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Abstract. This article will address issues monitoring and evaluation of students’ knowledge in higher
education. Assessment is a central element in the overall quality of teaching and learning in higher education. Well
designed assessment sets clear expectations, establishes a reasonable workload and provides opportunities for
students to self-monitor, rehearse, practice and receive feedback. Classroom assessment and grading practices have
the potential not only to measure and report learning but also to promote it. Indeed, recent research has documented
the benefits of regular use of diagnostic and formative assessments as feedback for learning (Black, Harrison, Lee,
Marshall, & Wiliam, 2004). Like successful athletic coaches, the best teachers recognize the importance of ongoing
assessments and continual adjustments on the part of both teacher and student as the means to achieve maximum
performance. Unlike the external standardized tests that feature so prominently on the school landscape these days,
well-designed classroom assessment and grading practices can provide the kind of specific, personalized, and timely
information needed to guide both learning and teaching.
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AnHoTtamusi. B 310 CTCThE OBLIM PACCMOTPEHBI BOIPOCHI KOHTPOJSI M OYCHHBAHUS 3HAHHH CTYICHTOB
BBICIIET0 YUcOHOTO 3aBeAcHHWA. [laHBlI OmMpeleNcHMsI TAKHX IOHATHH KAk, OICHUBAHWA, KOHTPOJb M KPETEpUH
ouepuanms. [IpuseacHs! npumepst Bloom’s Taxonomy. A Tak e paccMOTPEHSI My TH 3()(HEKTHBHOTO OLCHUBAHHUS
3HaHUH CTyJCHTOB. XOpOLO pa3paboTaHHAs OLECHKA YCTAHABIUBACT ACHBIC OSKUIAHUS, YCTAHABIUBACT Pa3yMHYIO
pabouyIo HArpy3Ky M MPEAOCTABIACT BO3MOMKHOCTH CTYAEHTaM CAMOKOHTPOJIMPOBATh, PENIETUPOBATh, MPAKTHKOBATh
U TIOJIYy4YHTb OOpAaTHYIO CBA3b. Y OLECHKH KJIAacca M METOJOB aTTECTAllMH €CThb MOTCHIUHMAT HE TOJIBKO, UYTOOBI
H3MEPUTh W COOOIIWTH, YTO YUCHHUE JHIND TAKKE MPOABHTAcT €ro. JIeHCTBHTEILHO, HEAABHEE HCCICIOBAHHC
3aPErUCTPUPOBAIIO BBITOAY PEryIPHOrO HCIOIb30BAHUA AUATHOCTHYCCKHX U (DOPMHUPYIOIUX OLEHOK Kak 0OpaTHas
cea3p amst m3yueHus (Black, Harrison, Lee, Marshall, & Wiliam, 2004). Kak ycrienrssie TpeHEPHI, JyHIIAE YIUTEI
MPU3HAOT BAKHOCTH ITPOJOJDKAFOIIMXCSI OLCHOK W HEMPEPBIBHBIX PETYISITOPOB W CO CTOPOHBI VUHTEII M CO
CTOPOHBI CTYACHTA KAaK CPEACTBA JOCTUTHYTh MAKCHMAJHbHOH IPOM3BOJWTEIBHOCTH. B OTIMMHE OT BHEIIHHX
CTAHAAPTU3UPOBAHHBIX TECTOB, KOTOPHIC INMOKA3bIBAIOT TAK 3aMETHO HA INKOJBHOM ICH3aKE B 3TH JHH, MOTYT
oOecreYuTh XOpOIIO pa3paboTaHHAs OLCHKA KJacca M METOAbl AarTeCTallMd, OTYAaCTH OIPEACNICHHAd,
NEPCOHATH3HPOBAHHAS, H CBOCBPEMEHHAA HH(OPMAIH JOJDKHA ObLIA BECTH H U3YUCHUE U O0yUCHUE.

Assessing is the ongoing and frequent process of collecting, analyzing and recording of information
about student progress towards the achievement of unit of study learning outcomes. It is the process of
identifyving, gathering and interpreting information about students’ learning. An important process of
assessment is to determine what students know and can do in order to assist in designing, modifying and
extending appropriate learning and teaching programmes for all students, and adapting teaching methods
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via reflection and evaluation. The central purpose of assessment is to provide information on student
achievement and progress and set the direction for ongoing learning and teaching. (adapted from NSW
Board of Studies, 1999) [1].

