European countries consists of 2 —
6 people: the husband, the wife, children and the nearest relations on maternal and fatherly lines —
grandmothers and grandfathers. The fundamental purpose of a family is the satisfaction of public, group
and individual requirements. Being a human cell of society, the family satisfies a number of his major
requirements, including in the reproduction of the population. At the same time, it satisfies the personal
needs of each member, and also all-family (group) requirements. From this also the primary functions of a
family follow: reproductive, economic, educational, communicative, organizations of leisure and rest.
Between them, there is a close interrelation, interpenetration, and complementarity. In a family, both
adults and children are brought up. Especially the importance has its influence on a younger generation.
Therefore the educational function of a family has three aspects. The first is formation of the identity of
the child, development of its abilities and interests, transfer to children by adult family members (mother,
the father, the grandfather, the grandmother, ¢tc.) The second aspect is the systematic educational impact
of the family collective on each member during all his life. The success of the performance of this
function depends on the educational potential of a family. It represents a complex of the conditions and
means defining pedagogical opportunities of a family. This complex unites material and living conditions,
number and structure of a family, development of family collective and character of the relations between
his members. It includes the ideological and moral, emotional and psychological and labor atmosphere,
life experience, education and professional qualities of parents. The personal example of the father and
mother, the tradition of a family are of great importance. It is necessary to consider nature of communi-
cation in a family and its communication with people around, level of pedagogical culture of adults (first
of all mothers and the father), the distribution between them educational duties, the interrelation of a
family with school and the public. Individual and essential component are specifics of the family
education process. The family plays the leading role in an intellectual child development (the American
researcher Blum revealed that distinction in coefficient of intellectual development of the children who
grew up in safe and dysfunctional families reaches twenty points), and also influences the relation of
children, teenagers and young men to study and in many respects defines its success. At all stages of
socialization the educational level of a family, interests of her members affect intellectual development of
the person, what layers of culture it acquires, on the aspiration to the continuation of education and self-
education. Thus, parents play an essential role in child development and the more so in psychological
readiness for school training. If parents accept the child, pay him enough attention, divide its interests, are
a positive example for imitation, then the child develops thanks to that entirely it is inadequate conditions
for development. If parents do not accept the child, interests, hobbies, thoughts, and feelings of the child
seem to the adult frivolous, and he ignores them, the child does not see sense and aspiration to positive
actions which could promote more favorable psychological readiness for school training. For the small
child, the family is the whole world in which he lives, works, makes discoveries, learns to love, hate,
rejoice, sympathize. Being her member, the child enters specific relations with parents which can render
on it both positive, and negative influence. Thereof the child grows or benevolent, open, sociable, or
disturbing, rough, hypocritical, false.

Nowadays the institute of a family endures the crisis, but, despite it, the family remains the stable,
reality is bringing up and promoting disclosure of potential opportunities for children. According to
Andreyeva, Gulyga (1991) the crisis phenomena in a family are shown, first of all, in its instability. Insta-
bility of a family leads to the growth of incomplete families, reduces parental authority, is reflected in
opportunities of formation of families, on the health of adults and children. Parenting is both a biological
and a social process (Lerner, Castellino, Terry, Villarruel &McKinney, 1995). Parenting is the term sum-
marizing the set of behaviors involved across life in the relations among organisms which are usually
nonspecific, and typically members of different generations. Thus, parenting is a complicated process,
involving much more than a mother or father providing food, safety, and succor to an infant or child.
Parenting involves bidirectional relationships between members of two (or more) generations (Ford &
Lemer, 1992). Scoblik (1996) in her research found the connection between a parent’s emotional attitudes
and cognitive skills.

Research Questions. The role of the father, mother, and child is established according to public
requirements and ideas of values prevailing in society. If the primary attention of ideology goes only to the
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husband and the father, mother retreats into the shadow, and her status is equated to the child status. On
the contrary, if society is interested in the preservation of health and education of the child, attention goes
to mother who becomes the main character.

According to scholars, paternity is not an obligatory component of a family; it expresses belonging to
a particular type of culture, but not biological function instead. Kohn (2006) divides human cultures on
"fatherly," (in which the father plays the main role), and "fatherless" (in which the man mostly acts as a
male, not as the father). "Fatherless" of culture is characterized by more prominent male aggression, a sharp
antagonism between men and women, less cordial relations between all family members (Kohn, 2006).

