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Abstract. While academic achievement and performance of students in higher education settings continue to be
crucial, there is a growing emphasis internationally on the acquisition of non-cognitive skills of future specialists.
Perhaps, one of the most widely discussed soft skills is Emotional Intelligence (“EI””). Despite being recognized as an
independent concept since the second part of the twentieth century, most experts in the spheres of psychology,
education and management still find this area somewhat ambiguous. Several studies focused on the relationship
between emotional intelligence and academic achievement before. However, very little research in this sphere has
been conducted in Kazakhstan. While the gap in scholarship is evident, the praxis is also underdeveloped.

This study utilized a cross-sectional correlational design [1,2,3]. The purpose of the study was to identify the
relationship between emotional intelligence and academic achievement among undergraduate students. To achieve
this, we administered the ESAP (Emotional Skills Assessment Process) questionnaire that focuses on four main
competencies: interpersonal, leadership, self-management, and intrapersonal. We used the self-reported indicators to
obtain information about students’ academic achievement.

We collected data in two Kazakhstani universities for confidentiality purposes called the Autonomous
University and the Regional University. The sample consisted of 239 undergraduate students, 141 and
98 undergraduates from two universities (Regional and Autonomous), respectively. The sample was recruited on a
non-probability basis due to the voluntary participation in the research study and the unavailability of the sampling
frames. We used the Statistical Package for the Social Sciences (SPSS) for descriptive, inferential, and correlational
statistical analyses of the collected data. The study presents information on the general emotional intelligence levels
of undergraduate students of two universities. Similarly, the research study identifies three levels of academic
achievement of students: high, average, and low achieving and establishes their correlation with emotional
intelligence competencies and levels. Furthermore, the study explores students’ emotional intelligence levels
differentiated by such independent variables as their age and gender.

Key words: emotional intelligence, academic achievement, higher education, undergraduate students.

Introduction. Academic achievement of students in higher education settings is an integral part of
what we expect higher education to achieve. However, today, the soft skills of future specialists are not of
small importance as well. Back in 1995, intelligence quotient (IQ) was the preeminent indicator of a
person’s success in many spheres of life [4]. Nowadays, specialists of modern enterprises and
organizations have to obtain full power of their “human potential”, which includes such notions as
communication, leadership, negotiation and creative skills apart from their “intellectual potential”
[5 p.90]. Consequently, the success of a person is not merely restricted to his or her cognitive abilities, but
also such a notion as Emotional Intelligence or Emotional Quotient (EQ) has to be considered. Hence,
only recently, this notion has been viewed within the educational sphere and particularly in connection
with cognitive abilities and 1Q (intelligence quotient).

Literature review. There have been several studies in Kazakhstan which explored the emotional
intelligence sphere in the context of education. Two studies had been investigated the emotional
intelligence concept in connection with social intelligence and academic performance [6], as well as the
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effect of emotional intelligence on the meaning-existential potential of students [7]. The first study [6] had
been conducted only in one NIS school in Aktobe so that it limited the research frames. The second study
[7] selected students from one state university named after K. Zhubanov in Aktobe, which also did not
provide the researchers with a room for comparison. Furthermore, there was a theoretical study which
examines the relationship between emotional intelligence and teaching competencies in higher education
context [8], it mainly was aimed at investigating the implementation ofthe competency-based approach in
the educational system of Kazakhstan. No studies are known to us that explored the relationship between
emotional intelligence and academic achievement in two higher education institutions with considerably
different backgrounds.

Generally, higher education institutions emphasize the importance of 1Q mastering and pay less
attention to other types of intelligences, including emotional intelligence. However, such components of
emotional intelligence as interpersonal and intrapersonal competencies are considered to be more
significant for life success than 1Q [9]. The same situation is happening in Kazakhstan, where a
contemporary higher education system does not provide due attention to emotional intelligence
development [10]. Lack oftime management skills when it comes to academic and non-academic matters,
inability to cope with multiple assignments from various instructors, and other issues lead many students
to excessive pressure and stress. Among all of those struggles, the personal problems such as
communication with friends and family, becoming independent, and mastering individual learning habits
are the most frequent for students in that period of their life [11]. Additionally, students who are close to
graduation may experience the so-called “the job-seeking stress” or “the unemployment stress syndrome”
which “...can be defined as the insecurity of college students with regard to the prospect of obtaining
future employment” [12, p.150]. Therefore, researchers claim that emotional intelligence components
have to be incorporated into higher education institutions’ curricula [9].

