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Abstract. The purpose of current reforms in an education system — ensuring its high-quality transformation in
the conditions of the market economy within globalization. Reforming of education demands creation of new legal,
scientific and methodical, financial and material terms and adequate staffing for development of this process from
the preservation of the positive potential which is saved up in this sphere. According to Nazarbayev «100 concrete
steps» education should be one of the crucial areas of development. In particular, the President of Kazakhstan spoke
about the improvement of the quality of the human capital from the standards of the countries of OECD. According
to the large-scale international studies TIMSS and PISA, Kazakhstan students demonstrate high results at subject
mastery level, but they are much less able to cope with tasks embedded in non-mathematical settings. The pupils own
subject contents at quite a high level but cope with the tasks loaded with contextual information much worse. The use
of a real-life context in school education could be a source of a wide range of opportunities both for deeper mastering
of subject and for the developing cognitive skills. In a number of studies it has been shown that the use of a real-life
context in education contributes to problem-solving skills, helps students apply gained in class knowledge to real-life
everyday life and increases their motivation for learning.
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Research Problem. The current trends in the education of the Republic cause the necessity of
reconsideration of their role, functions and a place in the general education system, elaboration of new
approaches in their further development.

The highly effective education system is one of the significant factors in providing a steady rise of the
national economy and the Kazakhstan society. The purpose of the new economic and social reforms in an
education system of our state — ensuring its high-quality transformation in the conditions of the market
economy within globalization. Reforming of education demands creation of new legal, scientific and
methodical, financial and material requirements and adequate staffing for deepening and development of
this process from the preservation of the positive potential which is saved up in this sphere.

It is possible to carry out a qualitative education reform in the conditions of dynamic social and
economic changes in society only in the presence of detailed worked strategy considering as the real
situation which developed in education, the accruing tendencies, and the operating relations, and possible
ways of future development of socicty and state.

Development of the program is dictated by the need for changes in the organizational and economic,
substantial and methodical, legal and social and psychological relations which developed in education. It
along with the existing state and departmental programs in education and its new standard and legislative
providing will make an organizational basis of realization of public policy in education.

In the President's book of Nursultan Nazarbayev to the people of Kazakhstan "Kazakhstan way-2050:
The uniform purpose, uniform interests, the uniform future" it is paid particular attention to education
improvement of quality. The moderization of education is one of the steps which Kazakhstan has to pass
on his way to enter into number 30 of the most developed countries of the world.
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In the conditions of modern dynamic development and the global competition from education, it is
required that it was qualitative and continuous throughout all life. Therefore the task of mastering modermn
techniques and programs of training, an increase of the level of teaching, training in demanded knowledge
and skills, such as three - language policy, (Kazakh, Russian, English), professional preparation, analytical
thinking is set for the Kazakhstan education system. We should carry out high-quality reforming of all
system of knowledge acquisition which result has to be an exit to the international standards of education.
Introduction at all levels of training of the principle of duality that will promote fixing at young people not
only theoretical knowledge but also practical skills and abilities of work on the production, including hi-
tech and innovative character is necessary.

"Modemization of an education system in Kazakhstan is expedient on three main directions:
optimization of educational institutions; modemization of teaching and educational process; increase of
efficiency and availability of educational services", — social modemization of Kazakhstan is told in article
of the President of the Republic of Kazakhstan Nursultan Abishevich Nazarbayev ": The twenty steps to
society of general work", published in official mass media.

According to President Nazarbayev, within optimization, it is necessary to strengthen a continuous
vertical of education. It is crucial to restoring logical interrelation of all types of "age" education as full
clevator: preschool, initial, average, professional, the highest and post-high school.

Thus Nursultan Abishevich Nazarbayev emphasized that it is impossible to allow essential gaps as
the educational services provided by private and public institutions of education. The education system
has to remain nationwide.

He noted that, first, it is necessary to take measures for improvement of the quality of the mana-
gement case in the system of secondary education. Secondly, it is essential to adjust control of observance
of the state educational standards at private schools, colleges, and higher education institutions, including
the international.

The state program of development of the Republic of Kazakhstan for 2011-2020 is a new round of
increase of competitiveness of education, construction of the human capital by ensuring availability of
quality education to a steady rise of the economy.

One of the strategically essential directions of modemization of the Kazakhstan education is a
transition to the 12-year model of training. The Ministry of Education revises the state general education
standard of 12 years' education and develops training programs, textbooks for the 9th experimental classes
within the transition to 12 years' training.

Urgent question on the agenda, there is a development and examining textbooks. Expertize of 831
books and EMB is carried out, from them it is recommended to use in educational process 756. Now the
experimental integrated training programs in 15 subjects are developed. The Ministry of Education and
Science of Kazakhstan together with International Bank for Reconstruction and Development realizes the
project on moderization of system of technical and professional education (further — TPE) according to
inquiries of society and industrial and innovative development of the economy, integration into world
educational space.