From centuries main duty for a male is getting food for females and children (hunting). In all known
human societies everywhere in the future world man acquires that when he grows up to a full member of
society, he will have to provide food to the woman and her descendants. However the degree of social
responsibility of the man for life support of his family depends on various social conditions, but usually
decisive the aspiration of the man will provide wellbeing of own children though there are exceptions.

According to a report from the Agency of Statistic (Kursiv, 2017), the quantity of divorces in last five
years is rapidly growing. Every third marriage in country will be finished by divorce. The following list of
disturbing symptoms shows that not everything is safe in a condition of the Kazakhstan family:

- every fifth couple living together isn't married;

- every seventh family — incomplete;

- in every twelfth family there are stepsons or stepdaughters;

- the woman is at the head in 90 percent of incomplete families;

- 30 percent of the Russian families are incomplete, for comparison: 20 percent of the Kazakh and
5 percent of families of other ethnic groups are incomplete.

Purpose of the Study. The influence of the parental style of education is the purpose of our study.
We assume that condition of upbringing affects on cognitive abilities of students which estimated by

Research Methods. The total number of participants is 48 pupils in 4 grades and their parents. In the
research part of the work with children we used the following methods:

- "Test questionnaire of the parental relation of Varga, Stolin."

- "Determination of the level of school motivation." Schubert.

- School Test of Intellectual Development (ShTIQ).

- The Philip's school anxiety test.

Findings. During experimental research, we divided participants into two groups Experimental
Group (EG) and Control Group (CG). Participants from Control Group have full families (both parent), in
Experimental Group one of the parents is exist (incomplete families).

As a result of the statistical analysis in the SPSS 21 program, we revealed the positive correlation
between EG and data of the ShTUR test.

From ninth-graders it was required to show abilities in finding the essential general sign, to bring
concepts under a specific category. The most often found mistakes were: substitution of a general word
synonymic, relative concept or, on the contrary, very sweeping categorical generalization. Sometimes,
these mistakes are caused by the same reasons which were described above: not identification of concepts
as a logical category, and still initially — the weak level of awareness, a conceptual stock as it is impossible
neither to analyze nor to classify, to generalize concepts which sense isn't precise.

From the obtained data it is visible that in Experimental Group participants showed a low level of
school motivation of 33,3%, these children attend school reluctantly, prefer to skip classes. At lessons
often are engaged in foreign affairs, games.

16,6% of examinees showed the high level of school motivation. They are interested in education.
Examinees of this group have an informative motive, aspiration most successfully to fulfill all require-
ments imposed by the school. Pupils accurately follow all instructions of the teacher, are conscientious
and responsible, actively worry if receive unsatisfactory estimates.

1. 8,4% participants showed good school motivation. Examinees successfully coped with an
educational activity.

2. 25% of examinees somewhat safely feel at school, however, go to school more often to com-
municate with friends, with the teacher.

3. 33,3% participants have a low school motivation. Such children experience severe difficulties in
the educational activity.
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Table 1 — Correlation analysis

Group Analogy Generalization
Awareness Pearson
O75(**) 982(**) 953(**)
Correlation
Sig. (2- tailed) .000 .000 .000
N 48 48 48
Classification Pearson
.934(*%) 945(%%) 942(*%)
Correlation
Sig. (2-tailed) .000 .000 .000
N 48 48 48
Generalization Pearson
J928(*%) 932(%%) 1
Correlation
Sig. (2-tailed) .000 .000
N 48 48 48
** Correlation is significant at the 0.01 level (2-tailed).
Table 2 — Determination of level of school motivation
Level of school motivation EG, % CG, %
High level of school motivation, educational activity. 16,6 50
Good school motivation 8.4 25
The positive relation to school, high interest to extracurricular activities 25 17,6
Low school motivation 33,3 8.3
Negative attitude to school 16,7 7.1

Some of the participants (16.6) showed a negative attitude toward school. Examinees test severe
difficulties in training: they do not cope with educational activity, have problems in communication with
schoolmates, in a relationship with the teacher. They quite often perceive the school as the hostile
environment stays in which for them is intolerable.