Conceptual Framework. According to the following researchers: Mayer & Salovey, 1990,
Goleman, 1995 and Bar-On, 1997, the models of EIl are categorized in certain aspects: ability or
performance models by Mayer & Salovey, 1990 competence or trait models by Goleman, 1995, and mixed
models [13, p. 119]. The emotional competence model by Goleman [14] has been taken as the basis for the
next El theory. Based on those competencies, Nelson and Low [15] developed an education-based
approach to emotional intelligence evaluation. This model encompasses four competencies: interpersonal,
leadership, self-management, and intrapersonal [15]. This approach has been selected as the conceptual
framework (figure 1) of the current study on the reason that it emphasizes the importance of El in the
learning process. Some of EI competencies such as self-management and interpersonal had been endorsed
to be predictors of high academic achievement of students [16].

Figure 1- Conceptual Framework
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Apart from Goleman’s competency model, Nelson and Low’s approach was also based on Epstein’s
theory of constructive theory. To consider the significance of the emotional intelligence skills and its
relation to one’s academic abilities, and his or her academic achievement, such theory as “Constructive
thinking” should be noted. Epstein [17] in his book “Constructive thinking: The key to Emotional
Intelligence” presented the notion of constructive thinking as the ability of an individual to control his or
her pessimistic thoughts, what purported to think constructively.

Methodology. Research Questions. The purpose of this study was to identify the relationship
between emotional intelligence and academic achievement among undergraduate students. Similarly, other
background indicators such as age, gender, year of study, and major were included in the questionnaire.
Based on the abovementioned information, the following research questions have been deduced:

RQ1. How do students at the two Kazakhstani universities differ in their EI level?

RQ2: How does E I level differ based on such background characteristics as gender and age?

RQ3. To what extent does student emotional intelligence level correlate with academic achievement
levels?

RQ4. To what extent do age and gender impact the relationship between student academic
achievement and emotional intelligence?

Research site. The data was collected from two Kazakhstani universities: Autonomous and Regional
with the hypothesis that the two considerably different institutions with varying backgrounds, history,
student compositions, statuses, and other characteristics would demonstrate different levels of El skills in
relation to their academic success. The investigation of participants from two different institutions allowed
us to see a bigger picture of the El level of undergraduate students. The third reason is the different types
of two universities. Autonomous University is considered to be an international high-quality teaching and
research institution, which implies stricter demands to student enrollment, including higher grade average
point, English language proficiency (IELTS, TOEFL), subject tests, that vary according to departments.
Regional University, in its turn, is a multidisciplinary institution, which embodies forty specialties of
bachelor’s degree, around thirty specialties of master’s degree and five specialties of the doctoral degree.
Those discrepancies in initial selection criteria may indicate in what ways student El level and their
academic success are interconnected and how the EI skills may be developed.

Sampling strategy. The study participants were selected among undergraduate bachelor students
from two Kazakhstani universities: Autonomous and Regional. The sample was recruited on a non-
probability basis. Initially, we planned that the sample would consist of around 300 participants with
150 and 150 students from each institution considerably. The exact size of the sample consisted of
239 participants, 98 and 141 undergraduates from two universities (autonomous and regional),
respectively. To receive a planned number of responses, we emailed around 500 surveys. Therefore, the
response rate was 47 %, since 239 participants out of 500 returned their surveys. The slight distraction
from the planned amount of participants has occurred due to some differences in the contingents of
bachelor degree specialties where around 2900 students in Autonomous University and about 6000
students in Regional University. Similarly, another reason for the difference in groups’ population is a
voluntary basis of participation.

