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PSYCHOLOGY OF BULLYING

Abstract. According to World Health Organization 30 percentage of teenagers who have been diagnosed with
long time depression were bulling victims. Bullying is a distinctive pattern of harming and humiliating others,
specifically those who are in some way smaller, weaker, younger or in any way more vulnerable than the bully.
Bullying is not garden-variety aggression; it is a deliberate and repeated attempt to cause harm to others of lesser
power. Many studies show that bullies lack prosocial behavior, are untroubled by anxiety, and do not understand
others' feelings. They typically see themselves quite positively. Those who chronically bully have strained
relationships with parents and peers. Electronic bullying has become a significant problem in the past decade. The
ubiquity of hand-held and other devices affords bullies any-time access to their prey, and harassment can often be
carried out anonymously. Bullies couldn't exist without victims, and they don't pick on just anyone; those singled out
lack assertiveness and radiate fear long before they ever encounter a bully. No one likes a bully, but no one likes a
victim either. Grown-up bullies wreak havoc in their relationships and in the workplace. Bullying is a social
phenomenon that transcends gender, age, and culture. While there are wide ranges in the definition of the
term, bullying is essentially characterized by one or several individuals aggressing on a vulnerable peer, primarily to
assert control or power. We undoubtedly see the victims of these behaviors in our practices—whether they disclose
their plights or not. In this article, we discuss the potential psychological and somatic consequences of bullying,
which may emerge in psychiatric as well as primary care settings. A number of studies have examined the
psychological consequences in the aftermath of frequent bullying. One consequence is compromised social
development. In a Korean study of seventh- and eighth-grade students, investigators found that being bullied
contributed to an increased risk of social problems. In this study, social problems were described as acting younger
than one’s age, being overly dependent on adults, and behaving socially immature-all factors that heighten the risk of
social isolation within the peer group.
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First in Scandinavia, then in England, Japan, the Netherlands, Canada, and finally, the United States, researchers
have begun scrutinizing the phenomenon of bullying.

To understand the behavior of bullies is to see how aggression is learned and how well the lesson is taken to
heart. The existence of bullies tells us that the social needs of human beings are vastly undervalued, at least in
Western culture. For the social life of kids, often thought as an accessory to childhood, turns out to be crucial to
healthy development. In the long run, bullying can be a way-a desperate and damaging way-for some people to
maintain a circle of human contacts [1].

And bullying always has a very long run. Bullying may begin in childhood, but it continues into adulthood; it is
among the most stable of human behavior styles.

There is no standard definition of a bully, but Dan Olweus has honed the definition to three core clements-
bullying involves a pattern of repeated aggressive behavior with negative intent directed from one child to another
where there is a power difference. There's either a larger child or several children picking on one, or a child who is
clearly more dominant (as opposed to garden-variety aggression, where there may be similar acts but between two
people of equal status). By definition, the bully's target has difficulty defending him- or herself, and the bully's
aggressive behavior is intended to cause distress, observes Olweus, professor of psychology at the University of
Bergen.
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The chronicity of bullying is one of its more intriguing features. It is the most obvious clue that there comes to
be some kind of a social relationship between a bully and his victims - and most bullies are boys, while victims are
equally girls and boys. And it suggests that, contrary to parents' beliefs, bullying is not a problem that sorts itself out
naturally.

The aggression can be physical-pushes and shoves and hitting, kicking, and punching. Or it can be verbal-name-
calling, taunts, threats, ridicule, and insults. Bullies not only say mean things to you, they say mean things about you
to others. Often enough, the intimidation that starts with a fist is later accomplished with no more than a nasty
glance. The older bullies get, the more their aggression takes the form of verbal threats and abuse.

Figures differ from study to study, from country to country, and especially from school to school, but from 15 to
20 percent of children are involved in bullying more than once or twice a term, either as bullies or victims. In one
Canadian study, 15 percent of students reported that they bullied others more than once or twice during the term.
According to large-scale studies Olweus conducted in Norway in 1983, 7 percent of students bullied others "with
some regularity" But since then, bully problems have increased. By 1991, they had gone up a whopping 30 percent
[2].

Bullies, for the most part, are different from you and me. Studies reliably show that they have a distinctive
cognitive make-up-a hostile attributional bias, a kind of paranoia. They perpetually attribute hostile intentions to
others. The trouble is, they perceive provocation where it does not exist. That comes to justify their aggressive
behavior. Say someone bumps them and they drop a book. Bullies don't see it as an accident; they see it as a call to
arms. These children act aggressively because they process social information inaccurately. They endorse revenge.

That allows them a favorable attitude toward violence and the use of violence to solve problems. Whether they
start out there or get there along the way, bullies come to believe that aggression is the best solution to conflicts.
They also have a strong need to dominate, and derive satisfaction from injuring others. Bullies lack what
psychologists call prosocial behavior - they do not know how to relate to others. No prosocial attitudes hold them in
check; they do not understand the feelings of others and thus come to deny others' suffering.