Participants of CG showed the following results:

- 50% of examinees showed the high level of school motivation,

- 25% good school motivation,
- 8,3 low school motivation,
- 16,7% negative attitude to school,

The formation of the child of the motivational sphere plays a vital role in his success in the
educational activity. Existence at the child of motive is reasonable to fulfill all requirements imposed by
the school, to prove to be from the best party forces it to show activity in the selection and storing of

necessary information.
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Table 3 — The comparative estimates of school anxiety

Grou General School Social The Need for Success The Fear “Uyat bolady”
P Frustration Stress Achievement Frustration of Self-expression stress
EG 7.9 7.9 5.8 5.1 36
CG 3.1 2 2 375 36

According to the results of the test, 80% of the examinees from EG demonstrated an increased level
of school anxiety. In CG 56% of examinees showed the average level of anxiety. Thus, we revealed the
fears prevailing at all examinees. These are such fears as fear not to meet expectations of people around,
problems and fears in the relations with teachers, fear of a situation of examination. Also at children, low
physiological resilience to stress is revealed.

It is possible to draw a conclusion that children have fears, connected with various forms of life in
school. Also existence of fears somewhat emotional a condition of the child against which his social
contacts (first of all with contemporaries), there are negative emotional experiences of the situations
interfaced to need of self-disclosure, presentation to another, demonstrations of the opportunities; negative
attitude and experience of alarm in situations of check (primarily public) knowledge, achievements,
opportunitics; the general negative emotional background of the relations with adults at school reducing
success of training of the child; the features of the psychophysiological organization reducing adaptability
of the child to situations of stress character.

Table 4 — Comparative data of Varga and Stolin test

Type Acceptance/ Cooneration Svmbiosis Authoritative Hyper The Little
of relationship Rejection of child P Y Socialization Loser

EG 8.4 84 41.6 25 16.6

CG 25 33 25 83 83

The results of the study show that most of the parents in the Control Group (CG) accept their kids.
The entirely different situation is in Experimental Groups where most families tend to reject their
upbringing.

According to conducted research and compared results among two groups it is possible to tell that
most common style of parental relation is “symbiosis” (41.6% in EG and 25% in CG), which means the
parental tendency to come into close, intense emotional contact with the child, to participate in all trifles
of his life.

16.6% of participants in EG demonstrated a type of “bad” family relationship known as parental style
“little looser.” It is rejecting with elements of an infantilization and a social invalidation - emotional
rejection of the child, the low value of his individual and personal needs and values. Growing up in
“incomplete family™ is a critical factor of difficulties in adolescent socialization.

Family life — the social category in which we observe all features of the interpersonal relations -
conflict situations and their decision, difficulties in communication. The many factors have an impact on
wellbeing in a family. Family education, being the leading factor of socialization of the personality, acts as
defining and information to the child in his search for problem-solving strategy in stressful life situations.
A family one of the main factors which are having a massive impact on the child: vital self-determination,
physical, mental and social development. Therefore it is necessary to improve the education of children in
a family and to warn the pedagogical mistakes of parents. The knowledge of typical features of family
education will help to avoid any misunderstanding in the relationship with own children. In the education
of the child of the younger school-age interaction of a family and school which joint activity promotes the
development of qualities of his personality is necessary. It is possible to reach it in the course of direct
interaction of a family and school, enrichment of parents necessary knowledge of age and psychological
features of children by education and prevention, identification of shortcomings of family education and
its possible correction. In our study, we analyzed theory and methodological approaches of family
education problem; studied features of the progress of primary school students and revealed the factors
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influencing it. Various reasons cause the reasons for the unsatisfactory progress of younger school
students. Family education belongs to the group of social factors which, eventually, lead to the psy-
chological reasons. Also, we conducted empirical research, analyzed results, drew conclusions.
Uneasiness is revealed at 36,6% of children, in the selection of school students. We defined that family
factors cause the uneasiness of children of primary school age. The low self-assessment makes children
feel uncertain, lonely and unprotected. Even child is gifted and talented but doesn't feel family support.
The low level of a self-assessment is the primary predictor of excessive suspiciousness, uneasiness,
shyness, uncertainty in itself. We established interrelation of styles of the parental relationship with the
progress of school students. Acceptance style positively influences progress, rejection style positive