To seize the diversity of experiences, the undergraduate students of first, second, third, and fourth
years of study have been involved in the research project. In general, the participants picked prewritten
categories of answers, for instance, year of the study included: freshman, sophomore, junior and senior
responses, specialty: humanities, natural sciences, technology and other. Since GPA varies in two
institutions, we included the following range of percentages for respondents’ convenience: 92-100, 84-91,
76-83, 68-75, 59-67, 51-58, 50 and lower. Thus, according to those divisions, certain groups have been
formed.

Research Instruments. The online survey questionnaire was used as the data collection tool for the
study. During the questionnaire construction, the pre-existing survey framework was implemented.
Emotional Skills Assessment Process (ESAP) developed by Nelson and Low [15] was used to measure
students’ emotional skills. The original version incorporated 213 items, which is available on the official
web site of Emotional Intelligence Learning Systems. For the current study, we used 63 items ESAP
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version, which is embedded in the book “Emotional intelligence: Achieving academic and career
excellence” by Nelson and Low [15].

The Emotional Skills Assessment Process is a purposefully modified questionnaire, which measures
students’ emotional capacity to react in certain situations, which also correlates with their academic skills.
Initially, the measurement instrument divides 63 items under 10 emotional skills. The items have been
reduced to 34 statements from the original ESAP questionnaire, and six questions were allocated for
background information to make the survey more adaptive and flexible. Thus, the abovementioned
10 emotional skills have been divided in the following order: 1) assertion (items 7-11); 2) social awareness
(items 12-16); 3) empathy (items 17-19); (4) decision-making (items 20-22); 5) leadership/positive
influence (items 23-25); 6) drive strength (items 26-29); 7) time management (items 30-31);
8) commitment ethic (items 32-34); 9) self-esteem (items 35-37); and 10) stress management (items
38-40). The measurement instrument encompasses a 4-point Likert scale, which varies from “strongly
disagree” to “strongly agree”.

Reliability of the instrument. The reliability analysis of the ESAP four competencies, estimated by
Cronbach’s Coefficient Alpha, ranged from .41 - .83. The personal leadership competence was endorsed at
.83 percent, followed by self-management, interpersonal communication, and intrapersonal development.
The reliability coefficient of the intrapersonal competency (.41) appeared to be considerably lower
compared to other competencies. However, it can be acceptable considering the previous research studies
using the same questionnaire. For instance, in her doctoral dissertation, Ashworth [29] reported the
reliability coefficient of intrapersonal competence to be .53.

Academic achievement measurement. At the beginning of the questionnaire, such variables as age,
gender, year of study, and major and self-reported academic achievement measurement had been included.
Even though a grade average point is a commonly used assessment tool, it may vary considerably from
one university to another. Therefore, we indicated the following percentages for participants: 92-100,
84-91, 76-83, 68-75, 59-67, 51-58, 50 and lower, so they might select the most appropriate scale.

Findings. Emotional Intelligence Level of Students at Two Universities. The results of the current
study have stated that there is a statistically significant association between emotional intelligence and
academic achievement of undergraduate students. This finding is aligned with other previous studies that
confirmed the link between emotional intelligence and academic achievement [18,19,6,20,21,22]. The
mean score of overall emotional intelligence level as measured by four EI competencies was 2.71, with
2.74 for the Regional University sample and 2.65 for the Autonomous University sample, respectively
(figure 2). Therefore, this is an interesting finding, even though there is a slight difference between the two
universities in mean scores. Generally, undergraduate students of the Regional University scored higher
according to three EI competencies: interpersonal communication (M=2.54), personal leadership
(M=2.82), and self-management (M=2.81), and compared to the Autonomous University (table). Thus, the
null hypothesis of the current study that the Autonomous University students expose higher EI levels
compared to the Regional University students was rejected.

