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IMPROVING STUDENTS’ SELF EFFICACY
IN SPEAKING ENGLISH BY USING GROUP-PRESENTATION

Abstract. High level of self-efficacy is linked with good performance in language learning tasks in the various
language domains and is considered an individual’s belief about personal abilities achieved through practical
performance. Consequently, this action research project aimed atidentifyingif the group presentation in English can
improve students’ self-efficacy in speaking English in the classroom. In this study, 20 female students of grade
XI Madrasah Alivah PSM Banaran had been chosen. The research was held in two cycles, and each cycle was
divided into three meetings. 45 minutes were spent for each meeting. The data of this study were obtained through
“English Self-Efficacy Scale” and in order to identify the learners’ needs, interview questions were designed. After
comparing the data of the English self-efficacy questionnaire, the findings showed that if the students worked
frequently together with friends, even less active students could develop their self-efficacy and performed well in
English without any anxiety. The group - presentation had great influence not only on students’ self- efficacy, but
also on their English language speaking fluency.

Keywords: self-efficacy, group presentation, and english speaking skill.

Introduction. The need of obtaining an effective teaching method for improving students™ self-
efficacy of most senior high school students in Indonesia is paramount for their performance in national
exams. Their confidence in participating in the Olympiads and competitions are still delicate or feeble,
they lack in self-efficacy and feel anxious during their performance. The students have not been trained to
overcome their anxiety which include namely self-esteem, self-efficacy, self-regulation, peer-support and
students” attitude (Arpentieva, 2018;Qudsyi and Putri, 2016). The ultimate goal of education is to help
students to overcome those destructive feelings that commonly happen during their national exams, public
performance, international-national Olympiads or competitions. However, there are very few teachers who
care about the students’ exact requirements (Qudsyi and Putri, 2016).

Among the characteristics stated above, self-efficacy is considered a primary necessity to be built
within students” characters for enabling them to succeed in their school performances and school subjects
(Cahill, 2013). It is a dynamic characteristic of the other elements that composes the self-system such as
the ability to do the effort, the success one experiences in his or her work, motivations and self-regulation
mechanisms (Lule, 2016). According to Bandura (1997 in Sampaio, Thomas & Font, 2012), it is indi-
viduals’ beliefs about their own self-ability to perform in particular conditions by doing the required
actions. Students” self-efficacy is considered as one of the essential aspects that needed to be achieved in
their early ages or at their school times (Cahill, 2013) because a student with low self-efficacyhard-
lysucceeds in life nor in education (Arpentieva, 2016; Jansen, Scherer, &Schroeders, 2015). Students with
high self-efficacy perform better in their exams, class assignments, even in their social lives than those
who have low self-efficacy (Bilgin, Back, &Park, 2015). An individual with low self-efficacy is likely to
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get anxious, frustrated, and other negative feelings that distract him or her to step forward for achieve-
ments (Arpentieva, 2017, Qudsyi and Putri, 2016).

In Indonesian schools generally teachers never think about implementing effective teaching methods
that might help students to improve their self-efficacy which is very essential for their success in national
exams, academic performance and other related events (Qudsyi and Putri, 2016).

Such kinds of problems also happened at Madrasah Aliyvah PSM Banaran School. The teachers of this
school never tried to implement different strategies or methods to foster students’ self-efficacy in their
teaching learning practices. This information was gathered by one of the teacher-researchers during her
teaching from 2014 to 2016 and the other researchers’ formal observations to the school from February 9
to February 22, 2019. The researchers identified students’ self-efficacy problems by giving them
questionnaire and interviewed four students from the most active to the least active one. The results of the
questionnaire and the interview indicated that students’ self-efficacy indeed were low. The situation
reflected that implementing effective methods in teaching and learning activities to improve students” self-
efficacy were urgently needed.