influence on the progress of style "cooperation”, "authoritative hyper socialization" style is negative, also
revealed influences progress negatively, excessive control of the child causes opposite (adverse) effect of
its success in study, "little loser" style also has negative impact. The perception of the child as
"unsuccessful," belittling of its advantages and abilitics negatively affects the progress of the child. We
found out that success level in the study depends on such parameters as uneasiness, the school student's
self-assessment, the style of the parental relationship in the school student's family. At the same time style
of the family, the relation has a direct impact on the development of uneasiness of the younger school
student. Thus, destructive types of family education have the negative impact on the progress of children
of primary school age.
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Becmnux HayuonanvHoti akademuu Hayk Pecnybnuxu Kasaxcman

A A, Kapaﬁa.lmHal, K. A. Maiinanraamesa’, . B. Carsiramena’,
I. A. Axmeramna’, Jamrun Maxavvam®

'K. XKyOanos arsiHmarel AKTe0e OHIpIiK MEMIEKETTIK yHIBEpCHTETI, KasakcTan,
°C. Boiiimes atemaarsl Akre6e yHHBEpCHTETI, KazakcTam,
*MKKK Axrebc cepsuc komiemki, Kazakcran,
*Baky MeMeKeTTik yHuHBepcHTET, Baky, AsepGaiikan

BAJIA — ATA-AHA KATBIHACHI KIIINI MEKTEII OKYIIIBLJIAPBIHBIH
AKAJEMUAJBIK ’KETICTIKKE JKXETYIHIH HEI'I3T'T ®AKTOPHBI PETIHJAE

Annortamus. JKorappina aTaqFaH Makantana Killl MEKTEN OKYIIBUIAPBIHBIH OKY JKETICTITIHIH MOCEIeNepiHe
Tajgay xKyprisumeH. OKy KOHE TOPOHCIICYAC MPOUCCCIHAL KETICTIKKE KETY MEAATOTTAPABIH, Oanajaap MCH OJIapIbIH
aTa-aHAJNAPHIHBIH OIp TYTAc JKETICTITiH aHBIKTaWAbl. OKyAa XKOHE TOPOHME IPOLECCIHIAE KETICTIKKE KETY TYpPalbl
KaTBICY IIBIIIAPBIH €H OoIMaraHna Oipeyl TaObIc JKOHE KyaHBINI CE3iMiH OAChIHAH KEIMIPTECHACP FAHA alTa amajsl.
[Ncuxonorus »xoHE MEAATOTMKA aHMAFBIHIAFHI KOITEICH 3EPTTEYIILICPl aTaJFaH 3ePTTEY TaKbIPHIOBI a3 3EpTTEI-
TCHIOITIMCH HA3apBIH ayAapbll OTHIp. MYHBIH 6€3¢KTimiri OimiM Oepy KyHeci MPAKTHKACHIHAA a3 KY3Cre acybHaa
60bIm oTHIp. By acipece OKyIIBIHBIH Ka3ipri MEKTENTE OKYFa ICUXOJOTHSUIIBIK TAHBIHIBIFBI MOCEIIECIH KIHE Oaa-
HBIH OKY/IA JKETICTIKKE JKETYAIHICTI aTa-aHAHBIH POJIH aHBIKTAHAbL MaKaaaga Kimoi MEKTEeN OKYIUBICHIHBIH OKYIa
JKCTICTIKKE JKETYIHIH ONICYMCTTIK-MICHXOJIOTHIIBIK MAPTHI PETIHAC 0TOACHIHA JKYPTi3iUITCH SMIHPHKABIK 3CPTTCYICD
HOTIDKEJIEPI OepinreH. 3epTTeyIcpacH aHbIKTAIFaHbL, OTOACKIHAAFBI 0ajIa XKOHE aTa-aHa aPAChIHAAFHI 63apa KaThIHAC
OanaHbIH KAMIbl ICHXOJOTHSIBIK JKAFIAMbIHA YJIKCH OCEpiH, COHBIMEH Oipre MEKTemre OAaNaHbIH OKY >KETICTIK
JICHTCHIHE ’KOHE OKY YATCPIMIHE THUTI3ETiH 9CEPi AHBIKTAIIBI.