Bullies are also untroubled by anxiety, an emotion disabling in its extreme form but in milder form the root of
human restraint. What may be most surprising is that bullies see themselves quite positively - which may be because
they are so little aware of what others truly think of them. Indeed, a blindness to the feelings of others permeates
their behavioral style and outlook.

Every attempt to trace aggression to its roots indicates that it starts in the preschool years and thrives in
elementary and middle school. Up to grade six, Olweus reportts, bullies are of average popularity. They tend to have
two or three friends-largely other aggressive kids. And it's their physical strength other kids admire. As they get
older, though, their popularity with classmates wanes; by high school they are hanging out only with other toughs.
They may get what they want through aggression, and be looked up to for being tough, but they are not liked [2].

If their self-confidence survives increasing rejection by peers, it may be because bullies are unable to perceive
themselves correctly in social situations, a part of their social blindness. Reports child psychologist Melissa
DeRosier, Ph.D., of the University of North Carolina: "Bullies are clueless as to how little they are liked. They are
out of touch with what kids think." As something of a threat to others, they are not likely to learn just exactly how
other kids feel about them. And with their deficits in social cognition, they certainly don't see the impact of their own
behavior on others [3].

It's possible that bullying is not the same in all the world's cultures and those American children suffer more
severely at the hands of bullies-a suggestion borne out by the fact that bullies register less popular with peers here,
especially as they get older, than they do in Scandinavia. There may be an intensity to bullying here that does not
exist elsewhere. Dominance may be more valued; competition more accepted. Victimization may be more extreme.
This intensity has many observers worried because violence is worsening in the U.S. and other countries. While that
doesn't necessarily mean bullying is getting worse, there are disturbing signals. "Clinically, I see an increment in the
aggressive fantasies kids now bring to therapy," confides Schwartz. "They talk about their dolls tearing the skin off
each other."

Bullying exists, to greater or lesser degrees, in virtually every Westernized culture. It is a serious problem in
Japan. It happens in China. No one knows for sure, because the same methodology has not been applied in every
country, but there may be more bullies per capita in the U.S., England, Canada, and Ireland than in other countries.
And bullyings not partial to cities; if anything, it’s more common in the one-room schoolhouse than in urban settings
[4.5].

But no matter where they live, bullies find one place especially congenial to their nefarious activities: school.
Most bullying occurs on the school playground, especially its unsupervised corners, and in the long and crowded
corridors of most schools. Above all else, says Dan Olweus, bullying is a school problem.
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It's not that bullying worsens at adolescence; in fact, it tends to lessen. But that's when sensitivity to rejection by
peers takes a painful leap forward. Curtis Taylor probably could have told you that.

Up until about age seven, studies suggest, bullies pick on anyone. After that, they single out specific kids to prey
on. And those bullied at one age tend to be bullied later on. Olweus calls them "whipping boys." Even the term is
searing. Between ages eight and 16, about 8 or 9 percent of kids are the consistent targets of bullies.

And, says Illinois's Gary Ladd, bullies engage in a "shopping process" to find them. At the beginning of the
school year, when children do not know each other well, about 22 percent of children report having a victimization
experience on more than a moderate level, Ladd finds. But by the end of the school year, only 8 percent of kids wind
up being regularly singled out by bullies. About half of all kids are victimized at least once a year [7].

Moreover, the younger a child, the more likely he or she is to experience aggression at the hands of peers. For if
there's one thing bullies do, it's pick on children who are younger and smaller than they are. And weaker. Most
bullies are physically strong and they specifically seek out kids who are ill-equipped to fight back.

Those who become targets also bear a particular set of psychological characteristics. They are more sensitive,
cautious, and quiet than other kids, Olweus finds, and more anxious. They also have a negative view of violence. It's
not just that they're non aggressive, for lots of kids are non aggressive. But these kids withdraw from confrontations
of any kind and cry when attacked. They radiate what one researcher calls "an anxious vulnerability." Faced with
conflict, they are gripped with fear. Their fearfulness and physical weakness probably set them up.

"The big question," says Ladd, "is where does victimization start. Do kids emit signals for others to test them?
Or is it that bullies pick out those they see they can dominate?" He finds clues in the fact that some kids are
victimized later in the school year but not carly on. "Something increases their likelihood of being picked on—
probably, vulnerabilities revealed in a class environment. Maybe they don't do well in gym, or fumble a reading
task." [9]

And they easily acquiesce to the demands of bullies: They cry and assume defensive postures. Not only do they
not fight back, they hand over their possessions - handsomely rewarding their attackers psychologically and
materially - powerfully reinforcing them. The reinforcement is double: Bullies are unlikely to be punished by
retaliation.

It's one thing to be submissive when challenged, but researchers now know that the children who become bully
victims are submissive even before they're picked on. At Vanderbilt University, where he is a research associate,
child psychologist David Schwartz conducted a novel study of children, none of whom knew each other at the outset.
He silently monitored and videotaped them in a series of play sessions. "Even in the first two sessions, before bully-
victim situations develop, these kids behaved submissively," Schwartz reports.

In nonconfrontational situations they showed themselves to be "pervasively nonassertive." Schwartz catalogues
the ways. They didn't make overtures to others, didn't initiate conversation. They made no attempts to
verbally persuade their peers - no demands, requests, or even suggestions. They were thoroughly socially
incompetent, spending time in passive play, playing parallel to their peers, rather than with them.