Independent-Samples T-Test for EI Competencies Differentiated by Two Universities

Variable Regional University ~ Autonomous University t(stat) df p (two tail)
Total 2.74 (0.29) 2.65 (0.27) 242 237 0.016
C:)':;enrqﬁ’fnri%’:ﬂn 2.54 (0.27) 2.48 (0.28) -1.45 237 0.147
Personal leadership 2.82 (0.42) 2.66 (0.37) -314 237 0.002
Self-management 2.81 (0.44) 2.63(0.38) -3.24 237 0.001
Intrapersonal development 2.64 (0.28) 2.83 (049) 335 141.223 0.001

P<.05 for Personal leadership, Self-management, Intrapersonal development.
P>.05 for Interpersonal communication.
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Interpersonal Personal leadership Self-management Intrapersonal development
communication

0O Regional OAutonomous
Figure 2 - EI competencies differentiated by two universities

On the other hand, the Autonomous University participants had higher scores on intrapersonal
development (M=2.83) in comparison to their Regional University counterparts (M=2.64). Therefore, it
should be mentioned that students of the Regional University had the highest score on personal leadership
(social awareness, empathy, decision making, and positive influence), whereas students of the
Autonomous University exposed better intrapersonal development (self-esteem and stress management).
Furthermore, two universities differed statistically from each other according to three EI competencies
(personal leadership, self-management, and intrapersonal development) except for interpersonal
communication.

El and gender. The outcomes of the current study are also aligned with the previous ones that
generally, the emotional intelligence level did not differ statistically according to gender. However, it was
remarkable that there was a statistically significant difference in self-management competency by gender.
This outcome may imply that male students can differ from female ones based on self-management
competency. Furthermore, the results also indicated that male undergraduate students were more self-
managed than their female counterparts. Self-management competency includes such skills as drive
strength, commitment ethic, and time management. Although, there was no statistically significant
difference between the two genders according to the other three competencies, still generally, male
students scored higher than their female counterparts on the overall El level. Consequently, the null
hypothesis that female students possess a higher El level compared to male ones was rejected.

However, the results showed that there was some remarkable score dispersion in ElI competencies
among male and female students. First, women scored higher on personal leadership (M=2.73), and
intrapersonal development (M=2.71), whereas men had higher scores on self-management (M=2.84) and
personal leadership (M=2.80). According to Nelson and Low [15], personal leadership includes such
El skills as self-awareness, empathy, decision-making, and positive influence. Intrapersonal development
embodies self-esteem and stress-management skills. Therefore, it may be deduced that both male and
female students reported higher scores on personal leadership compared to other three ElI competencies,
whereas female participants demonstrated better results in intrapersonal development, while their male
counterparts exposed better self-management skills. Those results might not be fully congruent to
stereotypically gender traits, where female traits include compassion, nurturance, communion, whereas
male characteristics embody assertiveness, competitiveness, agency. [23].

The Association between Academic Achievement and Emotional Intelligence Competencies.
A one-way between-groups ANOVA was conducted to identify the effect of participants’ academic
achievement on their EI level. In other words, if there are differences in El level of high-, average-, and
lower-achieving undergraduate students. The results showed that there was no statistically significant
difference between three groups (high-, average- and lower-achieving students) in connection with
interpersonal communication (F(2.236)=0.878, p=0.417) and intrapersonal development (F(2.236)=0.295,
p=0.745) at the p>.05. However, the p-value is less than .05 for personal leadership and self-management
competencies. There was a significant effect of students’ academic achievement on their leadership at the
p<.05 (F (2.236) = 4.286, p=0.015). Post Hoc comparisons using the Tukey HSD test identified that the
mean score for the high-achieving group (M=2.79; >)K=0.38) was significantly different from the average-
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achieving group (M=2.58; )X=0.43). Remarkably, the mean score for the lower-achieving group (M=2.74;
K=0.54) was only slightly different than one of the high-achieving group and higher than the average-
achieving group.

Similarly, there was a significant effect ofthe academic achievement of students on self-management
competence at p<.05 (F(2.236)=8.039, p=.000). Post Hoc comparisons using the Tukey HSD test indicated
that the mean scores for high-achieving (M=2.79; > =0.41) group were significantly different than
average- (M=2.59; >X=0.45) and lower-achieving one (M=2.45; >X=0.40). Consequently, the
abovementioned results suggest that high academic achievement may affect personal leadership and self-
management more than other competencies. Especially, high-achieving students more likely to expose
leadership and self-management skills compared to average- and lower-achieving students. However,
according to results, sometimes, academic achievement does not affect leadership skills, so that lower-
achieving students may be good leaders as well.