The ideas and strategies in the Assessing Student Learning resources three interrelated objectives for
quality in student assessment in higher education.

1. Assessment that guides and encourages effective approaches to
learning;
Three object for higher education | 2. Assessment that validly and reliably measures expected learning
assessment outcomes, in particular the higher-order learning that characterizes higher
education;
3. Assessment and grading that defines and protects academic
standards.

The relationship between assessment practices and the overall quality of teaching and learning is
often underestimated, yet assessment requirements and the clarity of assessment criteria and standards
significantly influence the effectiveness of student learning. Carefully designed assessment contributes
directly to the way student approach their study and therefore contributes indirectly, but powerfully, to the
quality of their learning[2].

For most students, assessment requirements literally define the curriculum. Assessment is therefore a
potent strategic tool for educators with which to spell out the learning that will be rewarded and to guide
student into effective approaches to study[18]. Equally, however, poorly designed assessment has the
potential to hinder learning or stifle curriculum innovation.

Why assess?

- Formative Assessment

- Progression

- Classification

-  Warranty

The purpose of assessment — summary

- To select

- To certify

- To describe

- To assist learning

- To improve teaching

- To satisty stakeholders

What do we want to assess?

- Skills?

- Knowledge?

- Attitudes?[3]

Classroom assessment falls into three categories that serve different purposes.

Summative assessments summarize what students have learned at the end of a period of time. These
include tests, final exams, culminating projects, and portfolios. These scores appear on report cards and
transcripts, but are not really useful as learning tools. They come at the end of the teaching/learning
experience.

Diagnostic assessments precede instruction. Teachers can “check students’ prior knowledge and
skill levels, identify student misconceptions, profile learners’ interests, and reveal learning style
preferences. Diagnostic assessments provide information to assist teacher planning and guide
differentiated instruction.” (McTighe and O”Connor) These assessments are not graded, they guide the
teaching process.

Formative assessments arc ongoing and give feedback to students and teachers to guide teaching to
improve learning. Included are oral questioning, observations, draft work, think-alouds, learning logs and
portfolio previews.
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Assessment and grading can measure and report learning, it can also promote learning and teaching
[4.]Here are some assessment strategies toward that end.

e Present the performance assessment tasks to the students at the beginning of a unit of study. They
will know what to anticipate and will be able to focus on what the teachers expects them to learn and what
they will have to do with the knowledge.

e Show models of work that illustrate the levels of quality expected. A four point rubric
communicates to the student the elements of quality and the standard used for evaluation. This gives the
student a goal for their work.

o Offer a few good choices that match the goal of the content standard — assessment gains meaning
for the learner when there are options for demonstrating knowledge, understanding and skills.

e Provide feedback that is timely and specific regarding the student’s strengths and weaknesses.
Note areas of improvement and what the students need to work on in the future. Consider allowing the
student to revise and refine their work based on the feedback, within a reasonable time period.

e Encourage self-evaluation and the students will become capable of knowing how they are doing
and what they need to improve[5].

These assessment strategies address factors that motivate students to learn. Students put effort into
their work when they know the learning goal and how they will be evaluated; when they think the goals
and assessments are meaningful and relevant; when they believe they can successfully learn and meet the
evaluation expectations|[6].

The most effective learners set personal learning goals, employ proven strategies, and self-assess
their work. Teachers help cultivate such habits of mind by modeling self-assessment and goal setting and
by expecting students to apply these habits regularly[7].

Rubrics can help students become more effective at honest self-appraisal and productive self-
improvement. In the rubric in Figure 1, students verify that they have met a specific criterion—for a title,
for example—by placing a check in the lower left-hand square of the applicable box|8]. The teacher then
uses the square on the right side for his or her evaluation. Ideally, the two judgments should match. If not,
the discrepancy raises an opportunity to discuss the criteria, expectations, and performance standards.
Over time, teacher and student judgments tend to align. In fact, it is not unusual for students to be harder
on themselves than the teacher is[9].