Being submissive in non aggressive contexts kicks off a dizzying downward spiral of events. It sets them up as
easy targets. "It seems to mark these kids for later victimization," says Schwartz. "And that only made them more
submissive." Here's the catch - being victimized leads to feeling bad, feeling anxious, which then increases
vulnerability to further victimization. This is the spiral Curtis Taylor couldn't - and shouldn't have been expected to -
untangle by himself [7].

To say that victims are socially incompetent is not to say that they are to blame for the aggressive behavior of
bullies. It is simply to recognize that certain patterns of social behavior make some children vulnerable, say
investigators. After all, even the most passive child isn't victimized unless there's a bully in the room.

Just as certain as there will always be a bully around, victimization can lead to a host of social-psychological
difficulties. No one likes a bully, but no one likes a victim either. The failure - or inability - of victims to stick up for
themselves seems to make other kids highly uncomfortable. After all, says Ladd, "part of growing up is learning how
to stick up for yourself." Gradually, whipping boys become more and more isolated from their peers. While bullying
is painful, it is the social isolation that probably is most damaging to victims. An emerging body of research shows
that social isolation, to say nothing of active rejection, is a severe form of stress for humans to endure. And rejection
deprives these kids of the very opportunities they need to acquire and practice social competence.

Victims are rejected not only by the bullies but typically by other peers as well. Few children like them; many
dislike them. In answering questionnaires they confide they are very lonely. They typically develop a negative view
of school and hate going. They suffer headaches, stomachaches, and other somatic complaints. "We ask them how
they feel in school," Ladd reports. "It's clear they're pretty unhappy. They want to get away from that environment."
22 ——
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Eventually, achievement suffers. Regardless of their grades, a disproportionate number of rejected kids drop out of
school. These children internalize the very negative views of themselves others hold of them, Olweus finds [1].

"There are lots of kids in schools who are being victimized and, as a result, are not living up to their potential,
not getting as much out of the school experience as they could," says Ladd. "They get very negative views of
themselves and their abilities. That's a waste of human beings, and a threat to the health and wealth of the country."

Olweus, who has followed thousands of Norwegian children into adulthood, finds that by age 23, some
"normalization" takes place. By then, those who once were victims are free to choose or create their own social and
physical environments. However, they are still susceptible to depression and to negative feelings about themselves.

Victimization, everyone agrees, is bad for kids. But it sometimes has effects that are not entirely negative. It can
prod children into finding a way to salvage a sense of self-respect. There are those whom victimization by bullies
drives deeper into the world of books and to excel in schoolwork—both activities with long-term payoffs—although
it's scarcely a predictable outcome and a terribly aversive route to excellence.

In Olweus's studies, victims have close relationships with their parents and tend to come from overprotective
families. As a result, they get no practice in handling conflict, one of the basic facts of social life, and no confidence
in their ability to negotiate the world on their own. Overprotection prevents them from learning the skills necessary
to avoid exploitation by others[1,5].

Increasingly, researchers are coming to see bullying and victimization less as the products of individual
characteristics and more as an outgrowth of unique interactive chemistry. Over time, bullies and their victims
become a twosome - a dyad, in the lingo of social science. Like husbands and wives, mothers and infants, and other
lovers, they come to have an ongoing relationship, they interact frequently, and there is a special dynamic operating.

What makes normal dyadic relationships so enthralling for both parties - and for infants is the medium in which
growth takes place - is the intricate pattern of mutual responsiveness, of action and response, the synchrony of give
and take that gets established. It sets up its own gravitational field; it draws the two together and validates each as a
special person. If that's not quite how it goes with bullies and their victims, still these children develop a history with
each other, and the behavior of each reinforces the other. Call it the bully-victim dance.

That's how Toronto psychologist Debra Pepler, Ph.D., sees it. "There is a relationship. There is a repeatedness
over time. Then a glance or comment can work, setting up a whole terrifying sequence of emotions, such as anxiety,"
where once there was the verbal threat of aggression, or even the real thing. Then the submissiveness signals to the
bully that his aggression is working. Once selected for aggression, victims seem to reward their attackers with
submission [11].

Other researchers describe victims who actually pester the bully. There is, for example, the kid who runs after
the bully: "Aren't you going to tease me today? I won't get mad." Both bullies and victims are disliked by their peers.
They may be seeking each other for social contact - just because no one else will.

Bullying inhabits a covert kids-only world - right under the noses of adults. "Teachers tell us it doesn't happen
in their school or classroom," reports Ladd, "when in fact it does,"-a point he teases out by giving separate
questionnaires to students and teachers. "To some degree the teachers simply don't want to admit it. But there is also
evidence that kids know just how antisocial their behavior is and often choose corners out of the ken of their
teachers."

Nor do most parents know about it when their kids are victimized. Like Curtis Taylor, kids often think it is their
own fault. So there is deep shame and humiliation. Moreover, the fear of reprisals keeps kids from saying a word.
And tragically, says Ladd, the pace of parenting today doesn't leave a whole lot of room for parents to sit down every
evening with their children and find out how their day went, to talk about how they are being treated by their peers.