To help students to tackle with the self-efficacy problem, the researchers looked through group
presentation, which commonly was used to improve leamers’™ public speaking skill, self-confidence,
organizational skill, and message delivery skill (Educational Programs of Texas, 2015). Group work is
widely considered as a valuable method in the improvement a range of communication and interpersonal
skills which include self-confidence, self-efficacy, and self-esteem. Learners could get good experience
and knowledge from their groups on how to care the tasks out in social environment and on how to handle
them (Caizzi, Parish, Mackley, Arun, West, &Otunuga, 2018). Moreover, the researchers believe that
working in a group can motivate the learners to build self-efficacy within themselves (DiBenedetto,
&Schunk, 2018). Tasks of the world could not be solved by an individual, and individual could not be able
to improve personal communicative and interpersonal skills without presence of another individual
(Hargie, Dickson &Tourish, 2004). In addition, so far, related to the self-efficacy only few studies have
been done in Indonesian context (Maulida, 2016). For that reasons, this study aimed to take an action to
improve students’ self-efficacy through group-presentation.

The definition of “group-presentation” is explained by Jenifer (2013) is that “group” is the process
and “presentation” is the product. Good product is the result of good, intelligent process (Jenifer, 2013).
Even though in group-presentation, “presentation” has a tendency to be more than “group”, good arranged
presentation cannot be built with absence of group discussions or with absence of particular people or
supervisors, because group members’ different opinion, ideas, experiences, and knowledge make the
presentation strong and perfect (Jenifer, 2013). Good group-presentation is taking and sharing respon-
sibility with any participants for making agreements to solve the problems (The University of Sheffield,
et al.). Cooperation of several individuals in making the presentation will bring rich information for the
particular audience (Jenifer, 2013). As Atayeva, Putro, Kassymova, Kosbay (2019) state when students
read different sources and share among each other will help student to create good product. The definition
and the function of group-presentation present that group-presentation has taken important part in
developing individual’s problem solving, communicative, and collaborative skills as well. For that reason,
researchers believe that to take an action on this topic might be logical.

Method. This research was conducted using Classroom Action Research (CAR). According to
Hermida (2001), Classroom Action Research is a method where researchers design appropriate activities
to improve students’ learning skill. In this study the researchers designed group-presentation to improve
students” self-efficacy in English speaking. This research was conducted for eleventh graders in Madrasah
Aliyah PSM Banaran, which is located in Kabupaten Magetan, Jawa Timur and it involved 20 female
students as the subject for this study. They had been selected purposively. The instruments the researchers
used were a non-scheduled interview and a self-efficacy questionnaire developed by Wang, Kim, Bong
and Seon (2013). Kemmis&Mc. Taggart model was the instruction for designing this research (in
Khamsiah&Rahayu, 2017). According to the model, the implementation of the classroom action research
includes four main steps: a. identifying problems and planning the action; b. implementing the action; c.
observing the action; d. reflecting the result of the observation.

a. In order to identify problems and plan the action, the researchers made a plan for the first cycle,
then made lesson plan based on syllabus material. The main topic was “The song” / “Lagu”.
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b. The researchers gave training on making good effective group-presentation in English to imple-
ment the action by using power-point slidesand using one most popular English song as an example in the
classroom. Gurbangeldiyewna&Hermayawati (2017), and Atayeva, Ciptaningrum, Hidayah, Kassymova,
Dossayeva, &Akmal (2019) state that integrating technology in teaching and learning process will support
and motivate the students to perform better than non-technology integrated one. It means that, technology
involved learning is more engaging compare to non-technology involved leaming. In addition, the
researchers also showed and clarified what the students needed to do in the following meetingsas well.

¢. The observation checklist had been designed before the action was observed. The researchers gave
points for all individuals according to their performance. There were some weaknesses in the first attempt.
For an example, some of the students were nervous and forgot their words during the presentation.
Presentation slides were good enough and students brought good information related to the topic, howe-
ver, they could not implement them well in English. Nevertheless, it was clear that they spent plenty of
time to prepare together with their fellows. The students who could speak English well were confidently
helped to their less confident fellows and did their best to be the best presenters. Some students found it
interesting, even they used English falsely, each section of their group-presentation, they performed with
good self-efficacy.

d. To reflect the result of the observation, after conducting the first cycle, the questionnaire on self-
efficacy again was distributed to the students to categorize their self-efficacy in English communication.