Interpersonal communication Personal leadership Self-management Intrapersonal development

BHigh OAverage Lower
Figure 3- Between group comparisons of emotional intelligence by academic achievement levels

Conclusion. The primary purpose of this study was to identify the relationship between emotional
intelligence and academic achievement among undergraduate students in two Kazakhstani universities.
The results of the current study indicated that, in line with the existing scholarship, the overall emotional
intelligence levels of students are significantly and positively associated with their academic achievement.
The following three EI competencies: self-management, leadership, and intrapersonal, are positively
related to academic achievement. Remarkably, we found a negative correlation between interpersonal and
academic achievement. These findings signal that high scores on self-management may not always
indicate the high academic performance of respondents.

Generally, the regional university scored higher than the autonomous one in the overall El level.
Specifically, the Regional University students had higher scores in three EI competencies: interpersonal,
leadership, and self-management, while the Autonomous University students showed higher results on
only intrapersonal development. Those results could be explained by the fact that two universities have
different backgrounds, discrepancies in grade average points, and overall academic requirements. Thus, it
may be deduced that the El level of students can vary according to the place of study.

Emotional intelligence level does not differ based on gender. The outcomes of the current study
have stated that generally, the EI levels of undergraduate students did not differ based on their gender.
However, there was a statistically significant difference in self-management competency based on gender.
So, male students can differ from female ones based on their self-management competency. Furthermore,
we found that male students are more self-managed than their female counterparts. Also, there was a
discrepancy between females and males according to the scores of four EI competencies. Generally, young
women scored higher on personal leadership, whereas young men showed higher results on self-
management.

Generally, student emotional intelligence level correlates with academic achievement levels. The
results show that higher-achieving participants demonstrated higher EIl levels in comparison to average
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students and low-achievers. Remarkably, lower-achieving students scored slightly higher on four
El competencies than average-achieving individuals. Overall, high-achievers exposed better personal
leadership and self-management competencies. Average-achieving respondents showed higher scores on
intrapersonal development, while lower-achievers demonstrated better personal leadership skills. The
previous studies stated that personal leadership and interpersonal competencies could be predictors of high
academic achievement [16]. However, the current research has shown that academically lower-achieving
students still may demonstrate comparatively high leadership skills. This may mean that the students who
are less successful academically, have to be more creative and astute in their personal lives and
relationships with peers.

Emotional intelligence among students in Kazakhstan is still largely understudied. This opens up
opportunities for further research on the topic. This study was limited to undergraduate students in two
universities. Future research would benefit from the inclusion of respondents of different majors, degrees
spanning from several higher educational institutions to capture the diversity of the sample. The ESAP
(Emotional Skills Assessment Process) was used as an instrument for indicating the EI level of students.
However, some statements of the instrument had been omitted what caused a lower reliability percentage
of one of the sections. To receive more reliable answers and indicate wider representation of all EI areas,
researchers should attempt to employ the full version ofthe questionnaire.