He wishes they would, because when he asks, he hears. "We ask kids to tell us something fun that happened at
school. Then we ask, 'Tell us about something that happened that was nasty.' Out pour stories about harassment,
exclusion, rejection, victimization. A lot of the parents look like they're hearing about it for the first time."

When Toronto's Debra Pepler wanted to get a detailed glimpse into the world of bullies, she planted a video
camera in schools and trained it on the playground, where the kids were monitored by remote microphones. In 52
hours of tape, Pepler, of York University, documented over 400 episodes of bullying, from brushes of mild teasing to
37 solid minutes of kicking and punching. The average episode, however, lasted 37 seconds. Teachers noticed and
intervened in only one out of 25 episodes. The child in the 37-minute incident, says Pepler, is repeatedly kicked and
thrown around by two kids (although in the vast majority of instances, bullying is one-on-one). "What's so strange to
me is that he stays in it. There are lots of opportunitics for him to get away. At one point a teacher even tries to break
it up, and all three of them say, 'Oh no, we're just having fun.' "

"In showing other kids the tapes, I confirmed what I felt-it's so important for children to be members of a social
group that to receive negative attention is better than to receive no attention at all. It's actually self-confirming.
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There's a sense of who I am; I am at least somebody with a role in the group. I have no way of identifying myself if
nobody pays attention to me."

Nevertheless, Pepler's studies suggest bullying is far more common among kids than most adults cither observe
or admit. In a mid-sized school it happens once every seven minutes. And 4 percent of bullies are armed, at least in
Toronto, an ethnically balanced city. Probably because bullying is such a covert activity, schools seem to have a hard
time figuring out what to do about it. There are only scattered efforts in U.S. schools to institute any anti-bully
programs, and, unlike in Scandinavia, rarely have they been tested for effectiveness [12].

Bullying may thrive underground, but it is a psychologically distinctive experience. It's painful. It's scary.
Victims feel a great loss of control. Ask anyone who's ever been victimized even once—the memory tends to survive
well into adulthood.

Until recently, a bully was just a bully. But researchers are turning up differences among them that provide
strong clues as to how the behavior takes shape. There seem to be two distinct types of bully, distinguished by how
often they themselves are bullied.

To make matters slightly more complex, different researchers have different names for them and draw slightly
different boundary lines. There are those bullies who are out-and-out aggressive and don't need situations of conflict
to set them off, called "proactive aggressors" in some studies, "effectual aggressors” in others. Classic playground
bullies fall into this camp. Their behavior is motivated by future reward—Ilike "get me something." It's goal oriented,
instrumental. Or perhaps these bullies have high thresholds of arousal and need some increase in arousal level. Hard
as it is to believe, these bulliecs have friends—primarily other bullies. What they don't have at all
is empathy; cooperation is a foreign word. They are missing prosocial feelings.

Then there are those bullies who are sometimes aggressors, sometimes victims: "reactive bullies" ,"ineffectual
aggressors" or, in Olweus's lexicon, "provocative" victims. Regardless of who starts a fight, these kids prolong the
battle, says David Perry, Ph.D., professor of psychology at Florida Atlantic University in Boca Raton. They get
angry casily and escalate conflict into aggression, but end up losing. Their behavior is motivated by perceived
provocation [1].

And they are the least liked. Of all children, they are the most rejected in the peer group - which puts them at
risk of developing the kinds of externalizing, antisocial problems bullies develop, as well as the internalizing
problems, like anxicty and depression, that are common to victims. Whether these bullies have the most trouble in
life isn't clear, but they do have the fewest friends.

But the line between fun and fisticuffs gets erased only when there's a bully in the pack; the bully may
misconstrue some borderline gesture or movement as intentionally hostile. When push turns to shove, when
meanness intrudes on play—when someone sclects a target and inflicts pain and the payoff is someone else's
humiliation - then it's outright bullying.

Kids who are aggressive in childhood tend to be aggressive in adolescence and later. In a decades-long look at
boys in London, those who were bullies at age 14 were largely bullies at age 18-and at 32. In a classic long-term
study that is still ongoing, University of Michigan psychologist Leonard Eron, Ph.D., and colleagues have been
following 518 children in upstate New York from the age of eight. All are now in their 40s. The most astonishing
finding is that the kids who were named by their peers - at age eight - as most aggressive commit more crimes, and
more serious crimes, as adults. They have more driving offenses. More court convictions. More alcoholism.
More antisocial personality disorder. More use of mental health services.

There's sex, drugs, and booze to keep them busy - and they take up with all of them earlier than most other kids,
studies show. They drop out of school, hang out with aggressive peers, and that drives further deviance; the link with
others like them may be what turns a bully into a criminal. However criminals are made, the point can not be clearer
- bullies' social style drives their downward drift through life.

If bullying is bad for those who give it as well as those who get it, then just exactly why do kids do it? "It's a
great strategy for getting what you want," says Illinois's Gary Ladd. You push the little girl off the tricycle, you get
the tricycle. "A lot of aggressive kids think aggression works. They think about one outcome, but not about the
others."