Results. Analysis of the I*and the 2"results of questionnaire. The results were obtained through an
English Self-Efficacy scale for English language leamers developed by Wang, Kim, Bong &Seon (2013).
The questionnaire was given before the first cycle, after the first cycle and after the second cycle. The first
results of English self-efficacy questionnaire is explained in the following chart.
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Figure 1 — Pre- Action Questionnaire Results of English Self-Efficacy

The result of the pre-action questionnaire English self-efficacy of the students showed that, their self-
efficacy was still below. It can be seen from their response to the questionnaire, for an example: the
majority of the students answered for the first question (Can you understand stories told in English?).It
means that they were basically and in principle were able to do this or only few 0,16% out of 4%
answered “I am able to do this” and there was no student who answered “I am able to do this well”.
Almost same results were detected with question number three, four, five, seven and twelve. There were
two students in some aspects were confident enough to answer that they are able to do the given tasks
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well, for an example: these two students did nothave any difficulty in describing things, places,
introducing people, giving directions, asking questions to their teachers, discussing subjects and perform
in English language The majority of the students admitted that they could do the task “basically or
possibly”. There were two students who found the English as an anxious subject. For question number two
(Can you do your homework alone when they include reading English texts?), Fight (Can you answer
your teacher’s questions in English?), Nine (Can you understand telephone numbers spoken in English?)
And ¢leven (Can you tell a story/present/perform in English?) They answered “I am possibly unable to do
this”.

After analyzing the pre-action English self-efficacy questionnaire results, the researchers modified
the English teacher’s lesson plan and applied group-presentation as the teaching method to help learners to
improve their self-efficacy. The researchers after completing their first cycle, for a second time distributed
the same questionnaire to the students. The second result was much better compare to the previous one.
The second result which is displayed on the clustered chart below showed that some students were already
confident enough to answer the questions (number three, four, five, six, seven, ten, eleven, and twelve).
They responded, “T'm able to do the tasks using English”. The majority of the students answered the ques-
tions that they are “basically and in principle able to do the tasks”, or questions from one to five, seven to
ning, and the result of question number twelve showed the highest percentage compare to another question
results. However, in this time the amount students who answered “I'm basically and in principle able to do
the tasks”, “I’'m able to do the tasks™ and “I'm able to do the tasks well” were much higher compare to the
previous questionnaire answers.
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Figure 2 — Questionnaire Results of English Self-Efficacy. (After the 1st cycle)

After the researchers had conducted the first cycle, beside questionnaire answers, they analyzed the
checklists one by one to clarify information on students’ weaknesses and strengths. Some students were
still nervous, and forgot their words during the presentation. Presentation slides were good enough and
students brought good information related to the topic. However, they could not implement them well in
English. Nevertheless, it was clear that they spent plenty of time to prepare together. Students with good
English and confidence helped to their less confident fellows and did their best to be the best group in the
classroom. Some students found it interesting, even they used English falsely, each section of their group-
presentation, they performed with good self-efficacy.
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Analysis of the 3" result of questionnaire. The second cycle was also conducted as the first cycle.
The researchers spent three meetings, and each meeting was conducted 1x45 minutes. Then, researchers
followed the procedure of classroom action research, like they did in the previous cycle. The results of the
third questionnaire showed that, students already achieved the expected values. In the last questionnaire,
there almost didn’t have any student who answered “I’'m possibly unable to do the task”, which means
even the less active student confidently responded that she could do the given tasks using English. It can
be seen also in the following graphic.
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Figure 3 — Questionnaire Results of English Self-Efficacy. (After the 2nd cycle)

The cluster chart above presents that 5 students out of 20 (or 1% out of 4%), for the question number
six, answered “I'm able to do the tasks well”. Two students (0.40% out of 4%) almost for all questions
responded that they are “able to do tasks using English well”. The majority of the students still responded
that they are “basically and in principle able to do the tasks”. However, the amount of the students who
responded to the questions “I’'m basically and in principle able to do this task™ and “I’'m able to do this
task” increased again compared to the second questionnaire results (see figures 2, 3). In addition, the result
of the third questionnaire displays that there doesn’t have any student who responded “I am totally unable
to do this”, “I am unable to do this”, or “I am possibly unable to do this”.Overall, the result of the third
questionnaire compared to the first and second ones, showed that almost all of the students achieved the
expected results.