Nursultan Nazarbayev charged to enter stage-by-stage introduction of 12 years' education, updating
of standards of school training for the development of functional literacy, and also the introduction of per
capita financing in high school and creation of the system of stimulation of successful schools.

According to the State programme of education and science development in 2016-2019, the
transition to 12 years' education is the main priority. The full process will take four stages: since 2016 of
the first classes; since 2017 — the second, fifth and seventh classes; since 2018 — the third, sixth, eighth and
10th classes; since 2019 — the fourth, ninth, 11th and 12th classes. In 2015 the necessary state standard of
education (SOSE) of elementary school was approved.

Since September 1 approbation of GOSO of primary education, textbooks and the educational and
methodical complex (EMC) in the first classes of 30 pilot schools of the Republic of Kazakhstan began.
Since September 1, 2016, the first classes overall country passed to training according to the program of
the 12-year school.

Thus, the transition to the updated content of education began. From the first class entered the new
subject "Natural sciences" (fundamentals of natural sciences) and from the third class — "Information and
communication technologies." It should be noted that since the same year the first classes of schools
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started studying five days in a week. Scientists already scientifically proved that at the reduction of the
duration of educational week productivity of training increases. GOSO from secondary, general secondary
education is provided by the introduction of 12 years' teaching and a three-language policy.

Trilingual training in Kazakhstan will be entered in 2018 and only within the senior classes. It is
meant just in the 10-11th courses in studying subjects which pupils will choose.

The use of a real-life context in school education could be a source of a wide range of opportunitics
both for deeper mastering of subject and for the developing cognitive skills. In a number of studies it has
been shown that the use of a real-life context in education contributes to problem solving skills, helps
students apply gained in class knowledge to real-life everyday life and increases their motivation for
learning [Cognition and Technology ..., 1990; Boaler, 1993; Brenner, 1998; Chapman, 2006; Freudenthal,
1973; Gravemeijer, 1994; Pilot, Bulte, 2006].

According to Nazarbayev "100 concrete steps" education should be one of the crucial arcas of
development. In particular, the President of Kazakhstan spoke about the improvement of the quality of the
human capital from the standards of the countries of OECD.

According to the large-scale international studies TIMSS and PISA, Kazakhstan students demonstrate
high results at subject mastery level, but they are much less able to cope with tasks embedded in non-
mathematical settings. These results seem to be true both for mathematics and science. To solve PISA
tasks formulated in the context of everyday life, it is necessary to have the modeling skills - that is, to be
able to build a mathematical model of the proposed daily situation [PISA 2012 Assessment..., 2013].
Thus, relatively lower students’ results in PISA compare to student’s results in TIMSS may indicate, that
students in Russia experience difficulties to apply gained in school knowledge in a real-life context.

Such the gap in the students” TIMSS and PISA results in Kazakhstan could be explained with the fact
how education is organized in Kazakhstan [Bolotov ¢t al., 2012; Kasprzhak and others, 2005]. That is, it
was shown that teacher get insufficient methodological support for the use of real-life context in his
subjects at school [Egurova, 2014; Tyumeneva et al., 2015].

It is important to note that the problem identified on the TIMSS and PISA data is relevant for several
school disciplines such as chemistry, biology, physics and mathematics.

Government standard for education in primary and secondary school emphasizes the growth of "a
value of mathematics and computer science in the daily life of a person”. That is, a person should be able
“to model real-life situations in the language of algebra, to study the constructed models by using the
algebra conceptions, to interpret the obtained results" and "to apply the concepts, results, methods for
solving practical problems and problems from related disciplines”. The necessity to develop the abilities of
students to use school knowledge in everyday life is emphasized in the "Fundamental core of the content
of general education” as well.

Literature Review. The variety of teaching practices towards real-life context, word problems and
related to them effects for the students’ achievements are widely studied in the literature. The most widely
these questions are considered within the framework of the theory of situational learning [Lave, 1988;
Lave & Wenger, 1991; Greeno, Smith, & Moore, 1992], as well as in the context of the transfer of
knowledge |[Lehman, Nisbett, 1990; Gick and Holyoak, 1980; Bransford et al., 1999]. As Russian
literature concerns, learning in context is mainly considered within the framework of vocational education
and higher education [Verbitsky, 1991]. Recently, issues of the learning in a context is discussing within a
competence-based approach to education [Verbitsky, 2016]. A large number of works have been devoted
specifically to the use of real-life context in math education: V.V. Firsova, .M. Shapiro, M.V. Egupova, J.
Boaler, L. Verchaffel, E. De Corte, as well as dissertations, for example, L.E. Haimina, V.P. Kizilova,
N.V. Reshetnikova.