For all those boys who engage in bullying as a way of gaining status, the last laugh is on them. Their trophy is a
sham. What looks like power and status turns out not to be that at all. The proof is in their testosterone levels.

Richard E. Tremblay, Ph.D., is a psychologist at the University of Montreal who has been conducting long-term
studies of over a thousand bullies and other aggressive kids. Among one group of 178 kids that has passed the
threshold of adolescence, Tremblay checked out hormone-behavior links by measuring the boys's levels of
testosterone. What he found set him on his ear. The boys who were rated (by peers and teachers) most physically
24 ——
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aggressive at ages six to 12 had lower testosterone levels at age 13 than ordinary peers. The "multiproblem fighters,"
or hothead bullies, proved to have the lowest testosterone levels of all. [7]

How could these consistently aggressive boys register so low on testosterone? Tremblay admits to having been
puzzled. The mistake, he realized, is all those direct extrapolations from animal studies of dominance in which
testosterone equals aggression. He has come to believe that testosterone does not reflect brute force but is a
barometer of social success. "Physical aggression that is not accompanied by social well-being and social success -
being designated a leader by peers - is not associated with high testicular activity."

Among humans, he says, physical aggression leads increasingly to rejection by peers, parents, even the school
system. By the end of elementary school, half of bullies are not in their age-appropriate grade.

"They are losers," he states emphatically. "Their testosterone status at puberty reflects the fact that they are not
dominating their environment. The human behaviors of dominance are not the same as animal ones," he insists. In
humans, even in beefy boys, social dominance has less and less to do with physical aggression - and more and more
with language. "While aggression is important for attaining high social status," says Tremblay, "it is not the only
strategy. And when sustained, it is not decisive at all." And that is precisely where bullies are weak. Their general
intelligence starts out about on a par with that of other kids, but their verbal intelligence is low.

Tremblay pauses to register his bemusement. "I started out studying aggression in adult criminals. Then I found
I had to look at adolescents. Now I'm looking at young children. If you had told me I was going to be studying two-
year-olds, I would have said that you were crazy."

But he has come to believe that the lifestyle of aggression is pretty much a done deal by age two. And with that,
the Terrible Twos just got a lot worse. "Physical aggression is normal at that age. It builds up from nine months and
reaches its highest frequency at age two. And then you learn that it hurts when aggressed. Adults intervene and
indicate that it is the wrong behavior. Language skills increase, and physical aggression decreases. If you don't get it
by age two, then you become aggressive. There's something about language." It may be that language skills are
socially acquired in the caregiver-child interaction. And some kids get more of that than others.

Bullying has been studied largely in boys because they are so much more overtly aggressive. The problem,
contends psychologist Nicki R. Crick, Ph.D., is that aggression has always been defined strictly in terms of what
boys do that's mean. And that's just one more instance of male bias distorting the way things really are. She and her
colleagues now know that "girls are just as capable of being mean as boys are."

"The research shows that boys engage in physical aggression such as kicking, hitting, pushing, shoving, and
verbal aggression like name-calling and making fun of kids more than girls do," notes Crick. "The interpretation is
that boys are just a lot more aggressive than girls are. But if you go back to the textbook definition of aggression, it's
'the intent to hurt or harm.' "[5]

It makes intuitive sense to Crick. "If you want to hurt someone and you want it to be effective, shouldn't it be
something they really value? Numerous studies have shown that women and girls really value relationships,
establishing intimacy and dyadic relations with other girls. That led us to looking at the use of relationships as the
vehicle for harm, because if you take that away from a girl, you're really getting at her." Similarly, boys' aggression,
plays into goals shown to be important to boys in the face of their peers—physical dominance and having things, or
instrumentality.

In studies of children ranging from three years of age to 12, she has determined that parents, teachers, and kids
themselves see these behaviors as problematic. They regard them as mean and manipulative. "This behavior cuts
across all socioeconomic and all age groups. Adults do these things too." In fact, Crick's studies show that relational
aggression becomes a more normative angry behavior for girls the older they get. Particularly as girls move into
adolescence, themes of social exclusion increase in frequency in girls's conflicts with their peers.

While Crick's studies show that 27 percent of aggressive kids, mostly boys, engage in both overt and relational
aggression, the majority of aggressive kids - 73 percent - engage in one or the other, not both. Relational aggression
is far more characteristic of girls, at least throughout the school years. Taking relational aggression into account leads
to a startling conclusion: Girls (22 percent) and boys (27 percent) are aggressive in almost equal numbers [13].

Just as in the case with physical aggression, neither relational bullies nor their victims do well in the short or
long haul. They're unhappy with their relationships. They feel emotionally upset and are at risk for social and
emotional problems. Being the target of such aggression leaves victims subject to anxiety when meeting people and
set on a path to avoiding others.