Findings. At the beginning of the study the students” self-efficacy was still low. It can be seen from
their response shown in the first chart (see figure 1). The total number of the questions were twelve. The
high number of the students answered for the first question that they were “basically and in principle able
to do the tasks”, and only few 0.16% out of 4% answered “I am able to do this”. The responses of the
question number three, four, five, seven and twelve displayed almost the same results. There are even
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detected a few students who answered “I’'m possibly unable to do the tasks using English”. These students
found the English as an anxious subject. For example, for question number two, eight, nine, and eleven,
they answered “T am possibly unable to do this”. However, there wasn’t any student who responded “I'm
unable to do the tasks using English” or “I'm totally unable to do the tasks using English”, and there
wasn’t also any student who answered to the questions from one to twelve that they are “able to do the
tasks in English well”. The majority of the students only responded that they could do the tasks using
English “basically and possibly”.

Subsequently, the researchers analyzed the pre-action English self-efficacy questionnaire results, then
they started modifying the English teacher’s lesson plan and applied group-presentation as the teaching
method with the intention to improve students’ self-efficacy, and after that they started conducting the first
cycle. The researchers after completing their first cycle, for the second time distributed the same ques-
tionnaire to the students. The second results were much better compared to the previous one. The second
result showed that students have already been confident enough to answer for particular questions with
“I’'m able to do the tasks using English™ (see figure 2). Even though the majority of the students still
responded to the questions that they are “basically and in principle able to do the tasks using English”, in
this time, a number of them were much higher compared to the previous responses. Also, it was clear that
they spent plenty of time to prepare together and practice with their fellows because their performances
illustrated that they had divided their time, speech words, and power-point slides equally, which were
indeed necessary to deliver an effective presentation.

The results of the third questionnaire showed that, students already achieved the expected values (see
Figure 3). In the last questionnaire, there wasn’t any student who answered “I’m possibly unable to do the
task”, which means even the less active students confidently responded that they could do the given tasks.
Related to the findings above, group-presentation as a strategy has brought different results on students’
self- efficacy in speaking foreign or the English language.

Discussion. The purpose of this research was to help learners to build self-efficacy while they are
speaking English or any other foreign language. In this research, the researcher used three instruments:
questionnaire, interview, and observation checklist to get the data. The instrument which researcher used
to measure self-efficacy of leamers’, based on Wang, Kim, Bong and Seon’s (2013) “self-efficacy in
English language™ questionnaire, and it was given before and after conducting the cycles. This research
was held in 2 cycles and for 3x2 meetings, to investigate how far using group-presentation as a strategy
could be better to improve learners' self-efficacy in speaking the second language. The action research was
used to solve the existing problem or a self-efficacy problem of the students while performing and dealing
with English speaking. The purpose of the classroom action research was to help leamners to overcome the
anxiety faced in English subject especially with speaking skill. The researchers believed that students
might improve their self-efficacy if they work in groups and perform tasks together with friends in front of
the class very often.

The data on students’ self-efficacy was obtained through questionnaire. The purpose of giving
questionnaire was to know if the students got some significant improvement in their self-efficacy to speak
English after they performed group-presentation for several times in the classroom. Group and individual
presentations are used to improve learners’ public speaking skills, self-confidence, organizational skill,
and ability to successfully deliver a message (Educational Programs of Texas, 2015). In this study the
group-presentation used to improve students” self-efficacy.

Related to the findings above, group-presentation as a strategy has brought different results on
students” self-efficacy in speaking the English language. The result of the third questionnaire compared to
the first and second one, showed that almost all of the students achieved the expected results. So, it can be
concluded that, if the students work frequently together with friends, even less active students could
develop their self-efficacy and perform in English without any anxiety. The group - presentation had great
influence on students” self- efficacy and on their English language speaking fluency.

The rescarchers do aware that in order to improve students’ self-efficacy, students are needed
different methods and strategies in their learning activities. It was obvious that students did very less
practice in their English speaking subject which made them less confident and enable them to perform
well (especially in English). Therefore, the teacher should begin implementing different and new methods
in their English language teaching and leaming practices which is very necessary to foster students” not
only the self-efficacy but also other interconnected skills.
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Conclusion. Self-efficacy is considered an individual’s belief about his or her abilities achieved
through practical performance (Bandura a 1997, Pajares 2007, in Phakiti, Hirsh & Woodrow, 2013). This
action research project was aimed to identify if the group presentation in English classroom can improve
students” English self-efficacy. In this study, 20 students of grade XI Madrasah Aliyah PSM Banaran had
been chosen as the sample. The research was held in two cycles. The data of this study were obtained
through “English Self-Efficacy Scale” developed by Wang, Kim, Bong and Seon (2013). The findings
showed that, if the students work frequently together with friends, even less active students could develop
their self-efficacy and perform in English without any anxiety. The group - presentation had great
influence on students’ self- efficacy and on their English language speaking fluency.