Following aspects of using a real-life context in education are studied: teaching practices [Greeno et
al., 1997; Lange, 1996; Boaler, 1993; Chapman, 2006] and teachers™ beliefs [Meirink et al., 2009;
Thompson, 1992; Stipek et al., 2001]. However, a little attention has been paid to a connection between
the way of working with a problems’ context and a content of problem. Next, teachers” beliefs about the
possibility to use a real-life context in education in Kazakhstan have not been explored yet. Finally, the
use of a real-life context in math education in Kazakhstan has not been considered from an international
perspective. Thus, the small numbers of empirical studies devoted to these questions inspired the decision
to explore this topic.
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Primary education (Grades 1 to 4) — This level is provided in primary schools, lower secondary
schools that include the primary level, and secondary schools that include all three levels of education.
The goals of primary education are the following: form children’s personalities; develop their individual
abilities; instill a positive attitude toward education; develop strong literacy, numeracy, and language
skills; encourage self-realization; and teach behaviors that will help children master subsequent education
programs in basic secondary school.

In order to monitor student performance in general educational programs, education organizations
conduct ongoing and interim assessments. Education organizations independently determine the method,
order, and frequency of assessments. Ongoing assessment of student performance is conducted by teachers
in all school subjects. Interim assessments are administered after the completion of the school year and
before May 31. Education organizations set a list of subjects in accordance with their own education
programs and curricula, which are based on the State Mandatory Standards for General Secondary
Education.

Objectives of the Research.

The aim of the dissertation was to analyze the use of real-life context in teaching at primary and
secondary school level in Kazakhstan and to consider the results from an international perspective of using
real-life context at school.

The mixed-method design was chosen to conduct that research.

In order to answer the first group of research questions, there were employed datasets of two large-
scale assessment TIMSS and PISA, and one panel from a longitudinal survey TrEC.

Main results. In order to answer the first group of research questions the datasets of TIMSS 2016,
PISA 2015 and TrEC were analyzed. First, according to TIMSS 2016 data, it was shown that mathematics
teachers in Russia and in foreign countries devote a comparable amount of time to many math teaching
practices, including working with real-life context. However, in Russia, students at the 8" grades are much
less likely to meet a task that requires more independent problem-solving activity (solving complex and
unfamiliar problems that do not have an obvious method of solution) compare to peers in other countries.
And, at the same time, they are much more likely to perform tasks on reproductive activity (apply facts,
concepts, and procedures to solve routine problems). As for math test, Russian students more often need to
solve problems on memorizing rules, procedures, and facts than their peers in foreign countries. It is
important to note, that the real-life word problems tasks were presented in math tests in Russia with the
same frequency as in foreign countries. Thus, in many cases, teachers in Russia use real-life context in
teaching mathematics to the same extent as teachers in other countries.

PISA 2015 Country Scores

Source: https://www.oecd. org/pisaldata/ averae for Scicnce, Math, aid Reading

The result of PISA 2015
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However, the results of the international study of PISA 2015 revealed quite opposite results: students
in CIS are more familiar with the tasks and concepts that can be attributed to formal mathematics, rather
than to applied mathematics. For example, the 9™ students in CIS noted that they more often work in math
lessons with concepts from algebra (quadratic and exponential functions) and geometry (vectors,
polygons), solve equations, than with real-life word problems. Compare to other countries the frequency
of formal math problems is one the highest among them.

The Organization for Economic Cooperation and Development has released the influential PISA
rankings based on tests taken by 15-year-olds in more than 70 countries, including Kazakhstan. In total
over 500,000 15-year-olds took part in the PISA 2015. Kazakhstan was represented by 3,780 15-year-old
schoolchildren and students from 16 regions of the country (189 schools and 27 colleges). The OECD
rankings doesn't rank countries by points, instead, it highlights the high-achieving education systems.
Compared to the 2012 results, Kazakhstani students demonstrated progress in maths (28 points), reading
(34 points) and science (31 points). It became possible after Kazakhstan launched the National Action
Plan on the development of functional literacy of schoolchildren on instruction of Head of State Nursultan
Nazarbayev and took steps to update the content of secondary education. The Program for International
Student Assessment (PISA) provides education rankings on the basis of international tests taken by 15-
year-olds in maths, reading and science. The tests are taken every three years. It should be noted that
Asian countries have been dominating the rankings for the past couple of years with Singapore at the top.