N. H. dunnvnosa, 4. H. bunanos
Hasapbaes YHusepcutet H p-C ntaH, KasaxcraH

LASALUCTAHAObL BAKANTABPUAT CTYAEHTTEP1HIH SMOLUVOHANAbI
WHTENNEKT MEH AKALEMUANbLL, YNTEPIMI APACBIHAAT bl BAANAHBIC

AHHOTauua. >Xorapbl OKy OpHbIHAArbl CTYAeHTTepAl, YnrepiMmi MeH akageMusnbLy, Ynrepimi oKy YaepiciHiy,
aXblpamac 6e/ww 60/bIn caHanafbl, COHAaN-aK Kasipri yakbITTarbl «MKeMAi aargpliap» 6onawak mamaHgap YLiH ge
Maubizgbl. XX racbipgbll, €KiHLI >XapTbICbIHAA «3MOUMA/BIK UHTENNEKT» Tayenas ~rbiM 60/bIM TaHblACA Aa,
ncuxonorus, 6wm 6epy X3He Gackapy canacblHAarbl capanibliapAbly, Kebi 6”1 canaHbl 6ipMaHAI gen caHaigpl.
B/pblHAapb! 3MOLMOHANALI UHTENNEKT NeH akaaeMuANbIK YrepiM apacblHAArbl KapbiM-KaTblHaC 60liblHLLIA GipHeLLe
3epTTeynep XYprisinreH. Anaiiga KasakctaHfa ocbl canagarbl 3epTTeynep a3 >xacairaH. Con cebenTi, orapbl OKy
OpbIHAAPbl CTYAEHTTepAiH OKY 6apbICbiHAA >KENCNKTEPre >KeTyi YLWH 3MOUMANbIK WHTENNEKT 3/eMEHTTepLULL,
MaLbI3abl €KeHAIriH eckepyi Kepek. Bn 3epTTey aBTOHOMZBIK >X3He aliMaKTblK XOrapbl OKy OpbIHAapbIHAArbI
CTYAEHTTEpP apacbiHAa 3MOLMOHaNbl WHTENNEeKT MeH akafeMUANbIK XXEeMCMK apacbiHAarbl KapbIM-KaTblHACKA
GarbITTanraH. 3epTTey HaTWkenepi KasakcTaHgarbl xorapbl 6iniM OKYVeciHe bikman eTyi Mymkuw, ce6e6i
IKIMLLINIKTeri mMamaH, MeHemkep XaHe mpatmpep ekl mekemeaen CTYLeHTTepAil, 3MOUMOHaNAbIK WUHTENEKT
Jeureliid 6inyi MYMKiH. COHbIMEH KaTap, 6acka )orapbl 0Ky OpbIHAAPbI OCbl 3ePTTeY HITWdKeNepLl OKyLUblIapablL,
3AMOLWMANBIK aKbl-0MbIHbIL, felreidliH apTTbipy MakcaTbiHAA e34epLULL OKy OocnapnapblHAa TWCA ic-3peKeTTepAi
Koca MaiiganaHa anagpbl.

3epTTeyae Torbicnanbl KOppenauusnblK Au3aiiH Kongadbinagbl [1,2,3]. 3epTTeyAw, MakcaTbl - CTYAEHTTep
apacblHAa 3MOLMOHaNAbl UHTENEKT MeH OKy Y/repimi apacblHaarbl esapa 6aiinaHbICTbl aHblKTay. OMOLMAMbIK
WHTENNEKT JeurelH aHbikTay YwiH ESAP (3moumoHanablk gargeiiapgbl 6aranay Ygepici) cayanHamachl apKbifbl
[epeKTep XKMHaKTangbl, COHAbIKTaH 3epTTey TEpT HEri3ri KPpblpeTTTKN Ke3gehdi: T nraapaiblkka, KewwobacLubl-
NbIKKa, €3iH-e3i 6ackapyra >3He afjaMMeH KapbiM-KaTblHacka barbiTTanraH. CTyfeHTTepAL, oKy YArepimi Typanbl
aknapat any YLiH CTyAeHTTepAiy oKy YnrepiMiHil LwamameH naiibi3fblK MenllepaeMeci MaiganaHbingpl. b™n
[epekTep KasakcTaHHbIL, ekl )Xorapbl OKy OpHbIHaH >XuUHanabl. 239 CTyAeHT Taujan anblHAbl, TUIiCiHLLE, eKi>Xorapsbl
OKYy OpHblHaH (aliMaKTbIK >3He aBTOHOMZAb!) 141 >kaHe 98 cTyfeHT KaTbICTbl. KaTbiCyllbinap eplun KaTbiCyAbil
[LeTepMUHUCTIK YArici HerisiHge TaudanraH. CTaTuCTUKanbIK nakeT (SPSS) xuHanraH fepekTepfi CTaTUCTUKabIK
Tangay YWiH naliganaHbingbl. 3epTTey 6apbiCbiHAa [AepekTepai Tangay cunatTaylubl, AefYKTUBTIK >K3He
KOPPeNnsumsAnbIK CTaTUCTUKANbIK AepekTep apKblibl XY3ere acTbl. 3epTTeyfe el YHMBEPCUTETTeri CTYAeHTTepLil
3MOLMOHaNAbIK UHTENNEKTTEPIHIL, Xannbl geureid Typanbl aknapat Gepesi. COHbIMEH KaTap, 3epTTey CTYAeHTTep
Xencnkrepwiy YW geureiid: orapbl, OpTalla 3He TeMeHN JeureiliH KepceTefi X3He 0napAbil, 3MOLMANbIK
WHTENNEKT KPbIETTLIMHE KaTbICTbl eKeHiH KepceTear bAnaH 6acka, 3epTTey X/ MbICTapbl KaTbICYLUbINapabIL, Xac
ePeKLLENITIHE YK3HE >KbIHbICbIHA Kapail CTYAeHTTepALL, IMOLMANbIK MHTENNEKT AeLrellHLL 3cepLu 3epTTenar