Being the social bully puts girls at risk of being increasingly rejected over time. Others grow tired of their
behavior, weary of being manipulated. While most relationally aggressive kids are rejected by most others, a few are
"controversial"- that is, they are well-liked by some kids and actively disliked by others. Either way, their own
behavior brings them problems because it strictly limits the pool of potential friends.
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Being the friend of a relationally aggressive girl and 75 percent of them have at least one friend - is no picnic.
Their friendships are hotbeds of conflict and betrayal. While there's more intimacy in their friendships - more self-
disclosure, telling secrets, talking about their feelings - there's also more negativity and aggression. Such girls don't
buffer their friends from their aggressiveness; they do it to them, too.

They also construct coalitions and demand exclusivity, getting jealous when a friend pays attention to anyone
else. "We think that intimacy is for them a medium of control," says Crick. "They want to be intimate because that is
how they get information to use to control others."

Only rarely do relational bullies form a friendship with one of their own kind; they typically choose a very non
aggressive peer. Normally, friendship is a highly positive experience and buffers people from a host of ills. But
friendship with a relational bully can be a passage to psychopathology.

If other researchers have missed such behaviors, it's because they are subtle and sophisticated, and far less
visible than the black-eyed bullying of boys. They also create fewer problems for society; these behaviors may be
harmful, but relational bullies don't wind up in the criminal justice system.

Most bullies have almost ridiculously high levels of self-esteem, Juvonen’s research has found. What’s more,
they are viewed by their fellow students and even by teachers not as pariahs but as popular - in fact, as some of the
coolest kids at school.

Juvonen shared highlights of her myth-busting research earlier this week with a rapt audience of faculty and
staff colleagues at the Faculty Center as this year’s featured lecturer in the Emerging Research Series. A
collaborative effort among the Academic Senate, Staff Assembly and Campus Human Resources, the series began
four years ago as a way to bring faculty and staff together for an engaging, educational forum.

Bullying - which runs the gamut from physical aggression to the spreading of nasty rumors via cyberbullying -
is a a subject of growing public concern.

All this, Juvonen said, can add up to a vicious cycle. The shy kid who gets picked on, for example, becomes
even more withdrawn. When bullied, he responds submissively and becomes increasingly vulnerable. Eventually he
reaches the point where "he starts showing all over his face and all over his body that he is indeed a good target, just
waiting to be pounced on."

Schools have had success with policing and disciplining individual bullies, Juvonen said. "But bullying is not a
problem of specific individuals. Bullying is a collective problem. We need to address the social dynamics.

"Bullies can stop being bullies, and victims can stop being victims," Juvonen said. "What we’ve learned is that
these are temporary social roles, not permanent personality characteristics."

Teachers and school administrators, she suggested, might start by thinking differently - even empathetically -
about bullies. "Think if there might be another way to provide them with a sense of control and power other than
being mean to others," she suggested. "I've seen some very clever teachers do that. When they see a kid who’s
constantly on the case of other kids, these clever teachers give this kid a special role" that channels the bully’s
energies more positively.

Schools should also do a better job of helping the victims, who are often forgotten in the larger drama of
reining in the bullies. "Victims can learn new ways to perceive their plight and their suffering," Juvonen said,
"realizing that it’s not something about them that causes this" and developing effective social skills [14].

In addition to social difficulties, children and adolescents who are repetitively bullied may develop
internalizing symptoms. For example, in a study of over 7,000 predominantly African-American and Hispanic
middle- and high-school students, Peskin and colleagues found that victims of bullying reported frequent worries,
sadness, nervousness, and fearfulness.

Other psychological sequence may develop in the aftermath of repetitive bullying, including anxiety and
depressive symptoms and disorders. With regard to anxiety, in a Finnish study of boys, Sourander and
colleagues found that frequent bullying was a predicting factor for anxiety disorders in early adulthood. In support of
these data, Gladstone and colleagues found, in men and women who were being seen in an outpatient depression
clinic, that childhood bullying was associated with high levels of general state anxiety.

In addition to anxiety, studies indicate a higher risk for depressive symptoms and disorders among the bullied,
both during childhood and in adulthood. According to Brunstein Klomek and colleagues, frequent bullying may also
heighten the risk for suicidal ideation and attempts.

Bullying by peers may also contribute to the development of eating disorders (i.e., anorexia and bulimia
nervosa). As an example, in a large Finnish study, Kaltiala-Heino and colleagues found a statistical association
between being bullied and development of eating pathology, both in female and male victims. In this latter study,
bully victims also had an increased likelihood of evidencing multiple mental disorders (e.g., anxiety, depression).
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In addition to the psychological consequences of impaired social development, internalizing symptoms, anxiety,
depressive symptoms, and eating pathology, a number of studies indicate that victims of bullying may develop
psychosomatic symptoms as well. For example, in a study of over 1,600 US children, ages 6 through 9 years, being
bullied was associated with a higher likelihood of repeated sore throats, colds, coughs, and poor appetite.7 In a study
by Fekkes and colleagues of Dutch school children ages 9 to 12 years, being bullied was associated with a greater
likelihood of headaches, sleeping problems, abdominal pain, bed-wetting, and feeling tired. Srabstein and colleagues
surveyed nearly 16,000 US students in Grades 6 through 10 and found that being bullied was associated with
headaches, stomachaches, backaches, dizziness, and sleep disturbance. Finally, in the study by Kaltiala-Heino and
colleagues, being bullied was associated with neck and shoulder pain, low back pain, stomachaches, sleep difficulties,
headaches, and fatigue. From a different perspective, in a study of over 5,000 Danish students in Grades 5, 7, and 9,
Due and colleagues determined that being bullied was associated with an increase in the use of medications for both
pain and psychological problems.