Results of TIMMS survey 2016

# Country Math Reading Science Mean “1Q”

1 Singapore 564 535 556 551.7 107.8

2 Hong Kong (China) 548 527 523 532.7 104.9

3 Japan 532 516 538 528.7 104.3

4 Macao (China) 544 509 529 5273 104.1

5 Estonia 520 519 534 5243 103.7

6 Canada 516 527 528 5237 103.6

7 Chinese Taipei 542 497 532 5237 103.6

8 Finland 511 526 531 522.7 1034

9 Korea 524 517 516 519.0 102.9

10 B-S-J-G (China) 531 494 518 5143 1022
13 Germany 506 509 509 508.0 101.2
21 Australia 494 503 510 502.3 1004
22 Viet Nam 495 487 525 502.3 1004
23 United Kingdom 492 498 509 499.7 100.0
28 Russia 494 495 487 492.0 98.8
31 United States 470 497 496 487.7 98.2
32 Latvia 482 488 490 486.7 98.0
44 Kazakhstan 460 427 456 4477 922
52 Turkey 420 428 425 4243 838.7
63 Georgia 404 401 411 405.3 85.8
73 Dominican Republic 328 358 332 3393 75.9
OECD Average 490 493 493 492.0 98.8

The latest Timss makes better reading for Russia which moved from 10th up to 7th in the primary
maths table, stayed at 6th in secondary maths, climbed from 5th to 4th in primary science and stayed at
7th for secondary science. Kazakhstan also shot up the tables — from 27th to 12th place in primary maths,
17th to 7th in secondary maths, 32nd to 8th in primary science and 20th to 9th in secondary science.
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Nowadays Kazakhstan faces a formation of the new education system which focused on world
educational practice. This process is initiated by necessary changes in the pedagogical theory and practice
of teaching and educational process. The teacher jobs require new skill as the ability to find a right
pedagogical method in a wide range of modern, innovative approaches and create a valuable training
material of the new generation. This aspiration of reaching all students spans disciplines, age levels, and
all varieties of institutions. Most teachers do so out of a genuine love for their subject and a desire to share
the wonder of their chosen field with others. Science teaching is no different than other disciplines in this
respect. However, try as we may in science, the lack of diversity apparent in the statistics of who chooses
to pursue scientific disciplines professionally suggests that we still have much to learn about how to reach
all students.

In the last 20 years, international surveys assessing learning in reading, mathematics, and science
have been headline news because they put countries in rank order according to performance. The three
most popular reviews are TIMSS, PISA, and PIRLS. The main difference between TIMSS and PISA is the
type of sample and focus of research. Pupils of the 4th and 8th classes take part in TIMSS. Only 15-year-
old pupils of schools (7-12 grades) and colleges participate in PISA. TIMSS measures the academic
knowledge (What? Where? When?), 80% of the TIMSS tasks are directed to the reproduction of culture.
PISA measures functional competences - the ability to effectively apply knowledge in various life
situations, to logically think and draw valid conclusions (Why? What for? As?) to interpret information
schedules and charts, etc. Our teenagers know the school program in biology, but don't understand what
GMO is. They are not wrong in calculations but have problems with statistics... Recently was published
results of PISA-2015, the sample is more than 400 thousand teenagers from 57 countries. The rating of
Kazakhstan is only in the fourth ten. Monitoring of quality of education at PISA school is carried out in
four main directions: literacy of reading, mathematical literacy, natural-science literacy and computer
literacy. The PISA monitoring allows revealing and comparing the changes in education systems in the
different countries and estimating the efficiency of strategic education decisions. Analyzing our failures in
the PISA tasks, scientists have selected the long list of "deficiencies" — those skills which aren't enough for
school students for the successful solution of functions.

PISA (Programme for International Student Assessment) - an assessment of mathematical, natural-
science and reader's literacy of 15-year-old students. The research is conducted by OECD 3-year cycles
since 2000. Kazakhstan has experience of participation in two PISA-2009 and PISA-2012 projects.

In comparison with PISA-2009 Kazakhstan has improved results in the direction of mathematical and
natural-science functional competence of school students. The growth of an indicator of effectiveness on
mathematical literacy has made 27 points (2009 - 405, 2012 - 432 points) and 25 points on natural
sciences (2009 - 400, 2012 - 425 points).

Will present 8 261 15-year-old students of 232 organizations of secondary education including from
16 NIS to PISA-2015 Kazakhstan.

TIMSS (Trends in International Mathematics and Science Study) - an assessment of the quality of
mathematical and natural-science education of pupils of the 4th and 8th classes. It is carried out by 4-year
cycles since 1995,

In TIMSS-2011 the GPA of the Kazakhstan fourth-graders in the direction mathematical literacy has
made 501 and 495 - natural-science competence (on 1000 mark system). Eighth-graders on mathematics
have gathered - 487, on natural sciences - 490 points.

The total number of students from Kazakhstan (179 schools) who took part in TIMSS-2015 (the 4th
classes — 4 852 people, the 8th classes — 5 038 people).

For the first time, Kazakhstan took part in the TIMSS study in 2007. As a result, Kazakh fourth-
graders took fifth place out of 36 countries in mathematical literacy and the 11th place in sciences.

The study is aimed at identifying students’ capacities to apply knowledge and skills in different
situations for an adequate socialisation. Nowadays, modern parents are trying to pay more attention to
children and unveil their skills in various directions realising that rapidly developing world generates more
challenges for younger people.