TYViiH ce3ep: SMOLMANLIK MHTENNEKT, akaAeMUAbIK Y/IrepiM, Xorapb! 6iiM, CTyaeHTTEep.
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N. H. dunnunosa, . H. bunanos
Hasapb6aes YHusepcuteT, Hyp-CynTaH, KasaxcraH

B3AMMOCBA3b MEXAY SMOLMOHAJIbHBIM MHTEJINIEKTOM
N AKAZEMNYECKOW YCIMNEBAEMOCTbLIO CPEAN CTYAEHTOB
BAKANABPUATA B KASAXCTAHE

AHHOTauua. AKafeMUyeckas ycrneBaemMoCTb WM YCMEBAeMOCTb CTYAEHTOB B BbICLUMX Y4YeBHbIX 3aBefeHUAX
ABNAETCS HEOTHEM/IEMON YaCTbHO y4ebHOro NpoLecca, OAHAKO B HACTOALLEE BPEMS “TMOKME HaBbIKN” TaKKe BaXKHbI
4n1a ByayLmx cneuuanncToB. XoTs SMOLMOHa/IbHBIA MHTENNEKT 6bln NPU3HaH HE3aBUCUMbIM MOHATUEM BO BTOPOI
MO/MOBMHE [BaALATOr0 BekKa, TeM He MeHee, 60MbLUMHCTBO 3KCNepToB B 06/71aCTWM MCKMXONMOrUM, 06pa3oBaHNs U
YNpaB/eHNst CHUTAOT 3Ty 06/1aCTb LOBO/ILHO HEOLHO3HAYHOW. PaHee Obl10 MPOBEAEHO HECKOMBKO MCCME0BaHNA,
MOCBALLEHHbIX B3aUMOCBA3N MeXAY 3MOLMOHAIbHLIM WHTENNEKTOM U aKafleMUYecKoi ycrneBaeMocTbio. OfHako
Mafio MccnefoBaHWini B 3Tol 0bnacTu 6bi10 MpoBefeHO B KaszaxctaHe. Takum 06pasom, By3aM Heo6x0avmo
OnpeseNinTb 3HaYMMOCTb 3/1IEMEHTOB 3MOLIMOHA/IBHOTO0 UHTeNeKTa A1 ycrexa CTYeHTOB B MnpoLecce 06y4eHus.
[JaHHoe wccnefoBaHe COCPEAOTOYEHO HAa CBASU MeXAY 3MOLMOHaIbHbIM WHTENINIEKTOM W akageMUYecKuMm
LOOCTWXKEHUAMW Cpedn CTYLEHTOB aBTOHOMHOIO W PErvOHaIbHOrO YHWMBEPCUTETOB. Pe3ynbTaTtbl MCCNeA0BaHWA
MOTYT BHECTU BKNaf B CUCTEMY BbiCLUEro 06pasoBaHus B KazaxcTaHe, NOCKOMbKY aAMUHWCTPATOPbI, MEHELKepb! U
npenojasarenn MoryT ObiTb OCBeOM/EHbl 06 YPOBHE 3MOLMOHANbHOrO WHTENNeKTa CTYAEHTOB M3 [ABYX
yupexaeHuid. [pyrue Bbicluve Yy4ebHble 3aBefieHUs MOTyT WCMO/b30BaTb pe3ynbTaTbl AAHHOMO WUCCefO0BaHUS,
YTOObl MOBLICUTL YPOBEHb 3MOLIMOHA/ILHOTO WHTENNeKTa CTYAEeHTOB, BK/IHOUMB B CBOW Y4yebHble Mporpammbl,
COOTBETCTBYHOLLVE MEPONPUATUA.