Recommendation. Based on the results and findings, the researchers would like to give suggestions
for the English teachers, relevant researchers and learners. Those are as followings;

English teachers. English subject should be fun. Classroom atmosphere should support to make
learners feel comfortable. Teachers are suggested to be creative and innovative in designing lesson mate-
rial in order to improve not only English language skills, but also leamers’ self-efficacy which is very
essential for students’ success in performing the subjects.

Language learners. Students are suggested to be more active. They need to broaden their knowledge
frequently by working cooperatively. Cooperative work brings a new idea, new knowledge, and new
experience. They will start to be aware of themselves by working and learning together. People who aware
of themselves, frequently improve themselves to be the better person.Self-awareness, self-esteem, and
self-confidence form the self-efficacy (Neill, 2005). Therefore, to build good self-efficacy students need to
seek for new experience, knowledge, idea and etc. They don’t have to feel shy when they communicate in
a foreign language.

Future researchers. The adapted questionnaire might not be in complete form yet, it can be still
changed. Also, using group-presentation as a strategy, and instruments to measure the results, might not
give the same result in other studies. Thus are only being relevant to the eleventh grade students of
Madrasah Aliyah PSM Banaran, Yogyakarta in 2018-2019 Academic Year.

Acknowledgement. The researchers would like to thank Madrasah Aliyvah, Head Master of PSM
Banaran School for giving the chance to conduct research at his school and as well as all the participants
who took part in experiment.
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CTYAEHTTEPAIH AFBLIIIBIH TUITH/IE COMIEY/IE
HOTHIKEJII BOJIYBIH TONTHIK NPE3EHTALIASIHBI KOJIJAHA OTBIPBII YKAKCAPTY

AnHoTanms. HoTrkenmiKTiH jKOFaphl AeHrell spTYPITUIIK OKY TallChIpMallaphlH YKaKChl OpbIHAAYFa CalTaHbICTH KaHEe
JKeKe aJJaMHBIH ©31HIH Keke KaGUIeTTepiHTaKiprOe apKbUThI KO JKeTKI3TeH/IITiHe KaTHICTHI CeHiMi GoIbIT Tabhraapl. Ochlaiia,
OCHI 3epTTey 00achl aFbUIIILIH TUTIHJET] ayIUTOPHsia TONTHIK MIPE3eHTaIs JKacay OKYIIBUIAP/IBIH aFbUINIBH TUTIHAE colney
caGarblH/la HOTIDKEIUTIKKE KO JKeTKi3eHeMece KepiCiHIe KeTKize alMalThIHILIFLIH aHbIKTayFa OaFbITTalraH. Byl seprreyjie
Madrasah Aliyah PSM Banaran School meapececiniy XIchbHbII cTyAeHTTEpi — 20 (KUbIpMa ) KbI3 Gala TaHJal aTbHABL. 3epTTey
€Kl IMKI/Ie JKYPTIUTIL JKoHe ap IMKI YIIT Kesjecyre Gomiuml. Op ke3pecyre 45 MUHYT yakpIT GomiHmi. 3epTTey il JAepeKTepi
«ATBUIMBH TUTHIZIET] HATIKENUTKT OaranayAblH TIKATAChD) apKbUTDKSHE OKYIIBUIAPIbIH KAKSTTUIIKTEPIH aHBIKTAy MeH
MYKTaKIBIKTApbIH Taljay YIIH J3ipleHreH cyx0aT cypakTaphlapKbUIbl albIHbl. AFBUINIBIH TUTIH MEHTepy cayalHaMalapbH
CaBICTBIPFAHHAH KeHiH, KOPBITHIHABIIAP KOpCeTKeH/IeH, erep cTy JIeHTTep JoCTaphIMeH Gipre »Kul KYMBIC Kyprizce, GelnceH uTir
TOMEHOKYILLTAP/IBIHO3/IEPi/ie HATIKEIEPl apTThIpa alaThIHIBIKTAPH! JKoHe aFbUIIBIH TUTHAES eKaH/all anaHaaychl3 celiece
ATaTBIHBIKTAPB! CafiKammpl. TONTHIKIPE3CHTAIS CTYASHTTEPIIH HATHKeN GoyTaphlHa FaHa eMec, COHBIMEH Karap OTapibiH
arbUTITIHIH TUTIH/IE cotiey KabimeTTepine Jie YIKEH acep eTTi.