According to Assan Zholdassov, head of Pythagoras School, engaged in training competitive students
in science, technology, mathematics and engineering, students tend to choose careers in technical areas.
“At present, great number of children show interest in mathematics and exact sciences. Students like to
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compete; they are fond of solving mathematical tasks. Parents also make a great contribution to children’s
study,” said Zholdassov in an interview to the Astana Times.

The OECD doesn't range the country on the gained points. The main reason for this assessment is to
show the progress of educational systems all around the world. In comparison with PISA-2012, the
Kazakhstan participants of the international test have shown improvement in all directions of research.
Growth in mathematics has made 28 points and to natural sciences - 31 points. The trend of the progress
of mathematical and natural-science competences remains at the high level. In 2012 growth in comparison
with 2009 made 27 and 25 points respectively. Our 15-year-old students showed the highest rate of a gain
of points in PISA-2015 on reader's literacy (+34). It has become possible thanks to the "National plan of
action for the development of functional literacy of school students" realized at the request of the Head of
state and actions for the transition to the updated maintenance of school education. Thus, target indicators
of the state program of development of knowledge and science, the strategic plan of the Ministry of
Education and Science for 2014-2018 where expected values have been provided in 440 points on
mathematics (fact 460), 430 on natural sciences (456), 400 on reader's literacy (427) are reached.

Besides, all 15-year-old school students of Nazarbayev Intellectual Schools (2 061 people) for the
first time have taken part in the PISA-2015 project. Their influence on the general results of Kazakhstan
has been corrected in proportion to a share of pupils of NIS from the total number of pupils of the repub-
lic [9].

Nazarbayev Intellectual Schools (NIS) are an initiative of the government of Kazakhstan intended to
educate the future intellectual leaders of the country. This network of elementary and secondary schools
teaches students in a trilingual environment of Kazakh, Russian, and English.

NIS accepts talented, motivated students, with the aim of developing them into critical thinkers and
independent learners. NIS schools are located throughout Kazakhstan, with new campuses opening due to
rapid expansion throughout 2014 and 2015. As a result, NIS is recruiting experienced teachers for the
opportunity to become part of their educational initiative.

Their influence on the general results of Kazakhstan has been corrected in proportion to a share of
pupils of NIS from the total number of pupils of the republic. The NIS students showed excellent results in
mathematics, and natural sciences competitions (Singapore, Hong Kong, Macau, the Chinese Taipei,
Japan, etc.). Participants from Nazarbayev of intellectual schools gained 523 scores on math, natural
sciences - 517 and in reading 492 scores. The Results of Kazakhstan in PISA-2015 raised serious
questions. The full and in-depth analysis with concrete conclusions and recommendations was published
in the National report. 70% of the questions PISA estimate abilitics to apply knowledge. Earlier it was
reported that the Kazakhstan pupils of 4 classes took the seventh place on mathematics and the eighth
place on natural sciences in TIMSS. Pupils of 57 countries have entered the international monitoring
rescarch of quality of school mathematical and natural-science education of TIMSS (Trends in
Mathematics and Science Study).

We interviewed foreign teachers working in NIS. Most of them were really happy to work with kids,
“brilliant”, “gifted”. More than 50% of teachers complaints about stress at work, bad management, and
bad cooperation between administration and teachers.

International comparative studies have played a key role in the modernization of Kazakhstan’s
education system. Kazakhstan’s participation in international studies is stipulated in the State Program for
Educational Development and is funded by the national budget. The significance of the country’s
participation in these studies is invaluable. It not only allows the country to obtain objective data, but
gives a realistic assessment of the achievements and problems of education in the country.

TIMSS results have informed the review of natural science and mathematics curricula, teaching
methods in mathematics and natural science, and university- and college-based teacher education
programs in Kazakhstan. For example, the TIMSS conceptual model was used in the development of
educational programs and textbooks by the National Academy of Education Named After Y. Altynsarin.
The JSC National Center for Professional Development “Orleu” developed special programs to support
teaching staff in implementing international assessments that evaluate student achievement.

National experts have undertaken in-depth analyses of TIMSS nonconfidential test items. Two-stage
assessments of student educational achievement were conducted in 2012-2014, taking into account
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TIMSS technologies. The same sample of schoolchildren (Grades 5 to 6 and Grades 8 to 9) participated in
the study both times. Parents also participated in the national study.

What are the benefits of international surveys? Governments need to know what is going on in the
systems for which they are responsible. Leaders have to decide where to allocate resources according to
greatest need. International surveys could help them to make better decisions based on more transparent
data. The announcement of performances has had a significant impact on national discussions about
education systems and policies. Schools and teachers can reflect on a survey’s global analysis and
consider recommendations for good practice. The studies obtain supplementary information through
questionnaires and correlate this with the test results. For example, PISA 2012 states that lack of
punctuality and truancy are negatively associated with test performance, and makes recommendations
regarding leamer engagement. National research and professional development programmers often use the
data from the international surveys as a starting point.