Tyiiin ce3aep: 1Q, MoTHBaIHMs, Killi MEKTEN OKYIIBICHL, aTA-aHA KATHIHACKIHBIH CTHIIL, OimiM Oepy.

A A, Kapaﬁa.lmHal, K. A. Maiinanraamesa’, . B. Carsiramena’,
I'. A. Axmeramna’, Jamrun Maxavvam®

! AKTIOOMHCKHIT perHOHAIBHBIN TOCY 1apCTBCHHBIH yHIBepcuTeT M. K. JKy6anosa, Kasaxcran,
2YHI/IBepCI/ITeT Baumesa, Akrooe, Kazaxcram,
*I'KKII AKTIOOHHCKHI KOSk cepauca, Kasaxcram,
*BakMHCKmIt TOCY JAPCTBEHHBIH YHUBEPCHTET, Baky, Asep6aiimkan

AETCKO-POJUTEJIbCKHUE OTHOIIEHUA KAK KJIIOUEBOM ®AKTOP
AKAJEMHUYECKOH YCIIEITHOCTH MJIAJIINX HIKOJbHUKOB.

AnHotamusi. B cratee mpoBeaeH aHamm3 MPOOIEMBI YCHEIMHOCTH OOYHYCHHS MIIAAIIMX INKOJHHHKOB.
YenemHocTh OOYYCHHS W BOCIHMTAHHA B IEGAATOTHYCCKOM IPOLIECCE B LICIOM ONPEACTACTCA YCICITHOCTBEO
MEAroToB, AcTel H uX poautenaci. OO0 yCHEMHOCTH mpouecca 00YUCHUS H BOCIIHTAHUA CIEAYST TOBOPUTH TOJBKO
TOTAA, KOTAA XOTA OBI OJMH U3 CT0 YUYACTHHKOB MCPSKUBACT HITH MTSPSIKIIT YIyBCTBO PAJOCTH | ycmexa. [laHHas TeMa
HUCCIACOOBAHUA NMPUTATHBACT BHUMAHUC MHOTHX I/ICCJIGI[OBaTeJIeﬁ B 00J1aCTH ICHXOJIOTHH H NCOArOTuKu U U3yUCHaA
HE3HAUMTEIbHO. Ee aKkTyanbHOCTR 3aKIIOYACTCd €MIC M B TOM, YTO MpoOJieMa, MOTHHMACMAsA HAMH B 3TOM
HCCIICAOBAHUH, TAKKC MMCCT MATYI0 PCANH3AIMI0 B MPAKTHKS 0OpaszoBanua. OCOOCHHO 3TO KAcacTcs MpOOICMBI
TICHXOJIOTHYCCKOH TOTOBHOCTH K 06y‘{eHI/IIO B IIKOJIC COBPCMCHHBIX IIKOJbHUKOB W BBIABJIICHHA POJIA pOI[HTeJ'IefI B
MPOLEcce YCMEMHOTo 00yUeHIA AeTeH. B cTaThe MpeacTaBICHBI PE3yAbTAThl SMIIHPHUCCKOTO UCCICIOBAHASA CEMBH,
KaK OJJHOTO W3 COLMAIBHO-IICUXOJOTHYCCKUX YCIOBHH YCICITHOCTH OOYYCHIS MIIAIIINX IIKOJBHUKOB. BBIIBICHO,
YTO B3AHMMOOTHOLICHHA POAWTENCH M OETeH B CEMbE HMMEKOT OOJBINOC 3HAYCHHC A OOLICTO MCHXOJOTHYECKOTO
COCTOSIHMH PEOCHKA, a TAKXKEC OKA3BIBAIOT 3HAYUTCIBHOC BJIMSHHC HA YCICBAEMOCTh M HA YPOBEHb YCICINHOCTH
00yucHN PcOCHKA B IIKOJIC.

Kmrouernie ciaosa: [Q, MoTHBAINSA, MJIAIIIAC ITKOJIGHAKH, CTHIIH POIUTCIIHCKOTO OTHOMICHHSA, 00PA30BAHHE.
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