Title Labels Accuracy Neatness
3 | The graph contains a title | All parts of graph | All data are accurately | The graph is very neat and
that clearly tells what the | (units of | represented on the graph. easy to read.
data show. measurement, TOWS,
etc.) are correctly
labeled.
2 | The graph contains a title | Some parts of the | Data representation | The graph is generally neat

that suggests what the data
show

graph are inaccurately
labeled.

contains minor errors.

and readable.

The title does not reflect
what the data show OR
the title missing.

The graph is
incorrectly labeled OR
labels are missing.

The data are inaccurately
represented, contain major
errors, OR are missing.

The graph is sloppy and
difficult to read.

The rubric also includes space for feedback comments and student goals and action steps.
Consequently, the rubric moves from being simply an evaluation tool for “pinning a number” on students
to a practical and robust vehicle for feedback, self-assessment, and goal setting| 10].

Initially, the teacher models how to self-assess, set goals, and plan improvements by asking such
prompting questions as,

e What aspect of your work was most effective?

e What aspect of your work was least effective?

e What specific action or actions will improve your performance?

e What will you do differently next time?

Questions like these help focus student reflection and planning. Over time, students assume greater
responsibility for enacting these processes independently[11].
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Educators who provide regular opportunities for learners to self-assess and set goals often report a
change in the classroom culture[12].

Teachers can use a variety of practical pre-assessment strategies, including pre-tests of content
knowledge, skills checks, concept maps, drawings, and K-W-L (Know-Want to learn-Learn) charts.
Powerful pre-assessment has the potential to address a worrisome phenomenon reported in a growing
body of literature (Bransford, Brown, & Cocking, 1999; Gardner, 1991): A sizeable number of students
come into school with misconceptions about subject matter (thinking that a heavier object will drop faster
than a lighter one, for example) and about themselves as learners (assuming that they can't and never will
be able to draw, for example). If teachers don't identify and confront these misconceptions, they will
persist even in the face of good teachin| 13]. To uncover existing misconceptions, teachers can use a short,
nongraded true-false diagnostic quiz that includes several potential misconceptions related to the targeted
learning. Student responses will signal any prevailing misconceptions, which the teacher can then address
through instruction. In the future, the growing availability of portable, electronic student-response systems
will enable educators to obtain this information instantancously|14].

Responsiveness in assessment is as important as it is in teaching. Students differ not only in how they
prefer to take in and process information but also in how they best demonstrate their learning. Some
students need to “do”; others thrive on oral explanations[15].

Creating

/ Evaluating \
/ Analyzing \
/ Applying \
/ Understanding \
/ Remembering \

Bloom’s Taxonomy ( Revised)
- Remembering: recall or remember
- Applying: use the information in a new way
Analyzing: interpret, find meaning, distinguish

- Evaluating: make judgments, assess

- Creating: create new product or point of view

Example: Goldilocks and Bloom’s Taxonomy

- Remember: How many bears are in the story?

- Understand: Use your knowledge of motivation to explain why Goldilocks and what does this tell
house.

- Analyze: How did the bears respond when they found Goldilocks and what does this tell you
about their personalities?

- Evaluate: Many cultures have a version of the Goldilocks story — assess the reason for this.

- Create: Compose a song, skit, poem, or rap to convey Goldilocks story in a new form[16].
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Modes of assessment

1. Function

Diagnostic — To determine the starting level of knowledge / ability

Formative — Feedback, to help the learner to improve next time.

Summative — For grades / marks, to give level of attainment.

2. Type

Product — e.g. An essay, a report a design drawing, a poster.

Process — ¢.g. group working, Communication skills, problem solving.

3. Process

Criterion referenced-

- E.g. the driving test

- Given standards against which each student is individually judged.

Norm referenced-

- E.g. accountancy exams,

- Students judged against their peers[17].

Assessment Criteria

- Describe the extent to which a learning outcome has been achieved.

- They provide grounds for judging quality and therefore marking.

- They help make assessment decisions more transparent and this helps co-markers and
students[18].