There is, however, a significant distinction in what the two tests purport to measure: the TIMSS is
focused on formal mathematical knowledge, whereas the PISA emphasizes the application of mathematics
in the real world, what they term “mathematics literacy." As a consequence, it would not be surprising to
find significant differences in how students perform, given that some countries” teachers might
concentrate on formal mathematics and others” on applied mathematics.

But the real surprise is that these differences may not matter quite as much as we might suspect. For
the first time, the most recent PISA test included questions asking students what sorts of mathematics they
had been exposed to, whether formal mathematics, applied mathematics, or word problems. After
analyzing the new PISA data, we discovered that the most significant predictor of how well a student did
on the PISA test was exposure to formal mathematics. That fact is a notable finding, to be sure since the
PISA is designed to assess skill in applied rather than formal math. Exposure to applied mathematics has a
weaker relationship to mathematics literacy, one with diminishing marginal returns. After a certain point,
more work in applying math is related to lower levels of mathematics literacy.

Why these unexpected results? One reason might be that students need to be very comfortable with a
mathematical concept before they can apply it in any meaningful way. One cannot calculate what
percentage of one's income is going to housing without a clear understanding of how proportions work. It
appears that a thorough grounding in formal mathematical concepts is a prerequisite both to knowledge
and to using mathematics.

The analysis of the teachers’ approaches towards real-life context in lesson showed, that in most
cases teachers avoided the elaborating the context of the problem (narrative approach) and paid more
attention to the overall structure of the problem, its type and the use of the known method of solutions
(paradigmatic approach). In general, teaching interventions towards word problems of Russian teachers
are corresponded to teaching practices in other countries. In addition, math teachers both in CIS (Russia)
and other countries are more focused on the modeling phase of problem solving than on the interpretation
phase. However, unlike foreign colleagues, Russian teachers do not pay attention to distinguishing
relevant and irrelevant information in word problem.

Finally, the interventions towards word problems varied significantly by the type of the word
problem. If the word problem’ context was significant to a student life and had non-routine formulation,
then the teachers were more likely to elaborate the real-life context of that problems. Conversely, if the
word problem had to be solved just with modeling the situation, then math teachers devoted more time to
the structure of such a problem. Thus, the methods used by teachers towards word problems are related to
the characteristics of the word problem.

Next results were obtained answering to the third group of research questions. First, based on the
analysis of math teachers interviews, it was shown that a significant part of teachers does not consider the
role of real-life context as meaningful and self-contained in teaching mathematics. Although teachers in
CIS and in other countries devote almost an equal amount of time to real-life context in teaching math,
mostly Russian teachers use word problems in order to support teaching of the theoretical material or even
as an entertainment. Math teachers in other countries also consider word problems as an additional source
of increasing students' motivation, but, in comparison with Russian teachers, they do not distinguish this
type of activity as secondary to the mastery of the theoretical material.
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Secondly, in math teachers” opinions, an additional difficulty of using real-life context math lessons
is the lack of a sufficient number of appropriate word problems. In result, teachers have to spend large
resources for searching for these tasks or to develop them. Moreover, together with additional time costs
for searching word problems, teaching interventions of real-life context is quite time-consuming, in
teachers” opinions. Similar difficulties are experienced by math teachers in other countries, which also
indicate a great time cost of using the real-life context in math lessons. Finally, math teachers both in
Russia and other countries noted the lack of professional training for the work with the real-life context in
teaching mathematics.

In general, this study allowed us to consider the use of real-life context in teaching mathematics from
several points of view, as well as from an international perspective. The conducted analysis and
comparison of teaching methods on datasets of TIMSS 2011, PISA 2012 and TrEC have shown us
significant differences in the frequency of using tasks with low and high cognitive loads. Further, the
analysis of the teachers™ approaches towards word problems has demonstrated that math teachers both in
Kazakhstan and other countries similarly work with the real-life context of word problems. And an
analysis of teachers’ beliefs has revealed similar attitudes of math teachers both in CIS and abroad to the
use of real-life context in teaching mathematics. Thus, the use of real-life context in math lesson is rather
similarly organized in Kazakhstan and in other countries.

It is important to note, that the real-life context plays a secondary and supportive role in teaching
subject in school, according to the results of the study. First, due to the teachers’ approaches towards word
problems, the teacher implicitly signals to students what is relevant to learning math in school. By
skipping elaborating the problemcontext, a teacher indirectly shows these interventions should not be paid
attention to and that learning in school has nothing to do with real-life context. Secondly, the secondary
role of real-life context was shown by the using of those word problems which often were not a correct
model of the real-life. Finally, in teachers” beliefs, the real-life context also plays only a supporting role in
the math learning process.
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KA3AKCTAHJAFEI BIIM BEPY JKYHECIHIH )KAHAPVEIL:
JAMY BOJIAIIAFEI MEH MOCEJIEJIEP

