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Abstract. This scientific article provides the information on the practical realization of principles of inclusive
education and the implementation of inclusive practices in the education system. The author conducted research
work to identify the attitude of students and adults towards the creation of an inclusive environment and presented
some methodological material that can be used to create a barrier-free learning zone.
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Introduction. More than 20 years of experience in implementation of inclusive education in the
Republic of Kazakhstan demonstrates the readiness of society and the state to real changes in the
education system. The modern mission of the national education system of Kazakhstan sounds like this:
“providing quality education for all”, which is also applied to children with special educational needs.
Traditionally children with special needs were trained under the conditions of specialized institutions, but
thanks to efforts of scientists, educational innovators, and public figures, the idea of inclusion now
becomes real. It should be noted that a lot has been done on this issue.

Materials and methods. Resource centers for the development of inclusive education have already
been established in schools of Kazakhstan. For example, the first classes of inclusive education have been
opened in the Secondary School No. 19 in Kokshetau city, Akmola region, since 2012; in the 2015-2016
academic year 56 classrooms were completed, and 81 students with special educational needs study in 32
secondary education classes. A teacher and his skills remain the key figure in creating favorable
atmosphere according to all indicators and requirements of inclusion in education.

The realization of the first stage of implementation of inclusive practices into the education system
showed that despite the fact that the teaching staff has experience in integrated education, it has
difficulties with inclusive education: out of 70 teachers of Secondary School No. 19 who participated in
the survey (which is 74% of the total number of school employees), 58% said that they find it difficult to
teach students with special educational needs; 45-50% are in want of knowledge and skills of the main
subject activity; 50% are in want of knowledge and understanding of methods of student assessment. For
46% of teachers, knowledge of the content and standards of teaching in the main subject is necessary; 33%
of teachers are in want of the ability to influence student discipline and solve problems of student
behavior; the same quantity of teachers (33%) indicated student counseling skills as a moderate level of
demand [1, 31] .

Determining of previously unsolved parts of a common problem.

The experience of implementation of inclusive education in the Boarding School of the general type
in Schuchinsk city, Akmola region, showed that educational organizations need teachers who will:

- able to think innovatively and act;

- able to love children;

- have high professional qualities and excellence;

- have an integrative way of seeing the situation;

- be able not to become a destroyer of old principles, mastering innovative technologies [2, 108].
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The peculiaritics of retraining of school teachers are considered by JSC “National Center for
Professional Development ‘Orleu” The Institute of Professional Development in Akmola region” in the
context of inclusive education. So if in 2014-2015 about 260 teachers of correctional classes studied at the
refresher courses, then in 2015 teachers of inclusive practices were enrolled. Professors of "Orleu" note
the lack of readiness of school teachers to inclusive education. When interviewing teachers who came for
retraining, it turned out that 50% did not understand the essence of inclusion, 70% were poorly aware of
their personal educational role in teaching children with special cognitive needs, and a lot do not master
diagnostic tools and do not know about the individual educational route [3, 131].

Considering problems of implementation of inclusive practices in the preschool education system,
teachers of the Department of Social and Age Pedagogy of the Sh. Ualikhanov Kokshetau State University
indicated that such work depends on several factors: firstly, the quality of the material and technical base
of preschool education organizations; secondly, the readiness of teaching staff; thirdly, the willingness of
agemates and their parents to “accept” a preschooler with special educational needs in the children's team
as a full-fledged member of society.

Within this context, the curriculum of the specialty “Preschool Education and Upbringing” was
completed by disciplines with a new content of competencies that provide the opportunity to carry out
inclusive education: social and ethical, communicative, interpersonal, teaching and educational,
constructive, organizational, informational, communicative and research competencies. Thus, the content
of communicative competencies includes the ability to listen to partners in interaction without bias; to
develop tolerance; to be able to differentiate adequate and inadequate, verbal and non-verbal components
of communication. Teaching and educational competence is focused on the knowledge of scientific-
theoretical and applied fundamentals of diagnostics, psychological readiness of a child for school learning,
creating a substantive, developing environment of independent, cognitive and creative activity of children,
ete. [4, 39].

As it is seen, a teacher’s readiness to implement principles of inclusion in education has many facets
that are not complete in their characteristics.

The analysis of the undergraduate educational programs allows us to conclude that until 2016,
universities did not include the subject “Inclusive Education”. In particular, at our university (Sh.
Ualikhanov Kokshetau State University) teachers of the Department of Social and Age Pedagogy
developed and conducted short-term courses on the theme “Pedagogy of Inclusion”, which allowed
certifying 23 teachers. However, as the practice of teaching inclusion shows, such courses cannot fully
ensure the professional readiness of teachers to work in inclusive classes.

Since 2016, the subject “Inclusive Education™ has been introduced as a mandatory component for
pedagogical specialties. Previously, we conducted surveys that determined the degree of awareness and
understanding of principles of inclusion among students of pedagogical specialties. In total, 137 students
of the 3™ course of pedagogical specialtics participated in the survey: biologists, mathematicians,
educational psychologists, social teachers, philologists, etc. 84% never heard of inclusion and inclusive
education, 11% understand it by analogy with “all inclusive”, and 5% have heard of such a system of
education. After conducting several classes, in order to select this discipline as a component of choice,
90% of students expressed a lack of understanding and rejection of this form of schooling. For example,
university professors, while meeting principles and ideas of inclusion, also expressed bewilderment about
teaching children with equal opportunities (Refresher courses at the University, May 2016).