Tyiiin ce3mep: o31HAIK HOTIKEILTIK, TONTHIK IIPE3eHTAITS, aFBUIIIHIH TUTIH MEHTepY JaF IbUIaphl.
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HOBBIMMEHUE CAMO3®PEKTHBHOCTU CTYIEHTOB B U3YUEHWU AHT JIMACKOT' O SI3bIKA
C IIOMOIIbIO METOJA I'PYIIIIOBBIX ITPE3EHTAIIUU

AnHoTanms. Bricoxuii ypoBeHb caM03((EKTUBHOCTH CBSI3aH ¢ BHENIHEH 3()GEKTUBHOCTHIO B BBIIONHEHUN Pa3HOTHUITHBIX
3alaHui 110 M3YYCHUIO aHTTMHMCKOTo sI3bIKa. YemoBeK pa3BUBacT caMOOd(IEKTUBHOCTh M CBOM SI3BIKOBBIE U UHBIE CIIOCOGHOCTH,
€CTM OHM TIOJTBEPKJICHBI OIBITOM YCIENHOW TpakThieckol paGotel. [losToMy Tpe/cTaBIsIeMBIl ATOT WCCIENOBATENHCKUM
TpoeKT GbUT HAllpaBIleH Ha TO, YTOGHI OIPE/IeINTh, CII0COGHA T TPYIMIOBas IIPe3eHTAI B KIacce aHTIIMICKOTO SI3bIKa YIIyU-
IIATH CaMOOIIEHKY CBOWX 3HAHUI U yMEHWH B cepe aHTTHHICKOTO SI3bIKa Y CTYICHTOB, O0YUAIONXCS PA3TOBOPHOMY AHTITHIA-
cKoMy. B 5ToM ucciefoBaHUU B KauecTBe IIpeaMeTa ObUIU BHIOpaHbl 20 YUEHHUIT OTHOTO M3 OWIMHIBAIBHOTO Meapece (MCIaMCKOH
mIKoJIbI-uHTepHaTa) B banapance (Mumonesus). McciemoBanye poBOIWIOCH B JiBa IIUKIIA, M KaKIbIHM ITUKII ObUT pa3jielieH Ha TPU
BCTPEUM: Ha KayKIyIO BCTpedy GhUIo moTpadeHo 45 MUHYT. J[aHHBIE 3TOTO HCCIIeOBaHYS OTIEHUBAINCE TI0 «aHTTIMHMCKOM TKare
camodpdexTuBHOCTHY. J[Is1 olleHKu moTpeSHOCTell M CIOCOCHOCTEHM yuanmmxcs Takke ObDio pa3paboTaHo CHeIHarTbHOe
HWHTEPBBIO. B pesybTate cpaBHEHUS JAHHBIX, TIOTYYSHHBIX B X0/I¢ IPUMEHEHHS aHTTTMHMCKITX BOIPOCHUKOB caM03(pPEKTUBHOCTH,
BBISIBIICHO, UTO, €CIIM YIEHUKH YacTo paboTaroT BMECTe, TO Jiake HaMMeHee aKTHBHBIE M3 HUX MOBBIMIAIOT CBOIO camModpderTHB-
HOCTb Y MOTYT TOBOPHUTD U JIeNaTh IIPE3EHTAIMHN Ha aHTIIMICKOM SI3bIKe 63 Kakoro-bo GecliokocTBa U HeyBepeHHOCTH. [ pyTr-
ToBas MPe3eHTalysl OKa3ala CIIbHOE TOTOKUTETHHOE BIMSHUE HE TOIHKO Ha caMo3()QEeKTUBHOCTH CTYJICHTOB, HO W Ha WX
cBOGOTHOE BIIaJICHUE aHTTTUHCKIM SI3BIKOM.

KiroueBbie citoBa: caMorPheKTUBHOCTD, TPYIIIOBAS TIPE3CHTAIMS M 3HAHUE aHTTIMHACKOTO SI3BIKA.
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