Annoramus, PecnyOmmkanHsiH OimiM Oepy CajaCBIHAAFBI KA3ipri 3aMaHFBI YPAICTEPl KOHE OHBIH OPTYPI
JICHTeHAerT MiHACTTEpl *Kammbel OlmiM Oepy >KyleciHAeri e37epiHiH periH, (YHKIMIAPBIH KOHE OPHBIH TYCIHY I,
ONapasl OJAH dPi JAMBITY IBIH JKaHA TOCUTACPIH d3ipieyal Kaxer eremi. THiMaimiri skoFapsl OimiM Oepy kykeci — en
SKOHOMHKACHIHBIH, >KOHE KA3aKCTAHIBIK KOFAMHBIH TYPAKTHI 6CYiH KAMTaMAachl3 €TETiH Herisri (hakTopiaapasiH Oipi.
Bi3min MemtekeTiMizaiH OimiM Oepy >KyHECIHAE KYPTi3LIiI )KaTKaH pe@opMaIapabH MAKCaThI sKahaHTaHy a6I eCKepe
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OTHIPBHIIL, OHBIH HAPBIKTHIK 3KOHOMHKA IMAPTTAPBIHAA CANaNbl 63repyiH KaMTaMmackl3 €Ty 0oxpim Tadbuiagsl. bimim
Ocpyai pepopmanay OCHI Caama >KHHAKTATFAH OH QJICYCTTI CAKTAY HETI3IHAC OCHI MPOLCCTI TCPECHACTY JKOHE JAMBITY
YIIiH 5KaHA KYKBIKTHIK, FRUTBIME, OTICTCMCTIK, KAP/KBIIBIK JKOHC MATCPHAIABIK JKaFJaiIapas! skacay A6l )KOHE THICTI
IMTATTBIK KamMTamachl3 eryai tamanm eremi. Memneker Oacmbickl H.O.HazapOaesreiH «100 HakTHI Kamamaap»
sKocHapbIHa OimiM Oepyre kem KeHin OeminreH. Aram aitkanaa, Kazakcran [Ipesmaenti ObIJIY ennepiniH craH-
maprrapeiHa (PISA, TIMMS) HerizaenreH azaMy KalMTANABIH CAMAChIH apTTHIPY Typausl aiTTel. 2016 >KbLIIBIH
1 xpIpKYIerineH Oacram OYKLT €1 OOMBIHINA aTFalIKbl CHIHBINTAP 12 >KBUTABIK OKY OaFIapiIaMachiHa ayBICTHIPBIIIBL.
Ocpuratima, OiniM OepyJiH *KaHAPTHUIFAH Ma3MyHbBIHA Kenry Oactanapl bipiHm cerHbInTad 6acran «Taburarrany»
(;kapaThUIBICTAHY FBUIBIMIAPHI HET131) MKOHE YIMIHIN CHIHBINTAH « AKIAPATTHIK-KOMMYHHUKAIMSUIBIK, TEXHOIOTHSIAP)
’KaHA TIOHI eHTi3inmi. MekrenTeri OimiM OepyaiH KYHACTIKTI 6Mipi KOHTEKCTiHIH OO0JIYBI TAKBIPHIIT MA3MYHBIH TCPCH
MEHTEpY >KOHE JKAJIbl TAHBIMIBIK JAFIBUIAPAbI JAMBITY YIIIH KCH MYMKIHIIKTEPAiH K631 00bim Tadbranpl. Ockl-
naima, Oipkarap 3epTTCYICPACH AHBIKTAIFAHTAH, MYFATIMACPAIH KYHICTIKTI 6MIpACTi KOHTCKCTIH MaHAANaHy
mpoOxeManapapl eIy YINiH KaIIbl JAFIbIIapabl JAMBITAAbL, KYHICIIKTI eMipAeri mpobieManapasl mienry YIIiH
YHpEHTCH MaTepHaIIapabl MaHadaHyFa KOMEKTeCe i, COHMTANH-aK OapAsl OKbITYFa bIHTANTAHABIpaAsl. TIMSS sxoHe
PISA xaneIKapamibIK 3epTTEyJIepiHe COHKEC, KA3aKCTAHIBIK OLTIM aNyIusliap IOHAIK Ma3MYHIBI 6T¢ XKOFaphl JCH-
relae ycranapl, OipaK KOHTEKCTIK aKMapaTIeH >KYKTEITCH MIHACTTEP/Il eIy Te dI1eKaiaa a3 KabiaeTTi.