After conducting classes on the discipline "Inclusive Education”, students of the specialty “Social
Pedagogy and Self-Cognition” and “Preschool Education and Upbringing” were re-interviewed (14
people). It was revealed that they understand and accept principles of inclusive education and note the
humanistic nature of education.

In general, it is too early to talk about the ubiquitous preparation and globalization of ideas of
inclusive education at high school, since difficulties that arise when promoting inclusion in our society
have social and emotional character.

Conclusions and offers

It is necessary to revise standards of education; inclusion should be one of general education
disciplines, to become on the same level with such subjects as History of Kazakhstan, Philosophy, foreign
and Kazakh languages, Informatics, Developmental Psychology. This subject should be also entered not
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only for pedagogical specialties, but also for technical, agricultural specialties, etc., since graduates of a
principal educational program can be involved in any field.

Thus, to promote ideas of inclusion, it is necessary to teach students the basics of defectology,
diagnostics, counseling, and equip them with knowledge in the field of pedagogical tolerance, tact and
cthics.
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A.A. lasixmeroBa
Koxmerayckuii rocynapcTeeHHbIN yHUBepcuTeT UM I Yamuxanosa, r.Kokmeray, Kasaxcran

O INOAT'OTOBKE INEJAT'OI'HYECKHX KAIPOB
K HHK/JIIO3UBHOMY OBPA30OBAHHIO B YCJIIOBHAX BY3A

Annotammsi. B HayuHO# ctaThe mpeacTaBieHa HWH(OOPMAIMS IO MPAKTHYCCKOW peaTM3aliH IPHHIUIIOB
HMHKJIIO3UBHOTO OOPa30BAaHWS W BHEAPCHUS WHKJIFO3HBHBIX MPAKTHK B CHCTEMY OOpa3oBaHWS. ABTOp IPOBEI
HCCIIEA0BATEIBCKYFO PA0OTY O BBLIBICHUIO OTHOIICHMS VYALIMXCS M B3POCIBIX K CO3JAHUI0 HHKIFO3HBHON CPEIBI U
TIPEICTABHI HEKOTOPHIH METOJMYECKHI MAaTEpHal, KOTOPBIH MOKHO HCIOJIB30BATh IPH CO3JAHHH Oe30apbepHOMH
30HbI OOYUCHHSL.

Kmrouernie ci1oBa. MHKO3HBHOEC 00pa30BaHAS, PSPICKCHS, CONHATEHO-ITHUCCKUC KAUYCCTBA, KOMMYHHKATHB-
HBIC CIOCOOHOCTH, MEXIIMYHOCTHBIC OTHOIICHUS, BOCITMTATCIHLHO-00pPA30BATCIbHBIC METOABL, KOHCTPYKTHBHBIC
HABBIKH, OPTAaHHU3AaTOPCKUEC CHOCOOHOCTH, HH()OPMAIMOHHO-KOMMYHHUKATHBHBIE M HCCIICIOBATCIBCKHC KOMIIC-
TCHIIUH.

A.A. MlasixmeToBa
II1. YVanuxaHoB ateiHAarsl Kokimeray MEMIICKETTIK YHHBEPCHTETI
YHUBEPCUTET KAFTAWBIHJIA HHKJIFO3UBTI BLJIIM BEPY YIIIH OEJATOI'TAPABI OKBITY

AnHotanusa, FrumsiMu Makanaga WHKITFO3HBTIK O1TiM MPHHIUNTCPiHIH MPAKTHKANBIK iCKE achIpy OimiM Oepy
JKYHECIHIE HMHKIFO3MBTI TOKIPHOCHI EHII3Y Typaisl akmapar Oepimemi. ABTOp OKYIIBUIAP MEH CPECEKTEPAIH
HMHKJIIO3HUBTI OPTaHBIH KYPyFa JCTCH KAPBHIM —KATBIHACBIH AHBIKTAY YINIH 3E€PTTCY >KYMBICTAPBIH >KYPri3ai >KOHE
KEAEPTicCi3 OKBITY aHMAaFbIH KYpy YIIiH IMaHIaTaHBIIY bl MYMKIH KeHOIp 91icTeMEiK MAaTEPHATIAPAbl YChIH/IBL.

Tyitinai ceszaep. MHkmo3uBTi OimiM O6epy, pediekcHs, 9JIEMETTIK — 3THKAJBIK KAaCHETTEpP, KAapbIM-KaThIHAC
JAFApLIaphl, TYJFAAPAibIK KAapbhIM-KAaThIHAC, OlmM Oepy omicTepi, CHIHAAPIBI JAFABLIAP, YHBIMIACTHIPYIUBIIBIK
JAFApLIap, aKIMapaTThIK — KOMMYHHKALSUIBIK JKOHE FHUTBIMH-3EPTTCY KY3BIPETTEPI.
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