Regardless of definition or empirical construct, bullying by peers during childhood and adolescence affects a
significant minority of individuals. Not only is bullying an adverse experience, but there appears to be a variety of
potential short- and long-term psychological as well as somatic sequence. Psychological sequence may include social
difficulties, internalizing symptoms, anxicty and depression, suicidal ideation, and eating disorders. Somatic
sequence may entail a host of various types of psychosomatic symptoms. Being alert to these associations in both
mental health and primary care settings may expedite the identification of bully victims and the subsequent
eradication of these abusive experiences.
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H3zeecmua Hayuonanvnoti Axademuu nayx Pecnybnuxu Kasaxcman

A.T. Kapnmona, A. X. Kyky6aesa, 7K.JK. Bbeiicenora, /I.I'. Cammepc, B.K. Anpmyp3aesa

APTY mm. K. XKybanosa, Kokmerayckuii yHuBepcuTeT HM. ADast MbIp3axMeToBa,
Kasaxckuii I'ocy napctsenssbiif XKenckuit [lemarorndeckuii YHUBEPCUTET, Y HUBEPCHUTET TypaH

MNCHUXO0J0I'nA BYJJIMHT A

Annoramust. [lo manasv Beemmproit opranmsammu 3apaBooxpaHeHust Oonee 30% IOIPOCTKOB, ¥ KOTOPBIX
Obla TMATHOCTHPOBAHA JIWTEJIbHASI M HE MOAJAIOIMAACH MEIMKAMCHTO3HOMY JICUCHHIO ACIIPECCHS, OTMEYAIH B
CBOEM IPOILTBIM TOT (DAKT, YTO BSULUIUCH JKEPTBAMH OyIMHTA. BYIUMHT - SBISCTCS APKUM MPHMEPOM HACHIIS U
OCKOpONICHHE APYTHX, B YACTHOCTH T€, KTO B HEKOTOPOM POJE MCHBINE, clladece, MOJIOMKE MU KAaK MPABHIO BCETIA
Ooxee ysI3BUM, UeM XYyJIHWTaH. ByJUIMHT HE SBIIETCS MPHUMEPOM BHE3AIHOW arpecCHUM; 3TO - MPEIHAMEPEHHAS H
MOBTOPHAS MOMBITKA HACHINS B OTHOIICHWH APYTOro - ciaadoro. MHOXECTBO HCCICIOBAHHH MOCICAHUX JIET
MMOKA3BIBAXOT, YTO 6ynnep1>1 HCOBITBIBAIOT HCAOCTATOK B MPOCOMHUATIBHOM IMOBEACHUH, HC UCITBITHIBAKOT TPCBOKHOCTH
W HC NMOHUMAKT YBCTBA APYTIHX. Ownu 00BIYHO OLCHUBAOT ceOs BIOJIHE TIO3UTHUBHO, IMPH 3TOM BIIOJHEC BCPOATHO
HMCIOT TMPOOIEMBbI B B3AMMOOTHOLICHHAX C POJUTEISIMH W CBEPCTHHKAMH. CTAJNO 3HAYUTCIHHOM NMpoOIeMoil B
mporwtoe aecsarmwieTne. MHTEpHET M MOOHMIBHAS IEPEaada JAHHBIX B COTOBBIX TeJE(OHAX TaK JKE CTaJA CBOETO PoJa
TOITMKOM K HOBOMY THILy OVIJIJIMHTA, HO HHTCPHET-OYUIMHT OTIMYASTCS aHOHUMHOCTHIO. [IpecieroBaTem HE MOTYT
CYIICCTBOBATH O€3 JKCPTB, M JKEPTBBI OYJUIMHIA JANCKO HE CIY4aiHO, KAK IPABWIJIO, OHHU JABHO JCMOHCTPHUPYIOT
CBO# CTpax, W TPEBOTY OT BCTPCUH C arpeccopoM. HukoMmMy HE HpPABHTCSH MHHIHATOP OVILTHHTA, HO HHKOMY HC
HPABUTCA U KCPTBA TAKKE. Tlcuxonormueckas TPaBJIA ABJACTCA COLHAJIBHBIM SIBJICHHCM, HC 3aBUCAIIAM OT IOJA,
BO3pacTa W KyJbTYphl. B nmaHHOH cratbe MBI XOTHM OOpATHTh BHHMAHUEC HA IOCICACTBHA OYJUIMHIA, KOTOPOC
NPOABUTHECI B TOM O6CTO}IT6J'II>CTB6, UTO KCPTBAM 41aCTO H606X0£[I/IM3 TNCUXHATPUICCKAA W MCOUIUHCKAA MMOMOIIb.
OmHO W3 mocnencTBuH OyJUIMHTA 3TO HAPYLICHUE COLHMAJIBHOTO PA3BHTHA JIMIHOCTH SKEPTBBHL. B mccienoBaHuH,
mpoBeACHHOM B Kopem, OTME4aercs poCT COLHANBHBIX NMPOOIEM y SKEPTB OVJUIMHTA, WCIBITYEMBIC BEIH CEOs
HH()AHTHIBHO, MPOSBILIIN 3aBHCHMOC ITOBEACHHUC.