The ways we assess our students can really make a difference to how students learn. There are
multiple and complex problems to resolve and solutions are not easy to find ( or the brightest minds in the
world would have done so already), permanent (as we have to deal with an ever — changing), (or universal
( assessment is an arca where context is of paramount importance; what works well in a medical
environment probably doesn’t work equally well in a poetry workshop, although there might be some
interesting cross-overs). So we are left with the need for professional higher education practitioners to
take the lead in ensuring that we do not allow the process to slip out of out hands. We cannot let
bureaucratic regulations ( whether from within out institutions of nationally) to skew our effective
assessment processes[19]. If we find our systems do not allow us to implement a really valuable
assessment innovation, for example, then we must find ways to change the system. We need to ensure that
decisions about assessment strategies are based on the best available evidence - based research on
assessment, rather than on custom and practice or what is easy to do. So we need to keep abreast of new
developments, evaluate tried and tested ones and experiment with our own initiatives, preferably within a
supportive learning community of fellow practitioners|[20].
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Korapbl oKy opHBI CTyeHTTepiHiH GiTiMin 6aranay KpuTepuiisiepi

Hcaesa.I'.B., n.r.Kk., qontenT, H. KbutbnméexoBa, MarucTp

Guka_issaeva@mail.ru

Kazak Memnexertik Kpr3map [legarorukanbik Y HIBEpCHUTETI, AIMATHI K,

Tipek co3mep: Garanay, 6axpriay, bIyH TAKCOHOMUSCHL, Kepi GaitaHbic.

AnHotamms. bynm Makamana JKoraphl OKY OPHBIHBIH CTYJASHTTEpiHiH OiuTiMiH Oakpriay >kiHe Oaranmay Micenenepi
KapacTeIpbUTFal. baramay, Gakpriay KpUTHpwHiepli, 6akpliay TYCIHIKTepiHe aHbIKTama Gepural. bIyM TakCOHOMESICH TYpPalbl
akmapat Oepimil, MbIcamaap kenTipinai. COHBIMEH Katap, CTYICHTTepAiH OUTIMIH TUIMIl Oaranay plH KeGip >KoImaphl
kepcerimmi. Kepi OGaifimaHBICTHI aly MYMKIHJITIH YCBIHAIBI JKOHE JKYMBIC JKYKTeMecl aHBIK Oenrinmeiifl, >XaTTHIKTHIPY,
CTYJICHTTEPre CaMOKOHTPOJIMPOBATh KOJJIaHy KaKChl a3ipiieHreH KyTy Oarajay OpbIHBI Oenriieiiji. baranay ojicTepiH je apra
Tyceal Jem xabapiay YIIIH FaHa eMec cOHJaii-aK 1M Gepi FaHa aneyeTi Gap *KaHe aTTecTarray ChIHBIOBI MeH OHBIH. [1IhHbIHa
Jla Kepi GaifaHbIc peTiHje TipKel, 'KakplHAa Iaiina OCaramaypl 3epjeney YIIH JUarHOCTUKAJIBIK JKoHE TYPAKTHI IakjanaHy
3eprrey (Black & Wiliam Marshall Harrison Lee, 2004) kambmTacTeIpaThIH. JKaTTHIKTRIPYILIIAp PETIH/E, €H Y3/IIK MyFamiMep
TaparblHAH Y3/IKCI3 KaTFachlll KaTKaH CTYAEHTTIH TapalblHAaH €H JKOFaphl OHIMAUIIIH Oaragay MeEH peTTeyinTep MeH
MYFaliMIEp MEH KeTy Kypasbl peTiH/le MaHbI3IbUIBERH MOUBIHAAM /L. Byl KYH/Eepl, alTapibIKTail albIpMaIbUIBERL JKOK, OJIap
Jla MEeKTeIl apHallFaH CTaHJapTTayFaH TeCT CHIPTKBI KepceTeli, Oip JKarblHaH, aTTecTarTay KoHE YaKThUIbI aKrapar Oepy >KoHe
3eprrey dlicTepi alKbIHIaFaH IEPCOHATU3UPOBAHHAS KEPEK €Jll, KaKChl d31pIIEHTeH KaMTaMachl3 eTe aajibl CHIHBIOBI MEH
Gararnay KYprizyre koHe OKBITY.

G.B. Issayeva, cand.ped.sc., assistant professor, N. Kylyshpaeva, master

— 133—