Tyiiin ce3aep: Oacraypim OimiM Oepy, KaHAPTY, KYHACTIKTI eMip >Karaaiisl, (yHKIUOHAIIBIK CAyaTTBLIBIK,
PISA, TIMMS.
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MOJAEPHM3AIINA CUCTEMbBI OBPA3OBAHHA B KASAXCTAHE:
MNEPCIIEKTHUBbBI U ITPOBJIEMbI

Annoramus., COBPCMCHHBIC TCHACHIHH B C()epe 00pa30BaHHUA PSCIyONHKH W 330a4H, CTOSAMIHC MCPSA Cro
Pa3NMUYHBIMH YPOBHSIMHM, BBI3BIBAIOT HEOOXOIMMOCTH TEPEOCMBICICHUS HMX poiw, (QYHKOMH W MecTa B OOmCH
cucTeMe 00pa30BAaHMUS, BHIPAOOTKH HOBBIX MOJXOJO0B B HX JaNbHEHIIEM pa3suruu. BeicokoaddexrupHas cucrema
00pazoBaHUs ABILSICTCS OJHHM W3 OCHOBHBIX (DakTOpOB OOECIEUCHUSI yCTOWYIMBOTO POCTA 3KOHOMHKH CTPAHBI H
KA3aXCTaHCKOTO o0miecTBa. Llems mpoBOAMMBIX pedopM B CHCTEME 00pPA30BAHHA HAIICTO TOCYAApPCTBA — 0OECIic-
YCHHC KAYCCTBCHHOTO ¢¢ MPCOOPA30BaHNs B YCIOBHAX PHIHOYHOH 3KOHOMHKH C YUeTOM Tmodammsarn. Pedopvu-
poBaHuME 00pa30BaHMA TPEOYET CO3MAHMA HOBBIX IPABOBBIX, HAYYHO-METOJMYCCKUX, (PHHAHCOBO-MATCPHAIBHBIX
VCIIOBHH M aJCKBATHOTO KAJPOBOTO OOecHeueHHs Al YIJyONCHUS M PA3BUTHS 3TOTO IPOIIECCA HA OCHOBE CO-
XpaHCHHA HAKOIUICHHOTO B 3TOH c(epe mosutmBHOTO moTcHuHama. B Ilmame nHammm «100 KOHKPCTHBIX IIATOBY
I'maBwb1 rocymaperea Hypeynrana HazapOacsa 0omeImoe BHHMAHHC YACICHO 00pa3oBanmio. B yactHocTH, [IpesuacHT
Kazaxcrana roBopuI1 0 OBBIICHUH KAa4ECTBA YEJI0BEUSCKOTO KamuTaia Ha ocHose cranaapros crpaH O3CP (PISA,
TIMMS). C 1 cerrsa0ps 2016 roga mepBeIe KIACCHI IO BCCH CTPAHE MSPCHLIH K 00y UCHHUIO MO TporpaMme 12-1eTHEH
KoL TakuM 00pa3oM, HAYANICH MEPexoa K OOHOBICHHOMY COICP:KaHHMIO 00pa3oBaHmi. C mMEPBOTO KJ1acca BBEIH
HOBBIH mpeaMeT «ECTECTBO3HAHNE» (OCHOBBI CCTCCTBCHHBIX HAYK) M C TPEThero kmacca — «MHpopMarmoHHO-KOM-
MYHHKAOUOHHBIC TCXHOJOTHI». [IPHCYTCTBHC KOHTCKCTA MOBCCIHCBHOM JKH3HH B MIKOJIHLHOM OOYUCHHH SBIIACTCS
HCTOYHHKOM IMHPOKUX BO3MOKHOCTEH Kak i1 0ojee TIyOOKOTO YCBOCHMS IPEIMETHOTO COACPKAHHS, TaK M I
pasBuTHs OOIIMX KOTHUTHBHBIX HABBIKOB. Tak, B psiec MCCICAOBAHMI OBUIO MOKA3aHO, YTO HMCHOJIB30BAHHC YUH-
TEJSIMH KOHTEKCTA TOBCETHCBHOW KM3HU B OOYUCHHMH PA3BUBACT V YUAIIHXCA OOINMC HABBIKH PEIICHHS MPOOIEM,
MOMOTAET MM B NMPHUMCHEHHH M3YUCHHOTO MATEpHaa A1 PEHICHUS 33134 B IIOBCCIHCBHON JKU3HHM, 4 TAKXKE MOBHI-
IIaeT MX MOTHBALMIO K 00yucHm0. COTIacCHO TaHHBIM MEKTyHApoaHbIX uccaexosanui TIMSS u PISA, ka3axcran-
CKHC YYaIIMECsS BIAACIOT IPEIMETHBIM COJCPKAHHEM HA JOBOJIBHO BBICOKOM YPOBHE, HO 3HAYUTEIBHO XYKE
CHPABIIIIOTCS C 3aAaHUSIMH, HATPY>KEHHBIMU KOHTCKCTHOH HH(OpMAIHEH.

KimoueBnie c/ioBa: HavanbHOES OOpPA30BAHHE, MOJCPHU3ANMS, KOHTEKCT NMOBCETHEBHOW >KH3HH, (DYHKIHO-
HaIbHAsA TpaMoTHOCTE, PISA, TIMMS.
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