KmoueBnie CJ10B: OYVJIHHT, aTPeCCHS, ACOLHATBHOC MMOBCACHIC.

A.T. Kapumogra, 9. X. Kexedaera, K.7K. Beiicenora, /.I'. Cammepc, B.K. Anbmyp3aesa

K. )Ky6aHoB areiHmarbl AKTe0C OHIPIIK MEMIICKETTIK YHUBEpCUTETL, AGaii MbIp3axMeTos aTeiHAarel Kekmeray
yvausepeuteTi, Kazak Memnekerrik Ker3aap [emarorukansik YHHBEpCHTETI, TYPaH YHHBEPCUTETL

BYJIUVIMHT ICUXOJOTHACHI

AnnoTtamust. JIyHHE)KY3UTIK JEHCAYIBIK CAKTay YHBIMBIHBIH MOJIMETTEpl OOHBIHIIA (HapMAKOIOTHSLIIBIK
eMACyTe KOHOCHTIH Y3aK YaKBITTHI ICTIPSCCHS THATHO3BI KOMBLTFAH skacecmipiMaepaid 30% -maH actaMbl Oy JLIHHT
KypOaHmaps! OOFaHBI AHBIKTAJIFAH.

BynmuHT — 6acKanapabsl KOpiay MEH 30PIIBIK-30MOBUIBIKTBIH SKAPKBIH YATICI 00BN TabBLIambl, ocipece, 3ici3
HCMECC JKACHI KiIlli, 9AeTTE OJap Oy3aKeLiapmail emec ocaia 0obIn TaObUTATHIHAAP. BymMHT KeHEeTTCH OOaFaH
arpeCCHAHBIH, YITICI eMec; OyJ1 — oncizaepre — 0acKajiapra KaTBICTHI KACAKAHA 30PIIBIK KACAY JKOHC OHBI KalTamay
opekeri. COHFBI JKBUITAPAAFBl KOMTCTCH 3CPTICYNICP HOTIDKECI OyIepiepAc ONCYMOTTIK MiHE3 IKCTICHCHI,
AMAHIAYIIBUIBIKTEL 0ACTaH KEHIipMelmi skoHe OacKajnapAbIH Ce3iMiH TyciHe Oepmeiai aem kepcereni.Omap oaerTe
o31H OH Oaramalapl, Oy pETTEC aTa-aHaJdapbIMEH, >KOJJACTAPBIMEH KAPBIM-KATHIHACTAPBIHIAA TYCIHICTICYILTIK
0onanpl, OTKCH OHXBUIABIKTA AaMTApPNBIKTAaH Mocene Ooymbl ¥sumbl Tene()OHZAFbl HWHTEPHET JKOHE MOOMImi
Iepekrepai Ocpy OyJUIMHITIH JkaHA TypiHe ceOcemkep Oona Oactansl, Oipak MHTCPHET- OVJUTHHT AHOHHMILTITIMCH
CPCKIICICHE 1.

Annymburap KypOaHCHI3 TIPIIUNK €Te aIMauabl, dCTTE, OJApAbIH KypOaHZaphl KE3ICHCOK eMec, onap 3
KOPKBIHBIIITAPBIH €pTe OacTaH KOpCETeal KOHE arpecCOpPMEH Ke3lecyne Aa0bLT Karagsl. DYIUTMHITIH HAEACHI
CIIKiMTe YHAMaHawl, Oipak KypOanra ma yHamaasl [ICHXONMOTHSIBIK aHAY — ONCYMCTTIK KYOBLTBIC, >KBIHBICHIHA,
JKACHIHA YKOHC MOICHUCTIHE OAHIaHBICCHI3 OOIBIT TaOBLIAIBL.

Byn makamaga 0i3 KypOaHFa MCHXHATPHAIBIK JKOHC MCIUIMHATBIK KOMCK KaXKeT OOJFaH jKaFmaiiia KepiHeTiH
OyJMHITIH camxgapslHa HA3ap ayAapreIMbI3 Kejedl. ByiumHr camgapnapbeiasiH Oipi KypOaHHBIH JKCKE TYIFA
PETIHZETI dNEYMETTIK AaMybIH Oy3y Ooumsmn Tadbraaasl. Kopesaa xyprisiares 3eprreyae OyUTMHT KypOaHIapbIHbIH
QIIEYMETTIK MACENECIHIH 6Cyi OalKaIFaH, 3epTTEYIILIED 63A¢piH HHPAHTHIL, TIYENal MiHE3-KYJIbIKTa KOPCETKEH.

Tipek co3aep: OYJUIHHT, arpecCHs, aCOMHATIB MiHC3-KYJIBIK.
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