B 3TOM mccnegoBaHUM MCMOb3YeTCA NMEPEKPECTHBIN KOPPENAUMOHHbBIA gn3aiiH [1,2,3]. Llenbto nccneposaHums
ObIN0 BbISBUATH B3aMMOCBA3b MEXAY 3MOLMOHANbHBIM WHTENIEKTOM U YCMEBaeMOCTbiO Cpean CTYAeHTOB. YToobl
onpeaennTb YPOBEHb 3MOLMOHA/ILHOrO MHTENMEKTa, An8 c6opa AaHHbIX MCcronb3oBasack aHkeTa ESAP (Mpouecc
OUEeHKVM 3MOLUMOHa/bHBIX HaBbIKOB), MO3TOMY MCCMefoBaHWe 6bl10 COCPEAOTOYEHO Ha YeTblpeX OCHOBHbIX
KOMMETEeHLUMAX: MEX/IMYHOCTHbIE, NNAEPCKVE, CaMOyrpaBnsioLwme N BHYTPUIUYHOCTHbIE. [ins nonyyeHus MHQop-
MaLum 06 akaseMMUYecKoi yCrneBaeMoCTU CTYAEHTOB MCNO/b30BaIUCL NPUMEPHbIE MPOLEHTHbIE 6asiibl CTY4EeHTOB.
[JaHHble 6binin cobpaHbl B [BYX Ka3axCTaHCKUX yHMBepcuTeTax. Bbibopka y4acTHUKOB cocTosna U3 239 CTyAeHTOB,
141 n 98 cTyfeHTOB W3 [BYX YHWBEPCUTETOB (pPernoHasbHOro 1 aBTOHOMHOIQ) COOTBETCTBEHHO. YYaCTHUKM
nccneaoBaHns bl 0TO6paHbl Ha OCHOBE LETEPMUHMPOBAHHOW BbIGOPKKM, NO JOBPOBOLHOMY yyacTuo. CtatucTu-
yeckuid nakeT (SPSS) 6bin MCNONL30BAH AN CTATUCTUYECKOTO aHann3a cobpaHHbIX AaHHbIX. B xoge uccnegosaHus
aHanu3bl faHHbIX GblM NPOBefEHbI C MOMOLLBIO OMNMCATENbHOW, AefyKTUBHOW M KOPPENALMOHHONM cTaTucTuku. B
NCCNefoBaHWN nNpefcTaBfieHa MHgopmaumus 06 O06LLEM YPOBHE 3MOLMOHAIBHOMO WHTeNNeKTa CTYAEHTOB [ABYX
YHVUBEPCUTETOB. AHAIOTMYHLIM 006pa3oM, MCCefoBaHWe [LEeMOHCTPUPYET TPU YPOBHA YCMEBaEMOCTU YYalLnXCs:
BbICOKWIA, CpeaHuii 1 6oniee HU3KMUIA U UX B3aMMOCBA3b C KOMMETEHUMAMM 3MOLMOHAILHOIO MHTeNnekTa. JaHHoe
1CCnefoBaHue TaKxKe onpeensieT BANaHMe Bo3pacTa 1 Nnosa Ha ypPoBEHb 3MOLMOHAIbHOMO UHTE/NeKTa yYaLLmXCs.

KnioueBble cfoBa: 3MOLMOHANbHBIA WHTENNEKT, akKafemMuyeckas YCneBaeMOCTb, BbiCLUee 0Opa3oBaHue,
CTY[EHTBL.
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